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EDCI 661
Content Area Reading
Spring 2007 Dr. Marilyn Chambliss
Monday 4:15-7:00 2311E Benjamin Building
2119 Benjamin 301-405-7410 marilyn@umd.edu

Office hours: M 3-4 and by arrangement

Reading instruction is rarely an integral part of instruction in the content areas. Both elementary
and secondary students learn how to read and develop their reading skills outside of instruction
in science, social studies, mathematics, and language arts, for the most part. At the same time,
they often are expected to complete extensive reading assignments in the content areas while
lacking the requisite reading strategies. The purpose of this course is to study a) models of
competent content area reading, b) effective pedagogy that integrates reading instruction with
content instruction, c) the features of comprehensible written materials in the content area , and
f) choosing texts and instruction to meet the needs of students from diverse populations.

The College of Education at the University of Maryland prepares discipline-based, reflective
practitioners for a diverse society through research-based, professional programs. Central to all
professional programs is the university’s commitment to research and inquiry with a focus on
issues of diversity, collaboration, and technology. Based on this foundation, the reading
education program within the Department of Curriculum and Instruction strives to help students
develop a knowledge base about literacy learning that is shared by reading professionals.
Students learn that literacy teaching requires strong, research-based knowledge about the process
of becoming literate, knowledge of reading and writing curricula and materials, and competence
in applying appropriate pedagogical techniques. In addition, a professional knowledge base
about literacy learning includes an understanding of diverse learners and their goals as well as
appropriate literacy assessment techniques that can effectively inform instruction for all
learners. Finally, students come to understand the importance of the social and cultural contexts
of learning to read and write and their effects on learners.

COURSE OBJECTIVES: Each objective is followed by the appropriate standard or standards
developed by the Professional Standards and Ethics Committees of the International Reading
Association.

Upon completion of this course students should be able to:
1. Demonstrate understanding of
a) The importance of teaching reading in science, social studies, mathematics, and

language arts: 1.3, 1.6
b) Theory and research based models of proficient reading in the content areas: 1.1,



1.2,1.3,1.4,1.5

C) Theory and research based instruction that links reading instruction with content
instruction: 1.1, 1.2, 1.3, 1.4, 1.5

d) Curricular approaches to teaching content area reading: 3.1, 3.2, 3.4, 5.1,

e) The relationships between individual student’s prior knowledge and experience

and content area reading: 1.3, 1.5, 2.13, 3.1, 3.2,3.4, 5.1

2. Demonstrate competency in
a) Selecting written materials of various genres to enhance content area reading and
learning: 5.1, 5.2, 5.4.
b) Teaching vocabulary and vocabulary learning strategies in content area reading:
2.14,4.3,6.1,6.6
C) Teaching comprehension strategies in content area reading: 2.14, 4.3, 7.1, 7.2,
7.3,7.4,7.5,7.6
d) Encouraging students to read for different and authentic purposes within content
areas: 5.4
€) Planning and practicing student-centered, integrated literacy activities to enhance
learning in the content areas. 4.3
f) Teaching students from diverse cultures and socio-economic groups in content

area reading: 1.2, 1.7,3.1,3.2, 3.4
REQUIRED TEXTS:

Chambliss, M. J., & Calfee, R. C. (1998). Textboolks for learning: Nurturing children's minds
Oxford, UK/Malden, MA: Blackwell.

Comley, N. R., Hamilton, D., Klaus, C. H., Scholes, R., & Sommers, N. (2007). Fields of
reading: Motives for writing (8" edition). Boston: Bedford/St. Martin’s.

RECOMMENDED TEXT:

A reading methods text

REQUIRED CHAPTERS (In the Ed Tech Center in the basement of Benjamin or on the
shelves in McKeldin Library)

TENTATIVE SCHEDULE

Please read the assigned readingsprior to classand bring them with you. Bold faced page

numbersindicatethat readingsarealso in the seventh edition of Fields of Reading, but
with different pagenumbers.



