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EDCI 730:  Theory and Research in Second Language Teaching, Learning and Assessment 
University of Maryland, Spring 2008 
Thursdays, 4:15-7:00 p.m., EDU 2212 

 
Megan Madigan Peercy, Ph.D. 
Email:  mpeercy@umd.edu Best way to contact me 
Office:  2231 Benjamin Building 
Office phone:  (301) 405-0067 
Fax:  (301) 314-9055 
Office hours:  Thursdays, 1:45-3:45, and by appointment. 
 
Course description 
This course is a course under development.  Beginning next year it will become a course that accompanies 
student teaching, for students completing M.Ed. with K-12 certification in TESOL.  As such, this course 
focuses on issues that arise in linguistically and culturally diverse classrooms, with a particular emphasis on:  

¥ Encouraging teachers to develop a reflective and inquiry-oriented approach to their teaching, 
¥ Addressing questions that novice teachers frequently ask, and  
¥ Presenting teachers with opportunities to further develop their theory and practice for working in 

classrooms.   
The course also makes a special effort to help teacher candidates develop parts of the teaching portfolio that is 
required for graduation.   
 
Assignments and evaluation 
1. Class participation (15%):  Class meetings will rely heavily upon discussion of the assigned readings.  

This class is not intended to be a lecture class, and student input and ideas are vital to our learning.  Your 
participation grade will be based on your active contribution to each class discussion.  This includes 
actively engaging the class with interesting questions and ideas, both in class and in email reactions (see 
below).  Regular attendance is also very important in this course, and your final grade will be affected if you 
are absent more than once, and by late arrivals/early departures.   

 
2. Reading reactions (10%):  On 5 different occasions during the semester, you are required to post a 

Blackboard response (approximately one page) to the readings for the week.  You will send your reaction to 
a discussion group to which you will be assigned.  Reactions should consist of your response to and analysis 
of the readings’ arguments, as well as questions that you have about the readings (questions of clarification 
as well as provocative and interesting questions that explore the implications of the readings).  Read all 
responses from your group members each week, even when you are not posting.  On weeks that you do post, 
please use your posting as an opportunity respond to and react to not only the readings themselves, but also 
to points that interest you in what your discussion group members have posted. The weeks that you choose 
to respond are up to you, as long as 5 responses are posted during the semester.  Responses must be posted 
no later than Tuesday at 7 p.m. (on the Tuesday prior to  our discussion of the readings in class), to give 
enough time for group members and me to read responses before class.  The purpose of these postings is to 
encourage you to engage at a more profound level with the readings, to ask about points that confused you, 
to engage with classmates in a less formal forum, and to prime discussion for the upcoming class meeting. 
 

3. Statement of teaching philosophy (10%):  Craft a well-developed, thoughtful statement about your 
philosophy of teaching and learning.  (Portfolio section I.4). You will find many websites about writing 
such statements on the web, here are a few that may help you: 
http://ftad.osu.edu/portfolio/philosophy/Philosophy.html 
http://www.celt.iastate.edu/teaching/philosophy.html 
http://www.lll.hawaii.edu/sltcc/tipps/philosophy.html 
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http://chronicle.com/jobs/2003/03/2003032702c.htm 
DUE FEBRUARY 7, 2008. 

4. Reflection paper about your personal journey:  (10%):  Write a paper in which you reflect upon what has 
led you to be interested in teaching English language learners (ELLs).  Include in your paper your 
experiences and/or knowledge to date working with diverse populations.  (Portfolio sections I.1 and I.3).   
DUE FEBRUARY 14, 2008. 

 

5. Paper on schoolÑ family/community collaboration (10%): Write a paper in which you share the rationale 
for schools to form partnerships with family/community members, and also provide some ideas for how you 
will try to create partnerships between your own classroom and families/the community.  (Portfolio section 
II.1, domain 5b).  
DUE FEBRUARY 28, 2008.  

6. Classroom management plan (10%):  New teachers often have questions that relate to how to manage 
their classrooms.  Consider what kinds of procedures and policies you think you’ll want to implement in 
your own classroom, and share those details in a management plan. (Portfolio section II.3, PBA III ).  
DUE MARCH 13, 2008. 
 

7. Final reflection and portfolio (updated philosophy, 15%; portfolio, 20%):  Go back to your original 
statement of teaching philosophy, reflect upon how your thinking may have changed since you wrote the 
first statement, and update your teaching philosophy in ways that reflect our readings and your growth this 
semester. Also return to look at the assignments you have completed this semester (#4-6 above), and make 
improvements and changes based on my feedback and your growth.  Compile these materials in a portfolio 
in an organized, interesting, visually pleasing, and reader-friendly manner.  Turn in these updated materials 
along with your original assignments with my comments on them. 
DUE APRIL 17, 2008. 
 
