Department of Curriculum & Instruction

EDCI 788X 0101
Ontology & ResearchAmong Marginalized Groups

Spring 2008
Meeting Times: Wednesday, 4:15-7:00pm
Location: 2212A Benjamin Building

Website: http://www.wam.umd.edu/~tmbrown/edci788x/

Instructor: Tara M. Brown Phone: (301) 405.0410
Office: 2311G Benjamin Building Email: tmbrown@umd.edu
Office Hours: Wed. & Thurs., 1:00-3:00pm Fax: (301) 314.9055

COURSE DESCRIPTION

“Studying down,” is a phenomenon that characterizes most academic, social science research, including
that in the field of education. That is, the status — social, economic, political and/or educational — of
researchers is most often higher than that of those they study. As such, researchers wield a great deal of
power in identifying and framing the “problems” to be investigated, their purported causes and proposed
solutions. Differential status also privileges the interpretations of researchers over the interpretations of
those being studied and can mask assumptions and biases embedded in research. Historically, this has led
to pernicious views of marginalized groups like poor people and people of color, who have been unduly
problematized and studied.

This course explores the different ways in which social inequality has been understood over time, how
those understandings have shaped research of marginalized communities and how, in turn, research has
shaped understandings of inequality, particularly in the area of education. Genetic difference, cultural
deprivation, and social reproduction are among the theories covered in the course. Through close
examinations of both empirically- and theoretically-based works, connections between theoretical
frameworks, problem-posing and methodological approaches will be explored.

COURSE GOALS

This course seeks to provide graduate student researchers with a basis for understanding conceptual
approaches to doctoral research on social and particularly, educational inequities. Students will be
introduced to a variety of theoretical and ideological perspectives through which they will examine their
own understandings of educational inequity, their positions of power and privilege as academic
researchers and its impact on the research process. The course seeks to equip students with the skills to
be critical consumers of social science research, to understand the logic of research design and to develop
effective conceptual frameworks for their own research that is informed by extant theories of social and
educational disparities.

COURSE READINGS

All course readings will be available online, either on e-reserve or through the UMD Library web portal.
To access the articles, you must have the latest version of Acrobat Reader — http://acrobat.8-now.com/
To access e-reserves, go to www.lib.umd.edu, click on “Catalog” and then “Course Reserve$ In the
dropdown list, select “Instructor ” and type in my name. The password is edci788xbra




COURSE REQUIREMENTS

Classroom Participation 25% of Grade

1. Participation and Discussion 10% of Grade
Much of the exploration of key concepts in this class will occur during class, in small group work
and whole class discussions. You will be expected to thoughtfully engage in discussions and to
share your understandings of and questions about the readings. In order to do this, you must read
all of the assigned texts for the week, before you come to class. Some of the readings and the
issues they raise are provocative. It is my expectation that, although disagreements may arise,
each student and their perspectives are treated with respect. Additionally, you will be expected to
give peer feedback on your classmates’ writing.

2. Final Presentation 15% of Grade
Each student will present their final paper to the class. This can be done as in traditional
conference presentations or some other format. The purpose of this presentation is for students to
practice organizing and communicating their ideas clearly and succinctly and to get feedback
from their peers that will help them in both writing their final paper and moving into the next
stages of research. Presentations will be approximately 15-20 minutes.

Reflection Papers 10% of Grade

Students will be required to write four 2-3 page reflection papers over the course of the semester in
which they will reflect on the theories and dilemmas explored in the readings and how they inform,
stand in opposition to and/or complicates their understandings of the topic they will explore in the
final paper. When developing a contextual context for your own study, it is important to be clear
about and to articulate why you are adopting particular views and approaches, rather than others.
This requires an understanding of multiple theories that have been used in prior research on your
topic, including some you may not agree with. These reflection papers will help students to develop
their ideas and arguments for the mid-term and final paper.

Written Assignments 15% of Grade

Over the course of the semester, there will be three relatively short written assignments that will help
you to formulate your ideas and identify resources for the mid-term and final paper. These
assignments will be aimed at identifying and refining the problem and/or phenomenon under
examination and developing your understanding of that problem.

