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Welcome

Dear Doctoral Program Student,

On behalf of the faculty and students of the School Psychology Program, we would like to
welcome you as a new student entering in 2008. Whether you are coming to us from far or near,
you are joining a dynamic community of faculty and students who are engaged in learning,
teaching, research, and professional leadership in school psychology, both in Maryland and the
nation. While much of the specific knowledge that you learn in your stay here may become
outdated with the ongoing advance of research and professional practice, we believe that the
spirit of inquiry and the dedication to professionalism that flows from the scientist-practitioner
model will be a career-long gift. We hope that you will find the School Psychology Program, the
CAPS Department, the College of Education, and University to be an exciting, stimulating
environment in which to grow professionally and personally.

In joining our Program, you are also joining the specialty of school psychology and the
community of school psychologists, as well as the broader community of psychologists. Your
experience of being a part of the school psychology community will be enhanced by becoming a
student member of such organizations as the American Psychological Association (APA), the
National Association of School Psychologists (NASP), APA’s School Psychology Division 16,
or the Maryland School Psychologists’ Association (MSPA); we encourage you to do so.

The Program Faculty, Graduate Program Assistant, and your Student Representative(s) have
prepared this Handbook to serve as a guide to the Doctoral Program. We suggest that you use it
as your first source of reference for any questions that you may have. Remember, though, that
your advisor is the best point of contact that you have with the Program. Consult with her or him
frequently; don't wait to be invited. Reading the relevant section(s) of this Handbook before
posing a query to your advisor will be beneficial to both of you.

Again, welcome, and best wishes for a successful and rewarding experience as a graduate student
in our program!

Sincerely,

) B

\ 7 T A

11/ ANt i
v

Bill Strein
Associate Professor
and Program Director
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Policy Sources and Documentation

Although graduate students tend to identify with their own graduate program, it is important to
realize that students are a part of the University at several different levels. Students in the School
Psychology Program are admitted to, and by, the Graduate School, and are also considered to be
students in the College of Education and the Counseling and Personnel Services (CAPS)
Department, as well as in the School Psychology Program. Each of these organizational levels
within the University adopts policies and procedures that apply to students in the School
Psychology Program. Students are expected to be informed of, and abide by, all relevant
policies.

The following sources provide the relevant information on applicable policies:

Graduate School - Graduate Catalog (includes Graduate Student Handbook), available only
online at: www.gradschool.umd.edu/catalog/

College of Education - Guide to Graduate Study in the College of Education, available at:
www.education.umd.edu/studentinfo/graduate _info/Grad_Guide/

Important Note: Be sure to keep a copy of this Handbook. Doing so will assure that you have
documentation of the policies that were in effect at the time that you first enrolled.

Additional Online Guides: The following online sources provide valuable information for
graduate students at the University of Maryland.

Supports and Protections for Graduate Students

A number of supports and services are available for University of Maryland Graduate Students.
Graduate School supports (e.g., legal aide, English editing for international students) are listed at
in the Graduate Catalog at: www.gradschool.umd.edu/catalog/grad_school_services_new.htm#1.
Numerous supports and services offered by other units on campus are listed in the Graduate
Catalog at: www.gradschool.umd.edu/catalog/other_university services new.htm .

Graduate students are protected by a number of University policies around such issues as sexual
harassment or protection against arbitrary and capricious grading. These are also detailed in the
Graduate Handbook in Chapters XV and XVI. The Graduate School maintains an Ombuds
Office, which seeks to ensure that the graduate student voice is heard and that problems receive
impartial attention. The Ombuds Office is available to all graduate students with questions or
concerns related to their graduate experience. The Ombuds Office provides confidential,
informal, and independent assistance to resolve conflicts, and promotes fair and equitable
treatment within the University. The office can be reached at 2103 Lee Building , 301-405-3132,
http://www.gradschool.umd.edu/ombuds .

Page 2 of 43


http://www.gradschool.umd.edu/catalog/
http://www.education.umd.edu/studentinfo/graduate_info/Grad_Guide/
http://www.gradschool.umd.edu/catalog/grad_school_services_new.htm#1
http://www.gradschool.umd.edu/catalog/other_university_services_new.htm
http://www.gradschool.umd.edu/ombuds

Issue Date: Jan. 2009

History of the School Psychology Program

The University of Maryland has been offering various courses and curricula related to
psychological services in the schools for almost 60 years. Similar to many other school
psychology programs, the University of Maryland School Psychology Program originated in
response to a perceived need for more psychologists to serve the State's public schools. As a
result, the University initiated, beginning in 1968, a program to train school psychological
services providers at the Masters/AGS level. The Program began in the 1968/69 school year
with approximately 20 students enrolled at various points in the curriculum. Interestingly,
Towson University, one of only two other universities in Maryland with a formal school
psychology program, started its school psychology program in its Psychology Department just
one year earlier. Also of interest, given the historically close ties between the fields of school
psychology and special education, the University of Maryland Senate approved the University's
first undergraduate special education program and the School Psychology Program at the same
meeting.

The program began at what would now be called the Specialist level. It was not the then-typical
30-credit master's program in psychology, but required the equivalent of at least two years of
full-time study (exclusive of internship). Although this level of training is now the national
standard for entry into nondoctoral school psychology, the University of Maryland's program
was clearly one of the earliest to hold nondoctoral students to this advanced standard.
Continuing these high standards, the Program produced its first doctoral graduate in the early
1970s.

As one would expect for a graduate program that attracts a dynamic national faculty, faculty
composition has changed over the length of the Program’s history. In addition to the current
faculty, a number of nationally recognized school psychology faculty have served previously as
Program faculty, including Dr. Robert H. Woody (founding director of the Program), Dr. Donald
Pumroy (program director for 22 years; now a professor emeritus), Dr. Stephen Levine, Dr.
Stephen Bagnato, Dr. Margaret Rogers, and Dr. Alfred Amado. In addition, Dr. Robert Freeman
(now emeritus faculty) of the University’s Counseling Center served as an affiliate faculty
member in the Program for 30 years. For the last 25 years, core Program faculty has been
comprised of three to five tenured or tenure-track faculty members.

The Program has been accredited by relevant accrediting bodies throughout its history. NCATE
accreditation of the College of Education, as a whole, predates the Program's origins and flows to
the Program under the College umbrella. NASP records indicate that the Maryland Program was
one of the earliest programs (1986) approved by NASP under its separate approval standards.
The Doctoral Program gained APA approval in 1984.

To date the Program claims over 150 alumni who have completed either the Specialist or
Doctoral levels of the program. Although heavily concentrated in Maryland and Virginia,
Program alumni live and work throughout the U.S.
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Overview of Doctoral Program

The University of Maryland Doctoral Program in School Psychology is a 100-credit program in
professional psychology that embodies the scientist-practitioner orientation. The Doctoral
Program essentially subsumes a typical “specialist” (M.A. plus Advanced Graduate Specialist
Certificate) program that corresponds to NASP standards for training of specialist-level school
psychologists, such that doctoral students typically earn the MA/AGS (or AGS only in the case
of doctoral students with previously earned master’s degrees) within their doctoral programs. All
Doctoral Program students without a previously earned master’s degree must earn such a degree
(with thesis) prior to advancement to doctoral candidacy.

Graduates of the Doctoral Program are eligible for licensure as professional psychologists in
Maryland and other states. Graduates also are eligible for the Nationally Certified School
Psychologist (NCSP) credential, awarded by NASP. Because the Program is fully approved by
the Maryland State Department of Education (MSDE), graduates are automatically eligible for
MSDE certification as a School Psychologist.

The School Psychology Program is housed administratively within the Counseling and Personnel
Services Department (CAPS Department; all courses identified by EDCP), which currently
enjoys the Number 1 ranking in the U. S. News & World Report rankings of similar graduate
departments. The CAPS Department offers Ph.D. degrees in three other areas — an APA-
approved program in Counseling Psychology, a CACREP-approved program in Counselor
Education, and a program in College Student Personnel Administration. The Department also
offers masters’ degrees in three other areas — the most relevant to school psychology being the
CACREP-approved school counseling program. The Department includes 18 full-time tenure-
track faculty (10 full professors, 5 associate professors, 3 assistant professors), 3 split-budgeted
faculty shared with the University’s Counseling Center, and numerous faculty affiliates, many of
whom have contact with school psychology students either through course instruction or
membership on thesis committees. The CAPS Department is, in turn, housed in the University’s
College of Education, which is comprised of seven departments and includes 100 full-time
tenure-track faculty. The CAPS Department is known locally and nationally for its exceptionally
strong commitment to multicultural diversity.

Important Note: The School Psychology Program Committee (core faculty and one or more
student representatives) engaged in a two-year top-to-bottom study of the program’s goals and
curriculum. As a result, a substantially revised curriculum was phased in starting with the Fall
2006 semester. Beginning in Fall 2007, the revised curriculum is in place fully. The material in
this Handbook (Spring 2009 Ed.) references the “new” curriculum.?

1 Students entering prior to Fall 2007 may choose to follow either the “old” or “new” program of studies. It is
anticipated that in many cases, these students’ programs will look somewhat like a hybrid of both curricula.
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Goals and Objectives of the Doctoral Program

Mission: The mission of the University of Maryland Ph.D. School Psychology Program is
to produce school psychologists who function as scientist-practitioners in their
professional work. To that end, the program seeks to produce as graduates individuals
who are prepared to pursue academic or research careers and become producers of
psychological science, and individuals who are prepared to practice at a high level by
basing their practice on psychological science and who will, over time, seek and obtain
positions of leadership. The following goals and objectives operationalize this mission.

Goal 1: Students will integrate psychological science and practice.

Objective 1a: Students will be well-versed in foundational scientific knowledge in-
cluding, but not limited to: (a) human development, (b) human learning, (c) social
bases behavior, (d) biological basis of behavior, (e) psychological measurement,
and (e) cultural and individual differences.

Objective 1b: Students demonstrate competency in understanding and using
research design and methods.