January 29

Course Overview: Proficient Content Area Reading

February 5

Fields of Reading, Motives for Writing: The Importance of Author Purpose

Introduction

Zoe Tracy Hardy, “What Did You Do in the War, Grandma?”
John Hersey, “Hatsuyo Nakamura”

William L. Laurence, “Atomic Bombing of Nagasaki”

John Berger, “Hiroshima”

February 12

How Text Design Affects Comprehension and Learning in the Content Areas

February 19

Analyzing a Text’s Design
5

February 26

Analyzing Narratives and Designing Instruction

FOR
FOR

TFL

TFL

366
181
387
268

Ch1-3

Ch 4-

Morrow, L. M. & Gambrell, L. B. (2000). Literature-based reading instruction. In M. L. Kamil, P. B.
Mosenthal, P. D. Pearson, & R. Barr (Eds.), Handoookof reading research: Volume Il (pp.

563-586).

Maya Angelou, “Graduation”

Alice Walker, “Beauty: When the Other Dancer is the Self”
Susan Choi, “Memorywork™

March 5

Analyzing Texts to Report/Inform and Designing Instruction

FOR

43
54
198

Pressley, M. (2000). What should comprehension instruction be the instruction of? In M. L. Kamil,
P. B. Mosenthal, P. D. Pearson, & R. Barr (Eds.), Handbookof reading research: Volune 11

(pp. 545-561).

Jamie Shreeve, “The Other Stem-Cell Debate

Barbara Tuchman, “This is the End of the World”: The Black Death
K. C. Cole, “Fun with Physics”

692
375
680



March 12
Analyzing Texts to Explain and Designing Instruction

Blachowicz, C., L., Z., & Fisher, P. (2000). Vocabulary instruction. In M. L. Kamil, P. B.
Mosenthal, P. D. Pearson, & R. Barr (Eds.), Handoookof reading research: Volume Il (pp.
503-523).

Jan Harold Brunvand, “Urban Legends: ‘The Boyfriend’s Death’” 209
James Jeans, “Why Is the Sky Blue?” 703
Diane Ackerman, “Why Leaves Turn Color in the Fall 706

March 19

Spring Break

March 26

Analyzing Texts to Argue and Designing Instruction

Writing research. To be announced.
James Baldwin, “If Black English Isn’t a Language, Then Tell Me,

What Is?” 532

Jonathan Franzen, “Sifting the Ashes” 648

Ronald Wright, “Fools’ Paradise” 596
April 2

Narrative to Inform, Argue, or Explain

Amanda Coyne, “The Long Good-bye: Mother’s Day in Federal Prison” 141
Christina Boufis, “Teaching Literature in a County Jail” 150
Douglas Trevor, “Labor Day Hurricane” 158
George Orwell, “Shooting an Elephant” 354

April 9 DAERA No Class

Analyzing a Textbook in Science or Social Studies and Proposing Vocabulary and
Comprehension Instruction. TFL Ch5
(review)



April 16

Designing Instruction to Support Critical Reading in Diverse Classrooms

Luke, A. (1995). When basic skills are not enough: Rethinking reading in new times. Teachers
College Record, 97, 95-115.

Partrik Jonsson, “Edgy First College Assignment: Study the Koran” FOR 424
Bernard Lewis, “I’'m Right, You’re Wrong, Go to Hell” 536
Steven Weinberg, “A Designer Universe?” 778
Daniel C. Dennett, “Show Me the Science” 787

Text Analysisdue.
April 23
Designing Instruction to Support Critical Reading and Learning in Social Studies

Serge Schmemann, “U.S. Attacked: Hijacked Jets Destroy Twin Towers

and Hit Pentagon in Day of Terror 415

Stanley Milgram, “Some Conditions of Obedience and Disobedience to

Authority” 379

Thomas Jefferson, “The Declaration of Independence” 554

Martin Luther King Jr., “Letter from Birmingham Jail” 559
April 30

Designing Instruction to Support Critical Reading and Learning in Science

Carl Sagan, “Can We Know the Universe? Reflections on a Grain of Salt 620

Jamie Shreeve, “The Other Stem-Cell Debate” 692

Stephen W. Hawking, “Our Picture of the Universe” 724

Stephen Jay Gould, “Women’s Brains” 771
May 7

Designing Literacy Instruction for Students of Language and Ethnic Diversity

Frederick Douglass, “Learning to Read and Write” 74
Amy Tan, “Mother Tongue” 80
Leslie Marmon Silko, “Language and Literature from a Pueblo Indian

Perspective 260
N. Scott Momaday, “The Way to Rainy Mountain” 329

Bibliography due.