Take-Home Midterm Exam 20% of Grade

The mid-term will be a traditional literature review on your topic of interest (discussed in detail in
class). The purpose is for students to demonstrate knowledge of what has been previously written
about the topic, to locate major issues, themes and concerns within the field and to identify
inconsistencies or other shortcomings within out understanding of the topic (which they will address
in the final paper). It is expected that parenthetical and bibliographic citations are done in accordance
with APA style. This literature review will be part of the final paper. I will provide written feedback
for you take into consideration in writing your final paper.

Final Paper Draft (two copies) Not Graded

You will turn in draft of your final paper, including your introduction, conceptual framework and
revised literature review. The conceptual framework (discussed in detail in class) will be a
framework for understanding the problem you have identified. This framework will directly address
what you see as shortcomings in the extant literature on the topic, which you will have identified in
your literature reviews. You may draw upon the many extant frameworks presented in the class



throughout the semester or others that you have identified as useful. The goal is to have a theoretical
orientation that will guide your future research — i.e. the ways in which you collect, analyze and
present data. This draft should also include a conceptual map (discussed in detail in class) — a visual
representation of your proposed framework. You will turn in two copies of this draft. Another
student in the class will read and give you feedback on your draft. You will also receive written
feedback from the instructor.

Final Paper 30% of Grade

Your final paper will be a complete and comprehensive version, including all required sections —
introduction, literature review, conceptual framework and a conclusion. Again, it is expected that
parenthetical and bibliographic citations are done in accordance with APA style.

* All written papers should be in 12pt font and double-spaced, with 1-inch margins. *

GRADING SCALE
Classroom Participation 25% 90-100 A
Reflection Papers 10% 80-89 = B
Written Assignments 15% 70-79 C
Mid-Term Literature Review 20% 60-69 = D
Final Paper 30% Below 60 = E

NOTE: In compliance with the Americans with Disabilities Act (ADA), I will work with you if you have
a documented disability that impacts your work in this course. If you wish to discuss
accommodations, please let me know as soon as possible.

Your participation in this course is vital. Please let me know, as soon as possible, of any
conflicts you may have with class meeting times or coursework (e.g., due to religious
observations), so arrangements can be made.

The University of Maryland, College Park has a nationally recognized Code of Academic
Integrity, administered by the Student Honor Council. This Code sets standards for academic
integrity at Maryland for all students. As a student, you are responsible for upholding these
standards for this course. It is very important for you to be aware of the consequences of
cheating, fabrication, facilitation, and plagiarism. For more information on the Code of
Academic Integrity or the Student Honor Council, please visit http://www.shc.umd.edu.




COURSE OUTLINE

January 30" BCourse Introduction

Social & Educational Inequality

February 6 BComing to Understanding

Hunt, Matthew O. (2004). Race/Ethnicity and Beliefs about Wealth and Poverty. Social Science
Quarterly, Vol. 85(3), pp. 828-853.

Kleugel, James R. & Eliot R. Smith. (1986). Beliefs About Inequality: Americans' Views of What Is
and What Ought to Be. Chicago, Aldine Publishing Co.
Chapter 2, Thinking about Inequality

Natriello, G., E.L. McDill & A.M. Pallas. (1990). Schooling Disadvantaged Children: Racing Against
Catastrophe. New York, Teachers College Press.
Chapter 1, Defining the Educationally Disadvantagethapter 2, Current Conditions of the
Educationally Disadvantagethd Chapter 3, Projected Changes in the Educationally
Disadvantaged Populatiofpp. 3-43).

Assignment #1 De

Genetic Difference

February 13" DHeritability and Intelligence

Film: Race — The Power of an Illusion, Episode 1: The Difference Between Us

American Anthropological Association Statement on "Race" (May 17, 1998),
http://www.aaanet.org/stmts/racepp.htm

Gould, Stephen Jay. (1996). “Critique of the Bell Curve,” The Mismeasure of Man. New York,
W.W. Norton & Company.
Chapter 7, pp. 367-378.

Murray, Charles. (2005). The Inequality Taboo. Commentary Magazine (September 2005): 13-22.

The Researcher and the Researched

February 20" B Dilemmas of Power & Identity

Biklen, Sari Knopp. (2005). Trouble on Memory Lane: Adults and Self-Retrospection in Researching
Youth. Qualitative Inquiry 10(5), pp. 715-730.




