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UNIVERSITY OF MARYLAND 
College of Education 

Department of Curriculum and Instruction   
 

EDCI 463: Reading in the Secondary School 
 

Secondary teachers always hope that their students will come into their classes with strong reading 
and writing skills that students will have built up in the lower grades. Reading instruction is rarely 
an integral part of instruction in the content areas. Both elementary and secondary students learn 
how to read and develop their reading skills outside of instruction in science, social studies, 
mathematics, language arts, and the arts for the most part. At the same time, they often are 
expected to complete extensive reading assignments in the content areas while lacking the 
requisite reading strategies. Teachers are often frustrated as they realize that many of their students 
are unable to read and learn from the texts in their content area. The purpose of this course is to 
provide secondary school teachers with understanding of the need for and approaches to teaching 
students from diverse backgrounds to read and learn from content area texts. The course combines 
cross-content sessions with labs that are divided by content area. 
 
Semester: Spring 2008  
Meeting Times: Mon. & Wed., 2-3:50  
Class Location: UMCP, Benjamin 2121 and 2212  
 
Instructor: Dr. Marilyn Chambliss Instructor: Dr. Ayanna Baccus 
Email: marilyn@umd.edu Email: baccusa@umd.edu 
Office: UMCP, Benjamin 2311E Office: UMCP, Benjamin 2304T 
Office Phone: 301-405-7419 (voice mail) Office Phone: 301-332-7244 
Office Hours: Wed. 1:00-2:00 & by appt. Office Hours: Mon. & Wed. 1:30-2:00 & by 

appt. 
 

 
 
 
 
 
 
 
 

 
Please Note:  If you have a documented disability and wish to discuss academic 
accommodations, please contact me as soon as possible. Also note that all cell phones are to 
be turned off during class. Ringing cell phones, telephone conversations, and text 
messaging are all distracting to the instructors and your classmates. This policy is one that 
you will want to establish in your own teaching. Imagine a classroom of 30 adolescents all 
with ringing cell phones and busily text messaging when you have other activities in mind! 
 
 

Teaching Assistants and Lab Instructors 
Mr. Byeong-Young Cho 
choby@umd.edu 
Mrs. Amber Rust 
arust@umd.edu 
Mr. Jordan Schugar 
jschugar@umd.edu 
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Learning Outcomes for EDCI 463 based on Secondary Content Areas: Teaching Reading in the 
Content Areas: Part II, course guidelines developed by the Maryland State Department of 
Education 
 
At the conclusion of the course, candidates will: 
 

1) Describe the interactive nature of the reading process in the content areas, and 
particularly in their content area; 

2) Use a variety of strategies to develop intrinsic motivation for reading in the content areas, 
and particularly in their content area; 

3) Use instructional strategies appropriate to informational (expository) and literary 
(narrative and poetic) texts particularly in their content area; 

4) Explain the relationship between vocabulary and concept development particularly in 
their content area; 

5) Design strategic instruction using appropriate reading materials to achieve content area 
goals particularly in their content area; 

6) Use a variety of methods for assessing content area literacy to plan instruction and 
communicate with students, parents, and allied professionals particularly in their content 
area; 

7) Demonstrate understanding of cultural and linguistic diversity issues in content area 
literacy instruction, and use a variety of strategies to meet the needs of students from 
diverse backgrounds. 

 
 
Required Texts and Software: 
 
Daniels, H., & Zemelman, S. (2004). Subjects matter: Every teacher’s guide to content-area 

reading. Portsmouth, NH: Heinemann. 
 
Inspiration 8. Beaverton, OR: Inspiration Software, Inc., www.inspiration.com. 
 
1 book of the studentÕs choice from the book report book list distributed in class. 
 
The Curriculum Framework in studentÕs content area. 
 
A variety of text media in the studentÕs content area. 
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Tentative Syllabus (Subject to Change) 
 
Complete assigned readings and homework prior to class and bring them with you. 
 
 Date Guiding Question Assigned Reading/Homework 
Lesson 1 1/28/08 Course Overview 

 
 

Lesson 2 1/30/08 Why arenÕt all adolescents literate 
and what can secondary schools do? 

Tackling Life 
Finding Their Voices 
Articles available on Blackboard. 
 

Lesson 3 2/4/08 What is good reading and how can 
we help all students succeed? 

Subjects Matter Ch.1,2 
 
 

Lesson 4 
Lab 

2/6/08 What is good reading in your content 
area and how could you help all 
students succeed? 
 

See lab schedule 

Lesson 5 2/11/08 What difference does the text make? Subjects Matter Ch. 3 
 

Lesson 6 
Lab 

2/13/08 What are texts like in your content 
area? 

See lab schedule 

Lesson 7 2/18/08 How could you use Inspiration to 
build on the strengths of a text and 
make up for its weaknesses? 
 