Objective 1c: Students demonstrate knowledge of, competencies in, and use of
methods and techniques of practice of scientifically demonstrated efficacy, and
will understand the theoretical and research findings upon which such practices
are based.

Objective 1d: Students identify flawed evidence bases for common practices that
are not supported by sound evidence.

Objective 1e: Students and graduates conduct basic or applied research.

Goal 2: Students will demonstrate entry-level competence with regard to both the direct
and indirect service. models, as articulated in the behavioral science literature.

Objective 2a: Students demonstrate conceptual understanding of the two
predominant service models (indirect, direct) articulated in the school psychology
literature.

Objective 2b: Students demonstrate knowledge of theory and research pertinent to
the direct service model, and demonstrate the ability to apply such knowledge to
the solution of identified client problems.

Objective 2c: Students will demonstrate knowledge of theory and research
pertinent to the indirect service model, and will demonstrate the ability to apply
such knowledge to the solution of identified client problems.

Goal 3: Students will develop identities as psychologists with a specialty in school
psychology
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e Objective 3a: Students demonstrate knowledge of the historical development of
psychology and of school psychology in the context of current developments in
the discipline.

e Objective 3b: Students will demonstrate knowledge of the specialty of school
psychology in terms of its historical development, traditional and emerging roles
and functions, and its scope of research and practice.

e Objective 3c: Students will demonstrate professional identities as psychologists
through their membership and participation in professional and scientific
organizations, and through their expressed research and professional goals.

Goal 4: Students will develop an understanding of, and commitment to, ethical principles
regarding practice and research

e Objective 4a: Students will demonstrate knowledge of, and make decisions in
accordance with, ethical principles in their practice and research.

e Objective 4b: Following the completion of the program, graduates will follow
state laws and regulations pertaining to licensure or certification relating to the
practice of psychology, and will seek the review of their research with respect to
the protection of human subjects through appropriately constituted review boards.

Accreditation Status

The Doctoral Program is accredited by the American Psychological Association (APA; next site
visit scheduled for 2011), and approved by the National Association of School Psychologists
(NASP; next review scheduled for 2009). The Program is housed within the College of
Education, which is accredited, with conditions, by the National Council for the Accreditation of
Teacher Education (NCATE); a focused visit by NCATE is scheduled for September, 2007. All
of the College of Education’s school professional preparation programs are approved by the
Maryland State Department of Education (MSDE).

Accreditation organization contact information is as follows:

American Psychological Association
Office of Program Consultation and Accreditation  Phone: 202.336.5979

American Psychological Association Fax: 202.336.5978

750 First Street, NE E-mail: apaaccred@apa.org
Washington, DC 20002-4242

Web-based listing of accredited programs: www.apa.org/ed/accreditation/schoolpsy.html
National Association of School Psychologists

Program Approval Board Phone: 301.657.0270

National Association of School Psychologists Fax: 301.657.0275

4340 East West Highway, Suite 402 E-mail: ksavard@naspweb.org

Bethesda, MD 20814

Web-based listing of accredited programs: www.nasponline.org/certification/gradschools.html
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Program Faculty

The Program faculty is comprised of five core? full-time faculty members (Drs. Amado?,
Gottfredson, Rosenfield, Strein, and Teglasi) and a major contributing faculty member (Dr.
Warner). These faculty members, along with a student representative, constitute the Program
Committee. Duties within the Program vary. All core faculty members conduct research, and
typically teach, supervise practicum, and supervise students’ research. Dr. Warner’s
contributions vary from semester to semester, but may include any of the activities listed above.
Dr. Strein serves as Program Director. Brief biographies are provided below.

Gary Don Gottfredson, Professor, earned his PhD in psychology from the Johns Hopkins
University. He was principal research scientist and directed the School Improvement Program
and the Program in Delinquency and School Environments at the Johns Hopkins Center for
Social Organization of Schools. He is a fellow of APA Divisions 5 and 17 (Evaluation,
Measurement and Statistics; Counseling Psychology), has served on the APA Task Force on
Victims of Crime and two National Research Council committees, chaired the APA Committee
on Employment and Human Resources, and is a member of MSDE’s Achievement Initiative for
Maryland’s Minority Students Steering Committee. He serves on the editorial board of the
Journal of Vocational Behavior. His research and publications have focused on educational
program development and evaluation, school-based prevention of problem behavior, the
assessment of school environments, and psychological assessment.

Sylvia Rosenfield, Professor, graduated from the school psychology program at the University
of Wisconsin. She was a school psychologist in the Madison (Wisconsin) public schools and a
school psychology faculty member at Fordham and Temple Universities. She is a fellow of APA
Divisions 15 and 16 (Educational Psychology, School Psycholoyg), and has served as treasurer
and president of the APA Division of School Psychology, as well as a member of the APA Board
of Educational Affairs. Currently, she is an Associate Editor of the Journal of Educational and
Psychological Consultation. She is co-director of the Laboratory for Instructional Consultation
Teams, which provides training, technical assistance and program evaluation to school districts
and state education agencies. Her research and publications have focused on consultation,
curriculum-based assessment and special education reform, and have included two books on
consultation.

William Strein, Associate Professor and Program Director, graduated from the APA-approved
school psychology program at the Pennsylvania State University. Prior to joining the program in
1981, he worked for several years as a school psychologist in public schools in Pennsylvania and
Virginia, and served as a visiting faculty member in the school psychology program at UNC-
Chapel Hill. He is actively involved in professional organizations both nationally and in
Maryland, and currently is serving on APA’s Committee on Accreditation. His research focuses
on children's social-emotional learning and has also included work on professional issues in
school psychology and psychoeducational assessment.

2 “Core faculty” is a term used by APA’s Commission on Accreditation to designate faculty who have at least a
50% time commitment to the Program.

3 During the 2007/08 year, Dr. Amado is on leave serving as an APA Congressional Fellow.
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Hedy Teglasi, Professor, is a graduate of Hofstra University's APA-approved psychology
program, and is a diplomate in school psychology of the American Board of Professional
Psychology (ABPP) and a Fellow of both the Society for Personality Assessment and the
American Academy of School Psychology, and serves on the Academy’s Board. She completed
her internship in a public school system, a university-based psychological evaluation and
research center, and a family clinic serving the judicial system. Dr. Teglasi's research has
focused on the impact of temperament and social-information processing schemas on social and
emotional adjustment as these relate to assessment and interventions. Her publications include
chapters and articles on assessment, parent conferences and report-writing as well as
temperament, social information processing (including causal attribution) and programs for
interventions. She is the author of two recent reference texts on the use of storytelling
techniques in projective personality assessment.

Beth Warner, Affiliate Assistant Professor, obtained her Ph.D. in Clinical/Community
Psychology from the University of Maryland's APA-approved program. After completing a two-
year post-doctoral fellowship in school mental health at the University of Maryland School of
Medicine, she served for three years as an Assistant Professor and two years as Associate
Director of the School Mental Health Program in the Psychiatry Department. She additionally
worked as a Clinical Psychologist in a DC youth detention center. Dr. Warner's numerous
publications and presentations focus on community violence and school mental health-related
issues. Currently, she serves as Director of the Counseling Center's University Parent
Consultation and Child Evaluation Service, and Assistant Director of the Counseling Center.

In addition to working with Program faculty, students take courses and may do research with
other nationally recognized graduate faculty members in the CAPS Department, and in other
departments such as Psychology; Human Development; Measurement, Statistics and Evaluation;
and Special Education.

Curriculum and Requirements

Curriculum Requirements

The curriculum requirements are designed to ensure adequate preparation in reference to the
Program's goals. A total of 73 coursework credits are required, with an additional 21-27 credits
required for research and fieldwork/internship. The Program typically requires four years of full-
time, resident graduate study in coursework and fieldwork prior to the pre-doctoral internship.
Students are required to have an approved dissertation proposal prior to beginning internship.
Those entering the program with advanced degrees may have some requirements waived based
on previous graduate work, as described in the Handbook section titled, Waiver of Program
Requirements.

Sequencing of the curriculum assures that students are simultaneously engaged in work related to
theory, research, and practice. The following are a list of the required courses and a typical
sequence of study.

Required Coursework

(a) Breadth of Scientific Psychology: The breadth of scientific psychology, its history of thought and
development, its research methods, and its applications. ...in at least the following areas: biological aspects of
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behavior; cognitive and affective aspects of behavior; social aspects of behavior; history and systems of psychology;
psychological measurement; research methodology; and techniques of data analysis.

Foundations: Developmental Psychology (Chosen from a constrained list) ........c..cceoveereerierueenne. 3
Foundations: Biological Basis of Behavior (Chosen from a constrained list) .........cccoceereereereennne. 3)
Foundations: Cognitive Psychology (Chosen from a constrained list) ...........cccuervverveseesearueseenes 3
Foundations: Social Psychology (Chosen from a constraingd list) ...........covreeveeerienenienienenennns 3)
EDCP 789C Foundations of Assessment for Research and Practice ...........cccccovvevvevieninenne. 3
EDCP 789F History of Mental Health and Psychological Science ..........ccccccociiiiniiinnne. (3)
EDCP 789Q Developmental PSychopathology ...........coeoeieiiiininiiiiicieeee e 3)
EDMS 646 Quantitative Research Methods 11 ............ooieeveeeeeeeeeeeeeeeeeeeeeeeeeeeee s 3
EDMS 651 Applied Multiple Regression ANAlYSIS ..o 3)
EDCP 717 Evaluation 0f RESEAICN .........ccceiveiiiiiiicce et 3
EDCP 799 Master’s Thesis (Where applicable) >.........o.veveeveeveereereresereessesessssessessessesseesenessenn. (6)
EDCP 899 Dissertation RESEAICN ..........ccccvviieiieiiiie e (12)

The Program is considering an option of developing two Proseminars (4 credits each); one covering development
and biological bases, and one covering cognitive and social aspects. This would reduce the credit load for these four
areas from 12 to 8. This option is not currently available, however.