Forham, Signithia. (1996). Blacked Out: Dilemmas of Race, Identity, and Success at Capital High.
Chicago, The University of Chicago Press. Prologue pp. 1-12.

Twine, France Winddance & Jonathan W. Warren (Eds.). (2000). Racing Research, Researching
Race. New York, New York University Press.
Foreward by Troy Dustepp. 25-31.

Welcome, Alexander H. (2004). “White is Right”: The Utilization of an Improper Ontological
Perspective in Analyses of Black Experiences. Journal of African American Studies, Vol. 8(1), pp.
59-73.

Assignment #2 Due

Cultural Difference
February 27" B Cultural Deprivation

Anderson, Elijah. (1994). The Code of the Streets. Atlantic Monthly, May, pp. 81-94.

Grinde, Donald A. (2004). Taking the Indian out of the Indian: U.S. Policies of Ethnocide through
Education. Wicazo Sa Review, Vol. 19(2), pp. 25-32.

Lewis, Oscar. (1966). La Vida: A Puerto Rican Family in the Culture of Poverty — San Juan and New
York. New York, Random House.
Introduction(pp. xi-lii)

McWhorter, J. (2000). Losing the Race: Self-Sabotage in Black America. New York, NY, The Free
Press.
Chapter 3, The Cult of Antilntellectualism(pp. 82-136).

Reflection on Readings Due

March 5B Culture Capital

Chun, K.-T. (1995). The Myth of Asian American Success and Its Educational Ramificatidhs
Asian American Educational Experience. D. T. Nakanishi and T. Y. Nishida. New York, Routledge,
pp. 95-112.

Ogbu, John. (1998). Voluntary and Involuntary Minorities: A Cultural-Ecological Theory of School
Performance with Some Implications for Education. Anthropology and Education Quarterly, Vol. 29,
pp. 155-188.

Sue, S. and S. Okazaki (1995). Asian American Educational Achievements: A Phenomenon in Search
of an Explanatiorin The Asian American Educational Experience. D. T. Nakanishi and T. Y.
Nishida. New York, Routledge, pp. 133-145.

Recommended Readings to Prepare for Midterm:

Online Resources on Writing a Literature Review (TBA)

March 12" BCulture & Immigration



Exposito, Sara & Alejandra Favela. (2003). Reflective Voices: Valuing Immigrant Students and
Teaching with Ideological Clarity. Urban Review, Vol.35(1), pp. 73-91.

Olsen, Laurie (1995). School Restructuring and the Needs of Immigrant Stud@éntsigrant
Children: Theory, Research, and Implications for Educational Policy. Eds. R.G. Rumbaut & W.A.
Cornelius. San Diego, Center for U.S.-Mexican Studies, Univeristy of California San Diego (pp. 209-
233).

Portes, Alejandro and Rubén Rumbaut. (2001). Legacies: The Story of the Immigrant Second
Generation. Berkeley, CA, University of California Press.
Chapter 2, The New Americans: An Overviépp.17-43).

Assignment #3 Due
Mid -Term Passed Out

March 19" BNo Class Spring Break

Gender
March 26" DGender and School Performance

*No Class, AERADBuUt please read the articles below.*
American Association of University Women (AAUW). (1992). How Schools Shortchange Girls.

Washington, D.C.
Executive Summayygnline at: http://www.aauw.org/research/hssg.pdf

Ferguson, Ann A. (2000). Bad Boys: Public Schools in the Making of Black Masculity. Ann Arbor,
ML, The University of Michigan Press.
Chapter 1, DonOt Believe the Hyfi®. 1-23) & Chapter 4, Naughty by Nature

Lopez, Nancy (2003). Hopeful Girls, Troubled boys: Race and Gender Disparity in Urban Education.
New York, Routledge.
Chapter 8, Education as a Way Out: The Future of Black and Latino Etloie (pp.163-174)

Race
April 2™ DRacialized Disparities
Greenberg, M. & D. Schnieder. (1994). Violence in American Cities: Young Black Males is the

Answer, But What Was the Question? Soc. Sci. Med., Vol. 39(2), pp. 179-187. Great Britain,
Elaevier Science Ltd. (website)

Skiba, R. J. (2001). When is disproportionality discrimination? The Overrepresentation of Black
Students in School Suspension. Zero tolerance: Resisting the drive for punishment in our schools. W.
Ayers, B. Dohrn and R. Ayers. New York, The New Press.