Be familiar with Inspiration 
Graphic Organizers research 
report summary from the 
Inspiration website 
http://www.inspiration.com/ 
vlearning/research/index.cfm 
 

Lesson 8 
Lab 

2/20/08 How could Inspiration help in your 
content area? Bring an example to 
class based on the analysis of your 
text. 
 

See lab schedule 

Lesson 9 2/25/08 What teaching strategies can support 
learning from reading? 
 

Subjects Matter Ch. 5,6 
 

Lesson 
10 
Lab 

2/27/08 What teaching strategies can support 
learning from reading in your content 
area? 
 

See lab schedule 

Lesson 
11 

3/3/08 How can we link reading and writing 
in the content areas? 
 

TBA 
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 Date Guiding Question Assigned Reading/Homework 
Lesson 
12 
Lab 

3/5/08 How can you link reading and 
writing in your content area? 
 

See lab schedule 

Lesson 
13 

3/10/08 How can you design your classroom 
to support literacy and content 
learning? 
 

Subjects Matter Ch. 4, 7 

Lesson 
14 
Lab 
 

3/12/08 Book Reports Due.  

 3/17/08 Spring Break 
 

 

 3/19/08 Spring Break 
 

 

Lesson 
15 

3/24/08 How can we foster lifelong learning? Subjects Matter Ch. 8, 9 
 

Lesson 
16 
Lab 

3/26/08 What teaching strategies can support 
learning from reading in your content 
area? Part II 

See lab schedule 

Lesson 
17 

3/31/08 How can thematic units support 
learning from reading? 
 

Subjects Matter Ch. 10 

Lesson 
18 
Lab 

4/2/08 What could be some important 
themes in your content area to guide 
a thematic unit? 
 

See lab schedule 

Lesson 
19 

4/7/08 How can we help struggling readers 
to learn from their reading? 
 

Subjects Matter Ch. 11 

Lesson 
20 
Lab 

4/9/08 How can you help struggling readers 
in your content area? 
 

See lab schedule 

Lesson 
21 

4/14/08 How can vocabulary instruction help 
struggling readers? 
 

Subjects Matter 138-143; 157-160 
Bromley article 
Nilsen & Nilsen article  
Flanigan & Greenwood article 
(articles available on Blackboard) 
 

Lesson 
22 
Lab 

4/16/08 How can vocabulary instruction help 
struggling readers in your content 
area? 
 

See lab schedule 
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 Date Guiding Question Assigned Reading/Homework 
Lesson 
23 

4/21/08 How can Inspiration support the 
reading and writing of struggling 
readers? 
 

Review Graphic Organizers 
research report from Inspiration 
website 
 http://www.inspiration.com/ 
vlearning/research/index.cfm 
 

Lesson 
24 
Lab 

4/23/08 How can Inspiration support the 
reading and writing of struggling 
readers in your content area? Bring 
an example to class. 

See lab schedule 

Lesson 
25 

4/28/08 What recommendations can we 
derive from reading research? 
 

Subjects Matter Ch. 12 

Lesson 
26 
 

4/30/08 TUP Presentations  

Lesson 
27 
 

5/5/08 TUP Presentations  

Lesson 
28 

5/7/08 TUP Presentations 
 

 

Lesson 
29 

5/12/08 TUP Presentations 
 

 

Final Exam 
 
 
Additional Required Readings (available on Blackboard and/or online) 
 

Bromley, K. (2007, April). Nine Things Every Teacher Should Know About Words and 
Vocabulary Instruction. Journal of Adolescent & Adult Literacy, 50(7), 528Ð537. 

 
Flanigan, K., & Greenwood, S.C. (2007, November). Effective Content Vocabulary 

Instruction in the Middle: Matching Students, Purposes, Words, and Strategies. Journal of 
Adolescent & Adult Literacy, 51(3), 226Ð238. 

 
Houppert, K. (2007, August 26). Finding their voices. The Washington Post, p. W12. 

Retrieved on January 25, 2008 from http://www.washingtonpost.com/wp-
dyn/content/article/2007/08/21/AR2007082101715.html 

 
Institute for the Advancement of Research in Education (IARE) (2003). Graphic 

organizers: A review of scientifically based research. Retrieved on January 26, 2008 from 
http://www.inspiration.com/download/pdf/SBR_exec_summary.pdf 

 
Nilsen, A.P., & Nilsen, D.L.F. (2002). Lessons in the teaching of vocabulary from 

September 11 and Harry Potter. Journal of Adolescent & Adult Literacy, 46, 254Ð260.  
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Weiner, J. (2007, August 12-13, 17). Tackling life: Growing up proves a dangerous 

game. The Sacramento Bee, p. A1. Retrieved January 25, 2008 from 
http://www.sacbee.com/static/newsroom/tacklinglife/ 

 
Course Requirements, Assessments, and Evaluations: 
 
All work will be taken into account in determining your final grade.  All major assignments, 
indicated below with * will be graded from A-F.  Some of the shorter exercises and quizzes will 
be graded on a P-F basis.  Incompletes will not be given unless you make specific arrangements 
(in writing) with me before the final grades are due.  The breakdown is as follows:    
 

Cross Content Participation & Activities, including   
 Homework, Participation,  and in-class exercises  20% 
 Book Report* 15% 
 Final Exam* 15% 
Lab Participation & Activities, including   
 Homework, Participation,  and in-class exercises 20% 
 TUP/Reading Lesson w/ lesson plan* 30% 

Participation:  Students will be expected to attend class and participate during every class 
session.  Examples of participation include relating assigned readings to class work and 
contributing to whole class and small group discussion.  It will be important to demonstrate 
that assigned readings have been read on time by participating at least once in any whole 
class discussions. 