(b) Substantive (i.e., Specialty) Area Knowledge: the substantive area(s) of professional psychology in
which the program has its training emphasis. ...in at least the following areas: individual differences in behavior;
human development; dysfunctional behavior or psychopathology; and professional standards and ethics.

EDCP 789P School Psych Seminar (Intro to the Field) .................. (1 or 2; 3 credits of 789P total)
EDCP 789P School Psych Seminar (EthiCS) ........ccccoovviriiiiiiicienn, (1 or 2; 3 credits of 789P total)
Supervision (course or other organized eXPErieNCe) ........ccceveeieeieiieie e 3
EDCP 888S FIElA WOIK .....oviiiiiiiiiiieeee et 3
EDCP 888S FIeld WOIK ......oviiiiiieiiieiieieieie ettt 3)
EDCP 889 INtEINSNIP ...t (3 total)

(c) Assessment and Intervention: Diagnosing or defining problems through psychological assessment and
measurement and formulating and implementing intervention strategies (including training in empirically supported
procedures). ...in at least the following areas: theories and methods of assessment and diagnosis, effective
intervention; consultation and supervision; and evaluating the efficacy of interventions

EDCP 632 COgNItiVe ASSESSMENT .....vecveiiieiieeiieie st eieeee st ste et e e sreesreeeesreesreeeesneennas 3
EDCP XXX Academic Assessment (course under developmeNnt)..........cververueereeeereeneeriesiesiesenns 3)
EDCP 633 Personality ASSESSMENT ........ccveiieiieiieieeie st eee st ste e sre e sreeaesreennas 3
EDCP 738 Assessment Practicum (2 SEMESTEIS) .......cviveriereririiniesieeeie e, (6)
EDCP 630 Behavioral INterVENTIONS .........ccveeiiiiiiieiie st 3)
EDCP 635/636 School Consultation I and 11 (incl. practicum) ...........ccoceeevvveienenencnenene (6)

4 EDMS 645 Quantitative Research Methods |, or equivalent course work, is a pre-requisite. Students without
mastery of this content will need to take EDMS 645 in addition to required and elective coursework in research
methodology.

5 Students who enter without a master’s degree must complete a formal thesis; students entering with a master’s but
who did not complete a thesis, or alternate research experience, complete a research competency project; students
who completed a data-based thesis or have other qualifying research have this requirement waived
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Didactic practicum: Intro to Counseling

& Psychotherapy with Children (course under revision, currently EDCP 789N) .......cccccvverveennnns 3
EDCP 617 (or EDCP 651) Group CounSeling ........cccovvieiiiiiiieiienesie e )
EDCP 618 Fall Semester Counseling SKills Lab............cccccooviiiiiiiiii e D

(d) Cultural and Individual Diversity.

EDCP 631 Multicultural Diversity (plus infuSion).........cccccueviiiiiieie e 3
Electives:

EDSP XXX Special Education Elective (from constrained list) ..........cccoocovvrvinienenininnne. 3)
O T Y2 1ol T T o OSSR ()]
Credit Totals:

(a) Standard - 100
(b) If EDMS 645 pre-requisite not satisfied, + 3 credits
(c) If master’s thesis or research competency not required, - 6 credits
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Typical Course Sequencing in New Curriculum

First Year
Fall Spring Summer
EDCP 789C Found. of Assmt.  (3) | EDCP XXX Academic Assmt.  (3) | EDMS 651 Mult. Regression ?3)
EDCP 789P Intro Seminar (1-2) | EDCP 632 Cognitive Assmt. (3) | EDCP 799Thesis Credits (1-3)
EDCP 630 Beh. Intervention (3) | EDCP 717 Eval. of Rsrch. 3)
Foundation Course (Dev pref.)  (3) | EDMS 646 Quant. Mtds. 11 3)
EDCP 618 Counseling Lab (1)

Second Year

EDCP 635 Sch. Consult | (3) | EDCP 636 Sch Consult 11 (3) | Special Education Elective ?3)
EDCP 789Q Dev. Psychopath ~ (3) | EDCP 633 Personality Assmt.  (3) | EDCP 631 Multicultural Course (3)
Foundation (3) | Foundation (3) | EDCP 799 Thesis (1-3)
EDCP 789P Ethics Seminar  (1-2) | EDCP 617 Grp Counseling (3)

Third Year
Foundation (3) | Foundation 3
EDCP 738 Assessment. Prac. (3) | EDCP 738 Assessment Prac. 3
Thesis (1-3) Counseling Di-Prac 3)

Fourth Year
EDCP 888S Field work (3) | EDCP 888S Field work 3)
Supervision Univ. Tchg Exp (0)

(course or other experience) (3) | Dissertation Proposal (0)]

Dissertation Proposal (0)

Fifth Year
EDCP 889 Internship (1-2) | EDCP 889 Internship (1-2)
EDCP 899 Dissertation (6) | EDCP 899 Dissertation (6)

Note: Courses that do not have an experiential component or are not pre-requisites in a sequence may be offered
only in alternate years, depending on enrollments and other factors. Such courses might be offered during the
summer.

Research Requirements

Research involvement is an integral part of the School Psychology Program. Accordingly,
students become involved in research activities during their first semester, and continue their
involvement continuously prior to their internship year. Specifically, all students must complete
a research apprenticeship with a school psychology faculty member for a minimum total of 30
hours during Year 1. In practice, most students’ involvement in this activity during Year 1 far
exceeds the minimum requirement. Involvement in thesis, dissertation, or other research activity
is expected in subsequent years.

At a series of presentations held in September and October, faculty members discuss their
research interests and current research projects. Because research supervision is time-consuming
each faculty member can only commit to a limited number of students. Consequently, it is in the
student’s best interest to identify a faculty member with whom work will be done at the earliest
reasonable point in time.

Master's Thesis

The master’s thesis is the culminating requirement for the MA degree. Because all Program
students must complete a formal master's thesis, unless they have done so during previous
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graduate work, it is hoped that work completed as a part of the first-year research apprenticeship
will serve as a springboard for a master's thesis.

Research Competency

Doctoral students entering with a master's degree who have not completed an acceptable research
project must demonstrate research competency in lieu of doing a master's thesis. Students will
arrange to do a research project with a Program faculty member and register for six credits of
independent study. This research competency project must be completed and approved by the
Program prior to advancement to candidacy. Students are encouraged to start this project in the
first year of enrollment in the doctoral program. Although the research competency project is
less formal than the master's thesis, all research competency projects must have the following
elements at a minimum:

(a) one or more research questions or hypotheses that are uniquely the student's, i.e., not
duplicative with research questions being addressed by others on the research team;

(b) a review of literature appropriate to the research question(s);

(c) participation in data collection, unless the research question(s) are being addressed from
an entirely archival data set;

(d) data analysis appropriate to the research question(s); and

(e) a write-up, completed uniquely by the student, covering components (a) to (d) above and
presenting the results and discussion.

Research competency projects may employ quantitative or qualitative methodology, and may be
hypothesis-testing, exploratory, descriptive, program evaluation, or other research type,
providing that the project includes all of the basic components listed above, and is conducted in a
manner that is congruent with accepted methodology for the type of research being conducted.

Doctoral Dissertation

The doctoral dissertation is a major research project designed to both demonstrate the student's
research competence and to make a substantive contribution to the field. An approved
dissertation proposal is due prior to beginning the pre-doctoral internship. At the time of
completion of the dissertation, the Program requires that the student submit an initial draft of a
manuscript suitable for a journal submission. The student's advisor monitors this requirement.

Fieldwork Experiences

Fieldwork experiences in the School Psychology Program are comprised of pre-practicum
laboratory experiences, practicum, fieldwork, and the pre-doctoral internship, and occur in the
order listed here. Lab experiences and practica are tied to specific courses, and may occur on- or
off-campus. Fieldwork, which typically occurs off-campus, and the pre-doctoral internship,
which always occurs off-campus, are not directly connected to specific courses. Fieldwork
experiences progress along a continuum that requires greater skill and independence on the part
of the student. Pre-practicum lab experiences (included in the courses EDCP 632: Cognitive
Assessment and EDCP 618: Counseling Skills Lab) provide supervised, skill development
activities, but do not involve work with actual clients. Practicum experiences are closely
supervised and directed by program faculty, and involve work with actual clients. Fieldwork and
the pre-doctoral internship also occur under professional supervision, but allow for a greater
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degree of independent functioning by the student. These latter types of experience are discussed
in greater detail below.

Fieldwork Requirements and Guidelines

Goals - The fieldwork requirement is designed to meet two complementary goals: (a) to provide
the student an opportunity to gain supervised pre-internship field experiences that extend both
the amount and depth of fieldwork beyond that which can be provided by the required second-
year practica, and (b) to allow the student flexible options that will help the student to refine an
area of interest within school psychology.

Timing - For students who enter the Program without previous graduate work, the fieldwork
experience will occur in the student's fourth year. For other students the fieldwork experience
will occur at an analogous point in the student's program, as determined by the student’s advisor
in conjunction with the Program Faculty.

Length - The fieldwork typically will involve a ten-hour-per-week commitment at the fieldwork
site over one academic year, or the equivalent thereof. Fieldwork must be completed over a
minimum of 2 to a maximum of 12 consecutive months.

Waiver - Students who: (a) have previously completed a specialist level school psychology
internship equivalent to that required in the UM Specialist Program, or (b) whose combination of
previous internship and work experience as a school psychologist are judged by the School
Psychology Faculty to be equivalent to the required specialist-level internship, do not have to
complete a fieldwork experience.

Fieldwork Options - Students may elect to complete their fieldwork in a wide variety of
settings, providing that placement in any such setting is consistent with: (a) the goals of the
School Psychology Program, and (b) the student's specific program goals that are stated in the
student's approved Program of Study. Examples of such settings include a project at a school,
advanced assessment or counseling work at the Counseling Center's University Parent and Child
Consultation and Evaluation Service (UPCCES), a public policy externship at APA or NASP, or
a research experience at IES or NIMH.