Villalpando, Octavio. (2004). Practical Considerations of Critical Race Theory and Latino Critical
Theory for Latino College. Students New Directions for Student Services, No. 105, pp. 41-50.

Mid -Term Due



Dis/a bility

April 9" B Perceptions& Disproportionality

Marchant, Michelle, Richard K. Young & Richard P. West. (2004). The Effects of Parental Teaching
on Compliance Behavior of Children. Psychology in the Schools, Vo. 41(3), pp. 337-350

McDermott, Ray. (1995). Culture as Disability. Anthropology & Education Quarterly, Vol. 26(3), pp.
324-348.

Patton, James M. (1998). The Disrepresentation of African Americans in Special Education. Journal
of Special Education, Vol. 32(1), pp. 25-31.

Turnbull, R., H. (2005). Individuals with Disabilities Education Act Reauthorization: Accountability
and Personal Responsibility. Remedial and Special Education 26(6): 320-326.

Reflection on Readings Due

Class & Social Reproduction

Apri| 16" BThe Institutionalization of School Failure

Rist, R. C. (1973). The Urban School: A Factory for Failure: A Study of Education in American
Society. Cambridge, MA, MIT Press.
Introduction(pp. 1-24) & Chapter 2, Kindergarten: The Beginning of the Journgy. 64-99).

MacLeod, J. (1987). Ain't No Making It: Aspirations & Attainment in a Low-Income Neighborhood.
Boulder, CO, Westview Press.
Chapter 1, Social Immobility in the Land of OpportuniyChapter 2, Social Reproduction in
Theoretical Perspectivigp. 3-24).

April 23" B Accommodation, Resstance and Reproduction

Fine, M. (1991). Framing Dropouts: Notes on the Politics of an Urban Public High School. Albany,
NY, State University of New York Press.
Chapter 1, On Equal Educational Opportunities and Unequal Educational Outcgpped3-27)
& Chapter 2, Silencing and Nurturing Student Voide®. 50-62).

Lauria, Mickey & Luis F. Miron. (1990). Urban Schools: The New Social Spaces of Resistance. New
York, Peter Lang.
Methodological PrefaceChapter 1, Introduction: Sites of Identity Constrieh and Resistanc&
Chapter 3, School, Work, and Alienation

Rumberger, R. W. (2004). Why Student Drop Out of School and What Can be Done? Civil Rights
Project at Harvard University.
http://www.civilrightsproject.harvard.edu/research/dropouts/rumberger.pdf

Introduction & Why Students Drop Out of Sch@ql. 1-20)




Recommended Reading to Prepare for Writing Final Draft:

Maxwell, Joseph. (2004). Qualitative Research Design. Qualitative research design: An interactive
approach. Thousand Oaks, CA, SAGE Publications.
Chapter 2, Conceptual Framework: What Do You Think is Going Qip? 15-32)

Reflection on Readings Due

Social Capital

April 30" B Explaining Capacity
Film: Busing in Boston

Frankenberg, Erica & Chungmei Lee. (2002). Race in American Public Schools: Rapidly
Resegregating School Districts. Cambridge, MA, Civil Rights Project at Harvard University.
Summanat: http://www.civilrightsproject.harvard.edu/research/k12_ed.php

Nocera, Joseph. (1990). How the Middle Class has helped Ruin the Public Schools. Utne Reader,
Sept./Oct., pp. 66-72.

Noguera, P. (2003). City Schools and The American Dream: Reclaiming The Promise of Public
Education. New York, Teachers College Press.
Chapter 5, Segregation, Poverfyand the Limits of Local ControDakland as a Case Studyp.
82-102).

Stanton-Salazar, Richard D. & Sanford M. Dornbusch. (2004). Social Captial and the Reproduction
of Inequality: Information Networks among Mexican-origin High School Students. Sociology of
Education, Vol. 68(2), pp. 116-135.

Draft of Final Paper Due (submit two copies)
May 7"

Peer Review ofFinal Paper Draft
Final Presentations

May 14"
Final Presentations

Date TBA DFinal Paper Due