Homework and In-Class Exercises:  Students will be designing instruction and completing other 
exercises both for homework and during class. They will turn in all written work to be graded 
P/F and returned the following class session. Students should save all of their work as an 
important resource both for the final exam and for their future teaching. 
 
Final Exam:  The final exam will be a take home exam due on the day and time determined by 
the University.  Students may use all assigned readings, notes, homework, and in-class activities 
when completing the exam. They may not use any work actually prepared by someone else (such 
as papers or lesson-plans from the internet) nor any living resource (such as other members of 
this class, the instructors, friends, and so on.). The exam will be distributed on the last day of 
class, May 12. 
 
Thematic Unit Plan (TUP) and Demonstrated Reading Lesson: The Thematic Unit Plan (TUP) 
will have two parts: a written portfolio and the demonstration of one reading lesson from the 
portfolio. The last weeks of the semester will be dedicated to individual presentations that 
describe the portfolio and teach one of the lessons from the portfolio to the class. Students will 
receive detailed instructions for the TUP in class and help from the instructors and their 
classmates in developing the TUP. 
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Book Report: Students will choose a book from the list below. Book reports are due March 12, 
and on this day, students will submit a 5-6 page summary of the book that answers four 
questions: 

!  What is the authorÕs purpose in writing the book? 
!  What major points does the author make? 
!  What can we learn from this book about adolescent literacy? 
!  What have I learned from this book about adolescent literacy in my content area? 

 
Students also will prepare a poster about their book that they will share during a Book Fair. See 
lab schedule. 
 
Book Report List (please select a title from this list for your book report) 
 
 Allen, J. (1995). It’s never too late: Leading adolescents to lifelong literacy. Portsmouth, 
NH: Heinemann. 
 Allen, J. & Gonzalez, K. (1998). There’s room for me here: Literacy workshop in the 
middle school.  Portland, ME: Stenhouse. 
 Allington, R. (2006). What really matters for struggling readers, 2nd ed. New York: 
Allyn and Bacon. 
 Alvermann, D.E., Moon, J.S., & Hagood, M.C. (1999). Popular culture in the classroom: 
Teaching and researching critical media literacy. Newark, DE: International Reading 
Association. 
 Beers, K. (2003). When kids can’t read: What teachers can do. Portsmouth, NH: 
Heinemann. 
 Hynds, S. (1997). On the brink: Negotiating literature and life with adolescents. Newark, 
DE: International Reading Association. 
 Langer, J.A. (1995). Envisioning literature: Literacy understanding and literature 
instruction. Newark, DE: International Reading Association. 
 Readence, J.E., Moore, D.W., & Rickelman, R.J. (2000). Prereading activities for 
content area reading and learning, 3rd ed. Newark, DE: International Reading Association. 

Simmons, J.S., & Baines, L. (eds.) (1999). Language study in middle school, high school, 
and beyond. Newark, DE: International Reading Association. 
 Smith, M., & Wilhelm, J. (2002). Reading don’t fix no chevys: Literacy in the lives of 
young men. Portsmouth, NH: Heinemann.  

Taylor, B.M., Graves, M.F., & van den Broek, P. (1999). Reading for meaning: Fostering 
comprehension in the middle grades. Newark, DE: International Reading Association. 
 Tovani, C. (2004). Do I really have to teach reading? Content comprehension, grades 6-
12.  Portland, ME: Stenhouse.  

Tovani, C.  (2000). I read it but I don’t get it: Comprehension strategies for adolescent 
readers. Portland, ME: Stenhouse. 

Wilhelm, J. (1997). You gotta be the book: Teaching engaged and reflective reading with 
adolescents. New York: Teachers College Press. 

Wood, K.D., Lapp, D., & Flood, J. (1992). Guiding readers through text: A review of 
study guides. Newark, DE: International Reading Association. 
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Academic Integrity: 
 
Unless you are specifically advised to the contrary, the University Honor Code will apply to each 
and every aspect and component of this course.  It must be written and signed on the first page of 
each assignment. The University of Maryland Honor Pledge reads: 
 
“I pledge on my honor that I have not given nor received any unauthorized assistance on this 
assignment/examination.” 
 
If you are unclear about what Òunauthorized assistanceÓ would be on any assignment, or any 
other questions about the University Honor Code, the University of Maryland Honor Pledge, or 
Academic Integrity, be sure to contact the instructor.  
 
 