Most fieldwork experiences will be formally linked to independent study consistent with the
student's coursework. Students will sign up for a total of six credits of EDCP 888S with the
faculty member who is supervising and coordinating their work. The supervising faculty member
and the student will work out a plan for the fieldwork. EDCP 798 credits will be distributed
proportionately to the amount of the student's fieldwork in any given semester.

Supervision - Students completing fieldwork must receive at their site at least one-half hour of
regularly scheduled, individual supervision for every ten hours of fieldwork per week in addition
to any group supervision or inservice activities. Students may receive supervision from several
qualified supervisors, but one staff member must be identified as the primary supervisor who
assumes the responsibility for coordinating the fieldwork experience, ensuring compliance with
the fieldwork agreement and evaluating the student's progress. Students will submit a monthly
log of activities to their advisors who will generally monitor the student's experience.

Fieldwork Agreement & Documentation - For any fieldwork experience an agreement clearly
specifying the elements listed above must be prepared and signed by the student, the primary
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supervisor, and the student's advisor. In all cases, the student's plan for meeting the fieldwork
requirements must be reviewed and approved by the Program.

Pre-Doctoral Internship

A pre-doctoral internship equivalent in length to full-time work for either one K-12 school year
or one calendar year, totaling at least 1750 hours, is required after the completion of all
coursework. The internship must be completed in no longer than a 24 month period. Pre-doctoral
internships are either: (a) a full-year, school-based internship, (b) a full-year internship in a
consortium arrangement in which at least half is in a school setting, or (c) a half-time internship
in a school setting for one year, consecutively followed by a full-time internship in a non-school
setting. Alternative internship placements are available for students who either: (a) have
previously completed a 1200-hour specialist-level school psychology internship, or (b) whose
combination of previous internship and work experience as a school psychologist are judged to
be equivalent to the required specialist-level internship. Specific requirements for the internship,
and policies and procedures pertaining thereto, are detailed in the Internship Handbook section
of this document.

Internship Completion Prior to Awarding of Degree. Satisfactory completion of the pre-
doctoral internship is an absolute requirement for the Ph.D. Accordingly, degrees will only be
awarded in the semester in which the internship is completed. Each internship agreement
includes formal beginning and ending dates. So, for example, a student who had completed all of
the other requirements for the doctoral degree, including dissertation, by the deadline for
graduation in the University’s Spring semester (typically around May 20™), but whose internship
ended formally on June 5™ would be awarded the Ph.D. in the Summer Session (graduation date
typically around August 20™.).

Waiver of Program Requirements

The school psychology program welcomes applicants who have done previous graduate work.
Inevitably, individuals with previous graduate work are interested in how such work will affect the
requirements of their program. The program'’s policy on waivers of curriculum requirements is
guided by two considerations: (a) that students not be required to engage in needless repetitious
coursework when they have satisfactorily acquired the knowledge and skills embodied in a
particular requirement, and (b) notwithstanding the first consideration, that graduates of any
program in psychology are regarded and evaluated by the professional community on the basis of
completion of their most advanced program. Therefore, it is the Program's responsibility to ensure
adequate development of the knowledge and skills that are required of all professional school
psychologists.

Coursework: A specific course may be waived by the Program Faculty under the following
conditions:

(a) the previous course for which the student desires credit was a course taught at the graduate
level and restricted to graduate students only at a regionally accredited college or
universitys,

(b) the student earned a grade of A or B in the course,

6 The statistics courses EDMS 645, and very infrequently EDMS 646, may be waived based on upper undergraduate
coursework upon formal recommendation of the EDMS Department.
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(c) review by an instructor of the course to be waived for comparability of content, and
(d) approval by the student's advisor.

A student’s program of studies ultimately is reviewed and approved by the Program Faculty.
Accordingly, review by course instructors is advisory to, but not necessarily binding on, the
Program Faculty. Course waiver may also require demonstration of competency. Please see
Request for Comparability Review of Previous Coursework in the Miscellaneous Notes and Forms
section of this Handbook.

Internship: In accordance with accreditation and licensure standards, all students must complete
a full-year (or equivalent) pre-doctoral internship regardless of previous professional experience or
training. However, the nature (e.g., emphasis of activities, type of setting) of the internship may
be modified based on the student's professional background and experience.

Research: A student who has completed a previous master's thesis that involved the collection
and analysis of empirical data has satisfied the pre-dissertation research requirements. Students
who have completed other research projects (including non-empirical master's theses), published
or unpublished, will be waived from the research competency requirement if the student's
involvement in the research project was equivalent to all of the aspects of the research
competency requirement (please see Research Requirements section of this Handbook). A
checklist for determining equivalency is included in Miscellaneous Notes and Forms.

Credits for Waivers: Coursework, fieldwork or research requirements for which a student
obtains a waiver do not appear on the student’s University of Maryland transcript. Although
credits do not appear on the student’s transcript, waivers of courses reduce the total number of
credits earned at Maryland; it is not necessary for students to “make up” these credits with
substitute courses.

Earning the Masters Degree within the Doctoral Program

All School Psychology Program doctoral students without a previously earned master’s degree
must earn a Master of Arts with Thesis within the doctoral program. The “MA within doctoral”
degree is not considered to be a terminal degree. Accordingly, only those students who have
completed the Ph.D. or those who have completed the MA and Advanced Graduate Specialist
Certificate requirements (including internship), either as a matriculated Specialist student or
within the doctoral program, may claim to have earned a degree in school psychology from the
UM School Psychology Program. Although earning the MA within the doctoral program does
not qualify the student as a school psychologist, earning the MA may make one eligible for
certain opportunities within the University, e.g., being the instructor-of-record for undergraduate
courses, advancement to candidacy prior to internship, and higher graduate assistant stipends,
and may strengthen the student’s credentials when applying for internship. In order to earn an
MA within the doctoral program, students must meet all of the following conditions:

1. Complete with a grade of “B” or better at least 30 graduate credits at College Park since
matriculation into the school psychology program, as approved by the student’s academic
advisor.

2. Earn a minimum score of 660 on the PRAXIS School Psychologist examination in order
to meet the master’s comprehensive exam requirements. Do NOT have ETS send results
to the University. Submit to the program director a photocopy of all pages of the
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Examinee Score Report that is sent to you. Upon receipt the Department will send you a
letter notifying you that you have passed your master’s comprehensive exams.

3. Complete all requirements for the master’s thesis, including final acceptance of the thesis
by the Graduate School.

4. Complete all administrative requirements, such as filing an application to graduate, and
other applicable forms.

When a student who has completed the MA within the doctoral program completes all of the
requirements, including internship and comprehensive exams (Worksample Components),
corresponding to the requirements of the Specialist program, the student will be granted the AGS
and will be eligible for state and national certification as a school psychologist.
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Program Completion Criteria and Processes

Course Scheduling and Completion

It is important to complete coursework in a timely fashion and, to as great a degree as possible,
following the “typical sequence”. Your advisor is your guide. However, a Course Scheduling
Guide is provided in the Miscellaneous Notes and Forms section later in this Handbook. Use it to
track your progress and also to plan future semesters. You and your advisor should each have a
copy and update it each semester during your mandatory advising session.

Expectations and Guidelines

In order to facilitate students’ timely progress toward degree completion, the Program has
developed a set of Expectations and Guidelines to provide direction to both students and their
advisors. A chart of is provided to students at the point of program entry.

Criteria for Internship Eligibility

e For Permission to Apply for Internship
____ MA thesis or research competency complete’.
____All coursework corresponding to the MA/AGS core courses satisfactorily completed.

e For Permission to Begin Internship
____Advanced to candidacy (includes passing all comprehensive exam requirements).
___ Dissertation proposal approved.

Annual Review of Students

The Program Faculty conducts an annual review of each student's progress. The purpose of this
review is to insure that each student is progressing satisfactorily and to provide corrective
feedback to the student, when appropriate. The annual review process includes a review of:

 current transcripts for grades, progress in coursework, and incompletes;

+ the student’s progress toward various milestones, e.g., program approval, advancement to
candidacy, comprehensive exams, etc. (See Expectations and Guidelines in the previous
section);

+ the student’s involvement in research activities, thesis, research apprenticeship,
dissertation, etc.;

 the student’s overall progress toward functioning as a professional school psychologist,
including both requisite academic and non-academic (e.g., professionalism, interpersonal
functioning) competencies; and,

» very importantly, the student’s self-assessment of progress and perceived developmental
needs.

7 If a student is allowed a variance to these application criteria but fails to complete the thesis or research
competency by the start date of the Internship Agreement, the Program shall consider the internship as fulfilling the
MAV/AGS internship requirements only, necessitating that the student complete an additional internship to meet the
Ph.D. requirements, assuming the student continues in the Ph.D. program.

Page 17 of 43



Issue Date: Jan. 2009

At the beginning of the Fall semester, the Program notifies each student in writing about the
results of the completed review of the previous year's progress. When no substantive concerns
are raised, the student receives a standard letter indicating satisfactory progress within the
Program, along with an open invitation to meet with her or his advisor to obtain more specific
information. If concerns raised are of sufficient magnitude the student's advisor will call to set
up a meeting to discuss these concerns and to plan strategies to address them. At the time of the
meeting, the student will be given a written statement of concerns. The student and the advisor
will collaborate on developing a written plan to address those concerns. In addition, the student
has the option of responding to the Program's concerns in writing and/or in person.

Students may elect to meet with their advisors to discuss the annual review in person, or may
request a meeting with the Program faculty, but are not required to do so. To insure clear
communication the Program may, in some instances, require students to meet with their advisors
or with Program faculty to discuss the results of the review.

Student review can also be initiated at an earlier time when significant issues come to the
attention of the faculty. Generally, the purpose of early feedback is to address issues as soon as
possible so that they can be resolved.