 

****LATE WORK IS NOT ACCEPTED EXCEPT IN THE CASE OF A SERIOUS EMERGENCY****  
If you know in advance that you will not be able to turn something in on the due date due to religious observance 
or participation in university activities at the request of university authorities, you must make arrangements with 
me to turn in the work PRIOR TO the due date.  In the case of an emergency or serious illness, late work will 
only be accepted if you contact me (by e-mail, phone, or in person) ahead of time, or as soon as possible 
following the incident.  
 
Evaluation is according to the following scale: 
 
A+ 97-100 B+ 87-89.99 C+ 77-79.99 D+ 67-69.99 F 0-59.99 
A 93-96  B 83-86.99 C 73-76.99 D 63-66.99  
A- 90-92.99 B- 80-82.99 C- 70-72.99 D- 60-62.99  
 
 
Honor Code:  Students are required to comply with the University’s Honor Code, which prohibits cheating on 
exams, plagiarizing papers, submitting the same paper for credit in two courses without authorization, buying 
papers, submitting fraudulent documents, and forging signatures.  Allegations of academic dishonesty should be 
reported directly to the Honor Council (314-8450) by any member of the campus community.  For a copy of the 
full text of the Code, please go to www.jpo.umd.edu.  Please write the following statement on all written work 
(not necessary with reading reactions) you turn in, and sign your name underneath:  "I have not received any 
unauthorized aid on this assignment." 
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Disability Support Services: Any student with a documented disability needing academic adjustments or 
accommodations is requested to speak with me during the first two weeks of class.  All discussions will remain 
confidential.  To coordinate accommodations, students must contact Disability Support Services and submit an 
accommodations request each semester.  Information is available on the web at 
http://www.counseling.umd.edu/DSS/receiving_serv.html.  
 
Inclement Weather:  If the university is closed due to inclement weather on a day this course is scheduled, I 
will contact you directly via email with this information.  You can also check the status of university closure or 
delays at www.umd.edu, 301-405-SNOW, and local radio and TV stations. 
 
Required texts 
 
Echevarría, J., Vogt, M., & Short, D.J. (2008). Making Content Comprehensible for English Learners:  The 

SIOP Model (3rd  ed.). Boston: Pearson.   
 
Valdés, G. (2001). Learning and not learning English:  Latino students in American schools. New York: 

Teachers College Press. 
 
Additional readings, available on Blackboard (listed below).  Please print out and bring a hard copy of 

Blackboard readings to class with you.  It will enable you to participate more effectively. 
 
PLEASE NOTE THAT I RESERVE THE RIGHT TO ALTER THE COURSE SCHEDULE BELOW 
AS NECESSARY. 
 
Schedule of readings and assignments 
 
Week 1, January 31: Becoming a reflective teacher 
 
Zeichner, K.M.& Liston, D.P. (1996). Reflective teaching:  An introduction. Mahwah, NJ: Lawrence Erlbaum 

Associates. Chapter 1, Understanding reflective teaching (pp. 1-7), and Chapter 4, Depicting and 
connecting teachersÕ theories and practices: The stuff of reflection (pp. 34-50). 

 
Freese, A.R. (2006). Reframing one’s teaching:  Discovering our teacher selves through reflection and inquiry. 

Teaching and Teacher Education, 22, 100-119. 
 
 
Week 2, February 7: Using action research to improve your teaching 
 
Mills, Geoffrey (2003). Action Research: A Guide for the Teacher Researcher. 2nd Edition. New Jersey: Merrill 

Press. Chapter 1. 
 
Smith, K. & Sela, O.(2005). Action research as a bridge between preservice teacher education and in-service 

professional development for students and teacher educators. European Journal of Teacher Education, 
28(3), 293-310. 

 
Cowie, N. (2001). An “It’s not action research yet, but I’m getting there” approach to teaching writing. In J. 

Edge (Ed.), Action Research:  Case studies in TESOL Practice Series (pp. 21-31). Alexandria, VA: 
TESOL. 
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For additional information about action research, see http://gse.gmu.edu/research/tr/tr_action/. 
 
STATEMENT OF TEACHING PHILOSOPHY DUE TODAY  (teaching portfolio section I.4). 
 
 
Week 3, February 14: Collaborating with families and the community 
 
McCaleb, S.P. (1994). Building Communities of Learners:  A collaboration among teachers, students, families, 

and community. New York: St. Martin’s Press. Chapter 2, Teachers as facilitators of home-school 
relationships (pp. 31-39), Chapter 9, Students, families, and communities generating knowledge (pp. 
141-158), Chapter 10, Additional themes for student, family, and community books (pp. 159-180), 
and Conclusion (pp. 191-193). 

 
REFLECTION PAPER ABOUT YOUR PERSONAL JOURNEY AS A TEACHER DUE TODAY 
(teaching portfolio sections I.1 and I.3). 
 
 
Week 4, February 21:  Collaborating with families and the community 
 
González, N., Moll, L.C., Floyd-Tenery, M., Rivera, A., Rendon, P. Gonzales, R., & Amanti, C. (1995). Funds 

of knowledge for teaching in Latino households. Urban Education, 29(4), 443-470.  
 