Minimum Acceptable Grades for Courses

For all courses taken as a part of the student’s doctoral program, a grade of C is the minimum
grade required to denote satisfactory progress in that course. For the following core
departmental and program courses a grade of B is the minimally acceptable grade®: EDCP 616,
618, 630 — 636, 738, 789P, 789N, 889. A student who fails to earn a grade of B or better in any
of these core courses will be required, at a minimum, to repeat the course. Such a grade may
also be considered by the program faculty as the beginning of a process to dismiss the student
from the program. Grade appeal procedures can be found at:

www.inform.umd.edu/Campuslnfo/Departments/PRES/policies/iiil20a.html

Dismissal from Program

On rare occasions a student may be dismissed from the Program based on inadequate academic
performance, or for nonacademic reasons related to the student's development as a professional
psychologist. Policies on dismissal of students, and students rights of appeal are documented in
the Graduate School Catalog.

(available only online at: www.gradschool.umd.edu/catalog/admit_termination.html).

8 In order to avoid any confusion about the interpretation of the “B” grade for core courses, CAPS Department
policy does not allow the use of grades of “B-" for such courses.
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performed by the student, and the results of that work. In

Component Description Timely Evaluated By?? Comments
Progress
Research/ Interpretive or Research Review Article/Chapter, related to an Year2 |{ ( dzR $search & | Criteria need to be
Scholarship I NBIF 2F NBaSIFNOK 2F GKS aiddzR advisor and one specified.
f SIR 02 ¢ NRfurihet BseatclivanR $his pagea additional faculty Need scoring rubrics
should be of publishable qualityThe review article must be sole member.
authored by the student.
Research/ First or Second-Authored Conference Paper Presentation at which | year 3 External Source Generate form
Scholarship conference submissions are refereed. The poster must be (conference)
accompanied by a paper and submitted to faculty for approval prior
to poster session presentation.
Integration of Application of Psychological Science to Practice. The student will Year 4 { G dzRSy (i Qa]| Generate form and
Science/Practice | present a professionatjuality written work that critically applies and one practitioner | criteria for the
psychological science to a practice issue or problem. Examples approved by the science part,
include: (a) a translation of research to practice essay, (b) a advisor. practice part, and
training module, and, (c) other products that meet the spirit of the integration
requirement. Maybe an advisory
board of
professionals.
School Praxis School Psychology Exam Year3 | External Source { SNIBSa | a
Psychology Spring 02 YLINBKSYy
Specialty
Knowledge
Integration of Annodl SR 22N {FYLX S I VRTheé / I & Year4 |Twoprogramfaculty |[{ SNBSa | a
Science/Practice; | annotated work sample will include a description of integrated Fall or memberschosenby |02 YLINBKS Y
Professional assessment and intervention (direct or indirect) work with a client | Spring the student. Not something done

9 In all cases, if two evaluators are used and disagree on successful completion, a

used.
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Practice
Competence

addition, the student will write a brief (10 pages or less)
description of the conceptual framework, grounded in the
AOASYUGATAO Tt AGSNY GdzNBx GKI
and, where appropriate a self-criticism where good science would
have suggested a different course of action.

for a class.

Professional Outcome-Based Case Report. The student will submit a brief Year5- | Internship Essentially required
Practice report on an intervention (direct or indirect) with a client that During | Coordinator and by NASP
Competence includes quantitative outcome data documenting the apparent Internsh | another faculty

STFSOGha GKIG GKS aiddzRSyd Qe Alip member Bill will get exact

basis for planning the intervention and the meaningfulness of the wording

outcomes should be given careful consideration.
Research/ All students will produce at least one of the following: By time
Scholarship 1. First or co-authored article or accepted manuscript in a peer- | of

reviewed journal of any of the following article types. Credit for degree

co-authorship will be given only where the student has made a

significant contribution to the article, consistent with APA

authorship guidelines.

a. Report of original empirical research,

b. Review article (Psychological Bulletior RERype),

c. Methodological article (Psychological Methods
Sociological Methodype),or a

d. Theoretical article (Psychological Revietype)

2. First or co-authored published or accepted chapter. Chapters
should be published by reputable academic publishing houses
such as university presses. Credit for co-authorship will be
given only where the student has made a significant
contribution to the article, consistent with APA authorship
guidelines.

3. Equivalent to the above, acceptable to the program
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Procedures for Petitioning to Re-take Portions of the Comprehensive Exam. Ordinarily, students
who are not successful on one portion of the comprehensive exam are required to re-take that
portion only. However, for students who are unsuccessful on more than one portion of the exam,
the Program Faculty, at its discretion, may require that all portions be re-taken. By Graduate
School rule, students may sit for any given comprehensive exam, or portion thereof, a maximum
of three times. The Program will approve automatically all requests to re-take a failed portion(s)
of an exam on the first attempt (i.e., the second time taking the exam). If a portion(s) of an exam
is failed twice, the student's request for a third testing will not be automatic, but requires a
petition to the Department. Such petitions require an advisor-approved plan as to how the
student will remedy demonstrated weaknesses prior to re-taking the exam. The student and the
advisor are responsible for also obtaining any other necessary approvals, for example, from the
College Graduate Office.

Program Approval/Advancement to Candidacy

Program approval and advancement to candidacy are two important steps in a student's doctoral
program. Program approval specifies the coursework and other requirements that the student
must meet in order to obtain the Ph.D. Although important for all doctoral students, program
approval is especially important for students entering with previous graduate coursework who
may be eligible for a waiver of some requirements (see section on Waiver of Program
Requirements). See the Expectations and Guidelines section, above, for timelines.

By Graduate School rules students must be advanced to candidacy within five calendar years
after their enrollment in the doctoral program. This deadline is strictly enforced. Failure to be
advanced to candidacy by the deadline will result in the suspension of the student's ability to
register for classes and may result in dismissal from the Program. Procedures for applying for
program approval and advancement to candidacy are detailed in handouts available in the
documents rack in the CAPS Department. In all cases, however, the first step is to consult with
one's advisor. The following are the College's guidelines:

e Advancement to candidacy will not be forwarded by the College to the Graduate School
prior to successful completion of the doctoral comprehensive exams. However, the
student may prepare the advancement papers in the semester in which comprehensive
exams are being scheduled.

e Students must be advanced to candidacy prior to the approval of a doctoral dissertation
committee or dissertation proposal, although a student may seek a waiver to this
requirement if advancement occurs fairly early in the student’s program.

Policy Notes

Student Representation on the School Psychology Program Committee

The School Psychology Program Committee shall have student representation in order to allow
both for student input on policy and operational matters, as well as to give students collectively a
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voice in policy formulation and program operations. Such representation is vital to maintaining
a climate that respects and values students as emerging professionals in the field.

Program students, collectively, have one student representative. However, at their discretion,
students may choose to “job share” this role such that two individuals serve in this capacity. In
this instance, both student representatives are welcome to attend committee meetings. In the rare
instance of a vote (see below), student representatives may cast only one vote.

Student(s) who serve in this capacity do so as student representatives versus student members of
the committee, i.e., these individuals engage in a good-faith effort to reflect and represent the
views of students, collectively, rather than their own personal views. To this end, student
representative(s) will use such techniques as e-mail postings to the all-student e-mail list, formal
surveys, occasional meetings to which all students are invited, and the like to ascertain students’
views on important program issues. The program will provide logistical support for such efforts.

The Program Committee historically and presently has worked to seek consensus on policy and
operational issues rather than conducting formal votes following majority rule. On rare
occasions, however, voting occurs. In such instances, the student representative(s) shall have
one vote. However, since the likelihood of a rare formal vote is almost always known in
advance of the meeting at which voting occurs, the student representative(s) shall make a strong
good-faith effort to determine student views, as described in the above paragraph, such that the
student representative(s) vote is the collective vote of program students. In order to protect
student’s confidentiality rights as delineated in NASP and APA principles and in respect to legal
mandates of FERPA, all personnel actions regarding students, e.g., annual student reviews,
approval of programs of study, etc. shall be conducted in executive session without the student
representative(s) present.

Broad involvement of all students in the recruitment, interviewing, and selection of student
applicants to the program is essential and highly valued both by current and prospective students.
However, to preserve the confidentiality rights of applicants, student representative(s) will not be
involved in admissions committee deliberations or voting.

Beginning with the selection of student representatives for the 2003/04 vyear, student
representatives were chosen as follows. In the Spring of 2003, program students, under the
leadership of two “senior” on-campus doctoral students (Lauren Costas, Michelle Denny), took
the necessary steps to establish a University of Maryland Student Affiliates in School
Psychology (SASP) chapter. All program students are chapter members by virtue of being a
matriculating school psychology student.®. In March of each year, the SASP chapter will
conduct an election, following procedures developed by the UM SASP chapter during the
Summer of 2003, to choose SASP chapter officers and student representative(s) to the Program
Committee for the following academic year. Chapter officers and student representative(s) must
be pre-internship students during their terms of service.  After selection, student
representative(s)-elect attend the remaining Program Committee meetings in order to provide for
an orderly transition.

10 As an affiliate of APA Division 16 SASP is, in principle, oriented toward doctoral students. However, given that
non-doctoral school psychologists may be Professional Affiliates of Division 16 with full voting privileges, and non-
doctoral students may be student affiliates of Division 16 and hence are eligible for full SASP membership status,
the U Md. SASP chapter will make no membership differentiation for specialist and doctoral students.
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Advisor Assignment and Re-Assignment

Advisors are assigned initially primarily based on workload distribution of faculty members at
the time of the student's entry. If the student subsequently discovers that her/his research or
professional interests are more closely aligned with those of a different faculty member, the
student may request a change of advisor, or continue to work with one faculty member as an
academic advisor and another as a research supervisor/mentor. For doctoral students at the
dissertation stage, the dissertation advisor and the academic advisor must be the same person. In
all circumstances, faculty have the option of refusing to accept an advisee based on workload
considerations.

Professional Liability Insurance

Prior to beginning practicum experiences students are required to purchase student professional
liability insurance, for a modest fee, through insurance programs run by either the American
Psychological Association or the National Association of School Psychologists. This is in
keeping with good professional practice guidelines, and protects the student in the exceedingly
rare instance in which a professional liability claim might arise. Forms will be distributed to
students during their first semester.

Continuous Registration Policy

All graduate students must register for courses and pay associated tuition and fees each semester,
not including summer and winter sessions, until the degree is awarded. In certain limited cases
waivers of tuition and fees may be granted.

Master’s and pre-candidacy PhD students who will be away from the campus for a semester or a
year may request:

1) a waiver of continuous registration and its associated tuition for a specified period of time.
Permission must be given by the graduate director of the student’s program and the waiver
must be filed with the Graduate School.

2) a waiver of mandatory fees. Permission for a waiver of these fees can only be given by the
Graduate School.

Waivers of registration shall be granted only if students are making satisfactory progress and can
complete the degree requirements within the required time limits. If waivers are not granted,
students shall be expected to pay tuition and mandatory fees.

Doctoral Candidates must maintain continuous registration. Those who will be away from the
campus for a semester or a year may request.
1) a waiver of mandatory fees. Permission for a waiver of these fees can only be made by the
Graduate School.
If a waiver is not granted, students will be expected to pay mandatory fees.

Except in extraordinary circumstances, all tuition waiver requests should be made 30 days before
the beginning of the semester or year for which the waiver is sought. Tuition waiver requests will
be granted only when the student affirms in writing that he or she will not be using any
University resources during the waiver period.

If students do not request a registration waiver and fail to register, they will be notified by the
Graduate School after the first day of classes in the first semester of non-registration that they
must register for the current semester. The Graduate School will inform Graduate Directors that
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these students are in jeopardy of termination. If these students do not register, they will be
dismissed from the Graduate School for failure to comply with the continuous registration
requirement. Students who fail to register or obtain a waiver and who are terminated may appeal
termination during a 30-day period during the semester of non-registration. Graduate students
whose appeals are unsuccessful and who wish to continue in their programs must apply for
readmission. In this case, readmission does not alter the initial requirements for time to complete
degrees.

All students may apply for a Leave of Absence for Graduate Students for Childbearing,
Adoption, IlIness and Dependent Care under appropriate circumstances.
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Miscellaneous Notes and Forms

School Psychology Doctoral Program
Course Scheduling Guide

(FALL 2008)

Name Advisor

Required and Elective Coursework

Breadth of Scientific Psychology:

Developmental Psychology (Course Prefix & No.: )
Cognitive Psychology (Course Prefix & No.: )

Social Psychology (Course Prefix & No.: )
Biological Bases of Behavior (Course Prefix & No.: )
EDCP 789C Foundations of Assessment for Research and Practice

EDCP 789F History of Mental Health and Psychological Science

EDCP 789Q Developmental Psychopathology

EDMS 645 Quantitative Research Methods | *
EDMS 646 Quantitative Research Methods 11
EDMS 651 Applied Multiple Regression
EDCP 717 Evaluation of Research

Substantive (i.e., Specialty) Area Knowledge

EDCP 789P School Psych Sem.: Intro to Field
EDCP 789P School Psych. Seminar: Ethics/Legal
Fieldwork (typically EDCP 888S)

Fieldwork (typically EDCP 888S)

Supervision (course or other organized experience)
EDCP 889 Internship

EDCP 889 Internship

Assessment and Intervention

EDCP 632 Cognitive Assessment
EDCP ??? Academic Assessment
EDCP 633 Personality Assessment
EDCP 738 Practicum in Assessment
EDCP 738 Practicum in Assessment
EDCP 630 Behavioral Interventions
EDCP 635 School Consultation |
EDCP 636 School Consultation 11
EDCP XXX Counseling Didactic-Practicum.
EDCP 617 Group Counseling

EDCP 618 Counseling Skills Lab

! The knowledge corresponding to EDMS 645 is considered to be a prerequisite. Students must receive a formal waiver
from the EDMS Dept. in order to opt out of EDMS 645. Students who do not obtain this waiver must take this course.
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Multicultural Diversity
EDCP 631 Serving Culturally & Linguistically Diverse Clients in Schools

Electives
EDSP
University Teaching Experience

EDCP 799 Research-Master's Thesis (6 credits)
OR

EDCP 798 Research Competency Project (6 credits)
Credits

EDCP 899 Dissertation Research (12 credits)
Credits

Record of Waivers

Issue Date: Jan. 2009

i a

Students with previous graduate work may have certain of the requirements waived based on
previous coursework. Evaluation of previous work is primarily the duty of the advisor in

consultation with the Program committee.

UMCP Course No. and Title Term/Yr
Course No. of Previous Course
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Steps for Applying for Maryland State Department of Education (MSDE) Certification

Direct Application (Begin process toward the end of your internship)

oo >

Call MSDE (410) 767-0100 and ask for Certification Office

Receive materials from MSDE

Follow instructions carefully

YOU TAKE THE INITIATIVE: Write a cover letter that states something like the
following:

Enclosed, please find the application materials for the School Psychologist (K - 12)
certificate. | am applying under the option of having graduated from an MSDE-
approved training program. | have (will) completed the University of Maryland's
School Psychology Program on (date). My name will be (was) included on the list
forwarded to you by the University of Maryland for the semester.

Applying through a Maryland school system employer (process begins after
employment begins or just prior to beginning)

A
B.

Process papers through the LEA's certification office

YOU TAKE THE INITIATIVE: Write a memo clearly detailing that they should
process your papers according to the graduate of an MSDE-approved training
program route. DON'T TAKE 'NO' FOR AN ANSWER. You may wish to include a
paragraph similar to the sample paragraph above.

SAVE EVERYTHING!

A
B.
C.
D.

Your formal diploma and/or certificate

Your internship and practica documentation

Course syllabi

Unofficial or official transcript that shows your program completion.

Additional information regarding MSDE certification may be found at:
www.marylandpublicschools.org/MSDE/divisions/certification/certification_branch/
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Request for Comparability Review of Previous Coursework

U N I V E RS I T Y OF 3228 Benjamin Bldg.

/ College Park, Maryland 20742-1125
301.405.2869 TEL 301.405.9995 FAX

strein@umd.edu

COLLEGE OF EDUCATION
COUNSELING AND PERSONNEL SERVICES

School Psychology Program

Date:
To:
From:

RE:  Request for comparability review of previous coursework
Student:
UMCP Course:

The above-named graduate student in the School Psychology Program has taken previous
graduate coursework that may be comparable to the content area(s) included in coursework that
you teach. This content is ordinarily required of our students. We are asking your help in
reviewing the comparability of the students' previous work to the content area as ordinarily
taught at UMCP. Please do not feel burdened to write a detailed analysis; a few comments on
this sheet will suffice. As a "bottom line" we are asking for a recommendation from you as to
whether the UMCP course requirement should be waived for this student based on the
comparability of previous graduate work. Your recommendation will be included in the School
Psychology Program Committee's determination of this student's program of studies.

Thank you for your consideration of this request.

(This section to be completed by student)
Previous Graduate Course(s)

Number & Title: Grade:
Semester/Year: Institution:

Number & Title: Grade:
Semester/Year: Institution:

Number & Title: Grade:
Semester/Year: Institution:

Please Note: Students should provide course syllabi and catalog description. It is the student’s
responsibility to obtain any other documentation that the faculty reviewer may require in order
to assess the comparability of this course.

(Form continued on reverse side)
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(This section to be completed by faculty reviewer)
Comparability Review

Recommendation for waiver:

I recommend waiver of the required UMCP course based on the comparability of the
student's previous graduate coursework to the content of the UMCP course.

I do not recommend waiver of this course requirement; the previous coursework is not
comparable to the UMCP offering.

General Comments (if any):

Page 29 of 43



Issue Date: Jan. 2009

Sample Cover Letter to Former Research Supervisor/Mentor

Date

Name
Address
Address

Dear Dr. ,

As you most likely know, [Student's Name] is now a student in our Ph.D. Program in
School Psychology. One of our program requirements is that all students must demonstrate
research competency prior to advancement to candidacy. [Student's Name] has indicated that
you have served as one of [her/his) research mentors.

We are writing to request your assistance in determining the degree to which [Student's
Name]'s prior research involvement will meet our criteria for demonstrating research
competency. Although involvement in research projects with multiple researchers may satisfy
our requirements, our criteria for evaluating previous research involvement are as follows:

1. one or more research questions or hypotheses that are uniquely the student's, i.e., not
duplicative with research questions being addressed by others on the research team;

2. areview of literature appropriate to the research question(s);

3. participation in data collection, unless the research question(s) are being addressed from an

entirely archival data set;

data analysis appropriate to the research question(s); and

a write-up, completed uniquely by the student, covering these components and presenting

the results and discussion.

6.  Acceptable research includes quantitative or qualitative methodology, and may be
hypothesis-testing, exploratory, descriptive, program evaluation, or other research type,
providing that the project includes all of the basic components listed above, and is
conducted in a manner that is congruent with accepted quality methodology for the type of
research being conducted.

ok~

Enclosed, please find a checklist for determining research competency equivalency, and a
self-addressed, stamped envelope. We would appreciate your description of [Student's Name]'s
research involvement, corresponding to the points on this checklist.

Thank you for your time and consideration.

Sincerely,

[Advisor's Name]
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Checklist for Determining Research Competency Equivalency

With reference to the research project conducted, in part, by [Student's Name], please
provide us with information on the following. In addition to completing the checklist, please feel
free to provide any additional or clarifying comments that you believe would be helpful to us.

Thank you very much for your time and consideration.