Tenery, M.F. (2005). La visita. In N. Gonzalez, L.C. Moll, & Amanti, C. (Eds.), Funds of knowledge: 

Theorizing practices in households, communities, and classrooms (pp. 119-130). Mahwah, NJ: 
Lawrence Erlbaum.  

 
Columbo, M. (2006). Building school partnerships with culturally and linguistically diverse families. Phi Delta 

Kappan, 88, 314-318. 
 
 
Week 5, February 28: Classroom management 
 
Metzger, M. (2002). Learning to discipline.  Phi Delta Kappan, 84, 77-84. 
 
Burden, P. ( 2003).  Classroom Management: Creating a successful learning community (2nd ed.).  New York: 

 John Wiley & Sons, Inc. Chapters 2, Models of discipline (pp. 13-37), and 3, Preparing for the 
school year (pp. 38-58). 

 
PAPER ON SCHOOLÑ FAMILY/COMMUNITY COLLABORATION DUE TODAY (teaching 
portfolio section II.1, domain 5b). 
 
 
Week 6, March 6:  Classroom management 
 
Grossman, H. (2003). Classroom Behavior Management for Diverse and Inclusive Schools (3rd ed). Lanham, 

MD: Rowman & Littlefield.  Pgs. 7-9, and Chapter 3, Handling potential disruptions (pp. 76-110). 
 
Kohn, A. (1996).  Beyond Discipline:  From Compliance to Community. Alexandria, Virginia:  ASCD. 
Int roduction (pp. xi-xvi) and Chapter 8, Solving problems together (pp. 120-137).   
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Week 7, March 13:  Best practices for teaching ELLs 
 
Echevarría, J., Vogt, M., & Short, D.J. (2008). Making Content Comprehensible for English Learners:  The 

SIOP Model (3rd  ed.). Boston: Pearson.  Chapters 1-4 (pp. 2-93). (required text) 
 
CLASSROOM MANAGEMENT PLAN DUE TODAY (teaching portfolio section II.3, PBA III).  
 
 
Week 8, March 20:   
 
SPRING BREAK 
 
 
Week 9, March 27: Best practices for teaching ELLs 
 
Echevarría, J., Vogt, M., & Short, D.J. (2008). Making Content Comprehensible for English Learners:  The 

SIOP Model (3rd  ed.). Boston: Pearson.  Chapters 5-7 (pp. 94-151). (required text) 
 
 
Week 10, April 3:  Best practices for teaching ELLs 
 
Echevarría, J., Vogt, M., & Short, D.J. (2008). Making Content Comprehensible for English Learners:  The 

SIOP Model (3rd  ed.). Boston: Pearson.  Chapters 8-10 (pp. 152-201). (required text) 
 
 
Week 11, April 10:  Collaborating with colleagues 
 
Haynes, J. (2007). Circle time: Two teachers can be better than one. Essential Teacher, 4(3), 6-7. 
 
Arkoudis, S. (2006). Negotiating the rough ground between ESL and mainstream teachers. The International 

Journal of Bilingual Education and Bilingualism, 9(4), 415- 433.   
 
Davison, C. (2006). Collaboration between ESL and content teachers: How do we know when we are doing it 

right? The International Journal of Bilingual Education and Bilingualism, 9(4), 454-475. 
 
 
Week 12, April 17:  Challenges and opportunities for ELLs and their teachers 
 
Valdés, G. (2001). Learning and not learning English:  Latino students in American schools. New York: 

Teachers College Press. Series Foreword, Introduction and Chapters 1-3. (required text) 
. 
 
UPDATED STATEMENT OF TEACHING PHILOSOPHY AND REVISED PORTFOLIO ITEMS DU E 
TODAY.  
 
 
Week 13, April 24: Challenges and opportunities for ELLs and their teachers  
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Valdés, G. (2001). Learning and not learning English:  Latino students in American schools. New York: 
Teachers College Press. Chapters 4-6. (required text) 

 
 
Week 14, May 1: Challenges and opportunities for ELLs and their teachers  
 
Valdés, G. (2001). Learning and not learning English:  Latino students in American schools. New York: 

Teachers College Press. Chapters 7-8. (required text) 
 
 
Week 15, May 8:  How policy and the culture of schools impact practice 
 
Marriott, D. (2002).  His name is Michael: A lesson on the voices we unknowingly silence. Education Week, 22, 

35. 
 
Barth, R.S. (2002). The culture builder. Educational Leadership, 59(8), 6-11. 
 
Mathis, W. (2003). No Child Left Behind: Costs and benefits.  Phi Delta Kappan, 84(9), 679-686. 
 
Commins, N.L. & Miramontes, O.B. (2005). Linguistic Diversity and Teaching. Mahwah, NJ: Lawrence 

Erlbaum. Case 4:  ÒWhat is equal treatment?Ó, pp. 81-102. 
 
 
 