1. Asa part of this project, did the student define one or more research questions or
hypotheses that were uniquely the student's, i.e., identified by the student and for which the
student had primary responsibility? Yes No

Comments:

2. Did the student have primary responsibility for conducting a review of literature for some
portion of the overall project, especially as related to a specific research question(s) that

was primarily the student's? Yes No
Comments:

3. Did the student participate in collection of data? _ Yes __ No
Comments:

4.  Did the student have the primary responsibility for data analysis for one or more research
questions? __ Yes __ No

Comments:

5.  Did the student have the primary responsibility for writing up some portion of the project,
especially in relation to a specific research question(s)? __ Yes __ No

Comments:

Additional General Comments:
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List of Acronyms

AGS Advanced Graduate Specialist Certificate (This is the University of Maryland term; more
frequently abbreviated as C.A.G.S at other universities.)
APA American Psychological Association

CAPS Counseling and Personnel Services Department

COE College of Education

EDCP Catalog and registration system prefix for all CAPS department courses
IC/IC Lab Instructional Consultation (and Instructional Consultation Laboratory)
IES Institute of Education Sciences (Federal Dept. of Education)

MSDE  Maryland State Department of Education

MPA Maryland Psychological Association

MSPA  Maryland School Psychologists’ Association

NASP National Association of School Psychologists

NCSP Nationally Certified School Psychologist

NCATE National Council for Accreditation of Teacher Education

PEER Psychological and Educational Evaluation Research Service

SASP Student Affiliates in School Psychology

NIMH National Institute of Mental Health

UMCP  University of Maryland, College Park

UPCCES University Parent and Child Consultation and Evaluation Service
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University of Maryland School Psychology Program
Pre-Doctoral Internship Handbook:

11 The Internship Handbook was originally developed by Dr. M. Rogers, and subsequently revised by W. Strein
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University of Maryland School Psychology Program
Pre-Doctoral Internship Requirements and Guidelines

Prerequisites - The internship is the culminating professional experience of the school
psychology graduate program. As such, the internship normally occurs after the satisfactory
completion of all coursework requirements. In rare instances, interns may concurrently complete
a small number of courses while on internship. Before applying to, or interviewing with,
prospective internship sites the student must be approved for internship by the School
Psychology Program. Students need to attend the internship orientation meeting in the fall of the
fourth year and complete an internship application packet by November 15"

Length - Pre-doctoral interns complete a minimum 1750-hour internship. Internship hours may
be completed on a full-time basis over an academic year or a calendar year, or on a part-time
basis, but must be completed within 24 consecutive months. All interns carry course credits
associated with the internship experience. Interns completing their internship hours on a full-
time basis during one calendar year enroll for a total of three (3) internship credits (EDCP 889).
Those who choose to complete their internship on a part-time basis enroll for a total of at least
one credit for each Fall and Spring semester while they are on internship. Consult the Internship
Coordinator about the breakdown of course credits per term before enrolling in internship
credits.

Setting - Pre-doctoral internships shall be either: (a) a full-year school-based internship; (b) a
full-year internship in a consortium arrangement in which at least half is in a school setting; or
(c) a half-time internship in a school setting for one year, consecutively followed by a full-time
internship in a nonschool setting. Under option (c), the Program will consider the student's
internship requirements to have been met at the conclusion of the first half of the second
internship year. Doctoral students need to have at least one-half of their total internship hours (at
least 750 hours) completed in a school setting.

For pre-doctoral interns who: (a) have previously completed a specialist-level school psychology
internship equivalent to that required in the UMCP Specialist Program, or (b) whose
combination of previous internship and work experience as a school psychologist are judged by
the School Psychology Program to be equivalent to the required specialist-level internship, any
or all of the internship experience may be completed in a setting other than a K-12 school,
providing that all other requirements listed here apply.

The internship experience may occur in more than one setting, providing that all other criteria
are met. In such instances, the Program's internship coordinator must determine that appropriate
evaluations of competence in each setting are obtained.

In general, students may not perform their internships in the same school system or agency in
which they are currently employed. In rare instances, students will be allowed to intern in the
same location provided they present compelling educational and/or training justification, and
work with a different client population, provide services at a different school/site, and are
supervised by a different supervisor.
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Activities - The intern's experiences may emphasize one type or model of service delivery but
must include a diversity of experience. Similarly, although the intern's work may emphasize one
client population, the internship must include a diversity of clients with respect to culture, age,
presenting issues, and severity of identified problems. Required activities may vary depending
on the intern's previous experience.

In order to assure comprehensive experiences, at least 20% of the intern's direct contact hours
must be in assessment, 20% in consultation, and 10% in direct interventions. Exception: for
interns whose previous internship and/or professional experiences are judged to be equivalent to
those required in the UMCP Specialist Program in School Psychology, the internship experience
may more strongly emphasize activities such as supervision, or coordination and administration
of psychological services, as specified in the internship contract. However, in all cases, at least
25% of the intern's time shall be in direct psychological services to clients?2.

The intern may spend up to 25% of the time in research activity.

The intern shall have scheduled and unscheduled opportunities to interact with interns, school
psychologists, and/or other psychologists. It is desirable for the internship agency to have two or
more such persons on the staff, but small agencies may meet this criterion by planning meetings
with appropriate personnel in the area.

The intern shall have an opportunity to interact professionally with persons from other
disciplines and other agencies.

Supervision - Interns may receive supervision from several qualified supervisors, but one staff
member must be identified as the primary supervisor, who assumes the responsibility for
coordinating the intern's program, ensuring compliance with the internship agreement, and
evaluating the intern's progress. Interns must receive at least two (2) hours of regularly
scheduled, face-to-face individual supervision per week, at least one hour of which is from the
primary supervisor, in addition to any group supervision or inservice activities.

The primary supervisor for pre-doctoral internships must meet the following criteria: (a) be a
doctoral-level professional psychologist, (b) be licensed at the independent practice level in the
state in which the internship occurs?3, (c) be fully certified as a school psychologist in the state in
which the internship occurs (for school-based internships), and (d) have a minimum of three
years previous, successful experience providing psychological services (school-based
psychological services for school-based internships). In addition, it is preferable that the primary
supervisor hold the NCSP credential. The primary supervisor should supervise no more than
two interns in the same time period; the university-based supervisor should be responsible for no
more than 12 interns at the same time.

12The Program interprets "direct psychological services" to include case-centered consultation with school or agency
staff, or with parents, when the focus of such consultation is on a specific person referred for services.

131n rare cases in which a local school-based internship site is otherwise highly desirable, but does not have a
licensed psychologist available on staff, site-based, primary supervision may be provided by a doctoral-level
professional psychologist, with back-up, face-to-face supervision provided by a licensed psychologist contracted by
the school system for this purpose, or provided by the University.

Page 35 of 43



Issue Date: Jan. 2009

In addition to individual supervision, as described above, there should be an average of at least
two hours per week in scheduled learning activities such as: case conferences, seminars,
inservice training, or other planned educational activities, provided either on- or off-site.
Supervision and education activities should account for at least 10% of the intern's time. Some
of the activities may occur at times other than the "regular” work day.

Internship Logs - Interns must maintain logs of all professional activities during their internship
and summarize their internship hours at the end of the internship experience. Interns also need
to submit an “Internship is Completed” document to the internship coordinator once the
internship is completed. The document should include all internship hours spent engaging in
psychological services (both direct and indirect), supervision hours, and professional
development activities.

Internship Agreement - Before beginning an internship, an internship agreement clearly
specifying the elements listed above must be prepared and signed by the intern, the primary
supervisor, and the Program's internship coordinator. The agreement should clearly identify the
trainee by a title such as "intern", "resident”, "fellow", or other designation of trainee status. In
addition, the internship site should provide the intern, with a copy to the Program, of a contract
that includes statements about salary, benefits, reimbursable travel, holidays, and so on. It is
expected that University of Maryland school psychology students' internships will be paid
experiences. Internships that are APA-approved, because they are evaluated by an external body
that requires adequate documentation of the internship program, are not required to have
internship agreements co-signed by the Program.

Seminar Attendance - All interns are expected to attend bi-weekly internship seminars
provided by the Program and included under the academic course credits for which the interns
have enrolled. Seminar attendance may be waived for interns completing internships in distant
locations (as defined by the internship site unit being more than two (2) hours drive time from
the University), although for such interns, participation in some equivalent scheduled learning
activities is still required, or for APA-approved internships.

Seeking and Obtaining a School Psychology Internship: What are the Steps?

For all students seeking an internship to begin in the summer or fall of the fourth year:

1. Attend Internship Informational Meeting in October.

2. Obtain an internship application form from the University Internship Coordinator.
Complete the form by the designated due date (November 15™) and submit to University
Internship Coordinator.

3. Receive program approval (full or conditional) to proceed with plans for internship.
Students who receive full program approval may proceed through the following steps;
those who are conditionally approved or who do not meet conditions for approval should
meet with their advisor before taking any further action.
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4. Complete self-assessment and formulate list of training objectives, revise/update vita,
identify and investigate sites, request reference letters, write cover letters.

5. By November 15", submit to the University Internship Coordinator a typed list of:
(a) the sites you will be applying to, or for those students seeking APA-approved

internship programs, the places to which you have already applied.

(b) your reasons for seeking internships at these locations - be specific in stating your

objectives re: populations served, types of services delivered, opportunities for
particular kinds of specialized training, etc.

(c) the names, addresses, phone numbers, and FAX numbers of the individuals to which

you are submitting an application;

(d) please submit a copy of all cover letters you send to your prospective sites.

Complete internship interviews and obtain offers in the spring.

During the contact/ conversation in which you receive an offer, you will want to discuss
the following important features of the internship program:

a.

The services you would be providing over the course of your internship and the
specific populations (if any) you would be working with. For example, you may be
interested in conducting parent training groups, psychoeducational evaluations with
preschool populations, treating children with ADHD, and setting up a suicide
prevention and intervention program within your schools. Whatever the services and
the specific populations, discuss them in detail and prioritize them (e.g., if you would
like to devote the majority of your internship to developing your consultation skills in
an ICT school, be explicit in communicating that).

Supervision - two hours of supervision per week, primary supervisor certified as
school psychologist with minimum of two years experience, licensed (for pre-doctoral
internships).

Name, address and phone number of person who is offering you the internship
position.

The dates you would begin and end the internship, the number of hours per week you
would be providing services to the site, stipend you would receive, benefits (medical,
dental, life, professional insurance), mileage reimbursement, support for attending
professional development activities, and any other related financial arrangements.

(For non-APA-aaproved sites) Final acceptance of the internship offer will occur when
the Internship Site and the University sign the Internship Agreement.

As soon as possible after an offer has been extended to you, meet with the Program's
Internship Coordinator to review the items in 7a - 7d, above. At that meeting, be
prepared to inform the Internship Coordinator of any specific training goals that you
have, and any areas that about which you are unclear regarding the offer.

Participate in the joint university-site-intern meeting to finalize the internship
agreement. By signing the internship agreement, the student officially accepts the
internship offer. Please note: the intern should not accept the internship offer without
prior approval of the internship site from the University Coordinator and without first
participating in the joint university-site-intern meeting.
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10. Keep professional malpractice insurance current (available through professional
organizations).

11. Steps 1-10 must be completed before you start your internship. Once taken care of,
you are now ready to begin your internship!!!

Obtaining an Internship Offer:
Collecting Preliminary Information about an Offer
and Developing an Internship Agreement

1 Getting an offer and obtaining prior approval of the internship program by the university:

For those students applying to non-APA internship sites, when considering an offer from an
internship site, remember that the selection process is a collaborative effort between you,
your prospective site, and the University Internship Coordinator. Once you have received an
offer from an internship site and have negotiated preliminary terms but before you accept the
offer, inform the site that you will be contacting the University Internship Coordinator and
that they should expect to hear from the University Coordinator to review particulars of the
internship program, school psychology program expectations and general internship program
guidelines. Inform the Coordinator about your offer, have a copy of the letter of offer sent,
and provide the Coordinator with the specifics of the proposed internship program. The
University Coordinator will then contact the prospective internship site to discuss program
expectations and guidelines as well as your unique training needs. Only after the
internship has been approved by the University Coordinator and the internship
contract has been finalized does the prospective intern officially accept the offer.

2. Collecting preliminary information about offer.

As discussed in the previous section, Seeking and Obtaining a School Psychology Internship:
What are the Steps?, to help clarify the terms of your proposed internship experience, you
will need to gather specific information about the internship program you are being offered
and submit that information to the University Internship Coordinator as soon as possible after
receiving the internship offer. This information will be used to determine approval of the
internship program and, if approved, to develop the internship contract. Typically, you will
collect information about the terms of the internship program offer during the conversation in
which you are being offered the internship position. Please refer to Seeking and Obtaining a
School Psychology Internship: What are the Steps? regarding the information that needs to
be collected during this conversation.

3. Finalizing your agreement:

Once the internship program has been approved by the University, the University
Coordinator will set up a joint meeting between the student, site representative, and
University Coordinator. The purpose of the meeting will be to review and clarify
expectations, and finalize the internship agreement. Your internship agreement is a written
document that outlines the responsibilities of the internship site, university, and intern over
the course of the internship program. It contains general information pertinent to all
internships (e.g., regarding communications between all parties, compliance with ethical
standards in delivering services, etc.) as well as specific information that is unique to the
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internship experience negotiated at your site. Again, be aware that only after the internship
agreement has been signed by all parties has the intern officially accepted the internship offer
and position.

Also be aware that the contract must be worked out before you begin your internship
experience. For those of you who will be moving out of the area, face-to-face joint meetings
between yourself, the internship site representative and the University Coordinator will not
be conducted. Instead, we will formulate your contract and conduct the agreement
finalization meeting in some combination of phone calls and mailings but still before your
internship begins.
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School Psychology Internship Program Application Form

Instructions: Students intending to begin their internships during the summer/fall will need to
complete and file this form with the internship coordinator by November 15 of the preceding
year. In addition to a completed application form, please return an updated vita/resume and a
brief summary of your internship goals to the internship coordinator.
1. Name:
2. Comprehensive Exams:

a) If successfully completed, list semester and year:

b) If not yet completed, list anticipated semester and year:
3. When will all didactic courses and practica be completed?

4. Anticipated total number of practica hours completed by the
start of internship year:

5. Will a master's thesis/dissertation proposal be approved by the beginning of the internship?

6. Proposed dates of internship (indicate beginning and ending day/month/year):

7. Internship site preferences (in priority order):
1.

8. List or discuss your training priorities:

9. Additional Comments (e.g., reasons for seeking an internship split between two agencies,
reasons for seeking an internship in a 'new" or unestablished internship site, etc.):
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10. Exchange with Internship Sites of FERPA-Protected Information:

| hereby agree that personally identifiable information about me, including but not
limited to my academic and professional qualifications, performance and character, in
whatever form maintained, may be provided by the University of Maryland to any
internship training site to which | have applied and/or from which | will accept an
internship offer. | further agree that, once | have begun an internship, similar
information may be provided by the internship site to the University of Maryland. |
understand that such exchange of information shall be limited to the University of
Maryland and any internship site and such information may not be provided to other
parties without my consent. This authorization, which may be revoked at any time,
supersedes any prior authorization involving the same subject matter.

(Student Signature) (Date)

11. Program Approval, Conditions, and Date (to be completed by the Program’s Internship Coordinator):
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University of Maryland School Psychology
Performance-Based Intern Evaluation

Intern: Date:
Supervisor: School/Agency:

Key: 17 Minimal; 27 Adequate for Beginning Intern; 3- Emerging Professional; 4 7 Initial Professional; 5 - Professional

Performance Area Performance Rating Comments

1. Evaluation T Assessment

a. Cognitive 1 2 3 4 5 NoData
b. Personality/Social Emotional 1 2 3 4 5 NoData
c. Interviewing Skills 1 2 3 4 5 NoData
d. Behavioral Assessment 1 2 3 4 5 NoData
e. Ability to Integrate Data 1 2 3 4 5 NoData
f.  Other 1 2 3 4 5 NobData
2. Interventions - General
a. Practicality 1 2 3 4 5 NoData
b. Relevance to Context 1 2 3 4 5 NoData
c. Appropriateness to Problems 1 2 3 4 5 NoData
d. Specificity of Recommendations 1 2 3 4 5 NobData
e. Provision for Follow-up 1 2 3 4 5 NobData
f.  Implementation 1 2 3 4 5 NobData
g. Actual follow-up 1 2 3 4 5 NobData
3. Interventions1 Consultation
a. Entry and Contracting 1 2 3 4 5 NobData
b. Problem Identification/Definition 1 2 3 4 5 NobData
c. Problem Analysis 1 2 3 4 5 NoData
d. Plan Formulation 1 2 3 4 5 NobData
e. Plan Implementation 1 2 3 4 5 NoData
f.  Follow-up and Evaluation 1 2 3 4 5 NoData
g. Organizational Consultation (e.g., 1 2 3 4 5 NoData
consultation with administrators or
groups)
4. Interventionsi Counseling
a. Basic Counseling Skills 1 2 3 4 5 NobData
b. Formulation of Goals 1 2 3 4 5 NoData
c. Individual Counseling 1 2 3 4 5 NobData
d. Group Counseling 1 2 3 4 5 NoData
5. Communication and Collaboration
a. Interpersonal Communication 1 2 3 4 5 NoData
b. Oral Communication 1 2 3 4 5 NoData
c.  Written Communication (incl. 1 2 3 4 5 NoData
report-writing)
d. Parent conferencing 1 2 3 4 5 NobData
6. In-service Training
a. Planning 1 2 3 4 5 NobData
b. Implementation 1 2 3 4 5 NoData
c. Follow-up and evaluation 1 2 3 4 5 NoData
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Key: 17 Minimal; 27 Adequate for Beginning Intern; 3- Emerging Professional; 4 7 Initial Professional; 5 - Professional

Performance Area Performance Rating Comments
7. Research/Program Evaluation
a. Planning 1 2 3 4 5 NoData
b. Implementation 1 2 3 4 5 NoData
c. Follow-up communication 1 2 3 4 5 NoData
d. Provision for participants’ rights and 1 2 3 4 5 NobData

confidentiality
8. Multicultural/Diversity

a. Knowledgeable about client's culture, 1 2 3 4 5 NoData
values, world views and social norms

b. Understands how race, ethnicity, and 1 2 3 4 5 NoData
culture may affect client behavior and
attitudes

c. Uses culturally appropriate 1 2 3 4 5 NoData
assessment and intervention methods

d. Isaware of how own culture affects 1 2 3 4 5 NoData
her/his work and how it impacts on
others

e.  Works to increase the multicultural/ 1 2 3 4 5 NobData
diversity sensitivity of the
school/agency

9. Professional Conduct 1 2 3 4 5 NoData
a. Maintains Effective Relationships
with:
1. Students 1 2 3 4 5 NoData
2. Teachers 1 2 3 4 5 NoData
3. Administration 1 2 3 4 5 NoData
4. Psychological Services 1 2 3 4 5 NobData
Staff
b. Professional Citizenship
1. Appreciates 1 2 3 4 5 NoData
school/agency norms
2. Has positive impact on 1 2 3 4 5 NoData
public image of agency
3. Adheres to applicable 1 2 3 4 5 NoData
ethics codes and legal
mandates
c. General Performance Characteristics
1. Enthusiasm and Interest 1 2 3 4 5 NoData
2. Dependability 1 2 3 4 5 NobData
3. Promptness 1 2 3 4 5 NobData
4.  Productivity 1 2 3 4 5 NoData
5. Creativity 1 2 3 4 5 NoData
d. Supervision
1. Prepares for supervision 1 2 3 4 5 NoData
2. Exhibits appropriate 1 2 3 4 5 NobData

levels of independence
3. Uses supervision 1 2 3 4 5 NoData
productively

10. Overall Rating of Intern 1 2 3 4 5
General Comments:
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