May 14

Final Exam

COURSE REQUIREMENTS AND EVALUATION
Requirements:

If a student has a documented disability and wishes to discuss academic accommodations with
the instructor, please contact the instructor as soon as possible.

Please be sure to turn off all cell phones.

Participation: Students will be expected to attend class and participate during every class
session. Examples of participation include relating assigned readings to class work and
contributing to whole class and small group discussion. It will be important to demonstrate that
assigned readings have been read on time by participating at least once in whole class
discussions.

Weekly Homework Assignments: For homework, students will refer to chapters from the
Handbookof Reading Reasearch or to a reading methods text to identify possible instructional
strategies for teaching vocabulary, comprehension, written responses, critical reading, language
skills for students of diversity, and so on. The instructor will announce the specific homework
assignment during class. If she should happen to forget (it happens), please remind her.

Textbook Assignment: Each student will analyze a student textbook in science or social studies
and prepare a written report. We will begin the analysis during class. See the attached description
of this assignment.

Annotated Bibliography: Each student will prepare an annotated bibliography. The bibliography
will have either a genre or a content focus. Students will share their bibliographies with one
another during the last day of class. See the attached description of this assignment.

Final Exam: The exam will require students to demonstrate their knowledge of theory related to
teaching content area reading and the ability to apply theory to classroom practice. At least one
week prior to the exam, the instructor will distribute a study guide to help students prepare. The
guide will remind students of important course content and provide example questions.

All assignments are to be typed, double-spaced. Correct spelling and standard English
grammatical usage are expected.



University Honor Code: The University has a nationally recognized Honor Code, administered
by the Student Honor Council. The Student Honor Council proposed and the University Senate
approved an Honor Pledge in support of the Honor Code. The University of Maryland Honor
Pledge reads:

"I pledge on my honor that I have not given or received any unauthorized assistance on this
assignment/examination."

The pledge statement should be handwritten and signed on the front cover of the literature
review, all homework assignments, and the final exam for this course. According to University
policy, all students who fail to write and sign the Pledge will be asked to confer with the
instructor. Please note, however, that signing or nonsigning of the Pledge will not be considered
in grading or judicial procedures.

Grading:

Please note that incompletes will not be given unless a student has made specific arrangements
with the instructor before the final grade sheets are due. Because students are in a rigorous
graduate program, it is very important that they not fall behind. Incompletes are reserved for very
unusual circumstances such as a major illness.

Assignment Portion of Grade
Participation 20%
Weekly Homework 10%
Textbook Project 10%
Annotated Bibliography 35%

Final Exam 25%



EDCI 661
Text Analysis Project
Spring 2007

The purpose of this project will be to analyze the comprehensibility, curriculum,
and instructional support of a student textbook for use in science or social
studies. See the instructor if you do not have easy access to student
textbooks.

Attached is a two-page form to guide your analysis. You will need to complete
three of these two-page forms for the design of the entire book, a chapter of
your choice, and a subsection of your choice of several paragraphs from the
chapter. After you have completed the analysis, write a one page summary of
what you found.



Page One: Text Structure

Introduction:
Transitions:
Conclusion:

Graphic Representation



Page Two: Text Analysis
(See p. 148-149 as a model)

Comprehensibility

Curriculum

Instruction



Text Design Chart (Use this chart to determine a text’s design).

If the text can be subsumed by a generalization, then the design is an argument.

If the text has subexplanations that are logically
ordered, then the design is an explanation.

If the text is none of the above, then the design is informational.

If the text/evidence/subexplanation presents

....attributes, then the design is description.
....events, then the design is sequence.
Description

If each subtopic deals with the same attributes, then the design is a matrix.

If subtopics present categories that are

hierarchically related, then the design is a hierarchy.

If there are 3-5 main subtopics, then the design is a topical net.

If subtopics are none of the above, then the design is a list.

Sequence

If there is more than one sequence covering the same

period of time, then the design is a branching tree.
If there is a cause and effect relationship among events, then the design is falling dominoes.

If the events are linked by time only, then the design is a linear string.



Annotated Bibliography
EDCI 661
Spring 2007

* Each student will choose whether to focus on a genre or on a content area. The genre
must be either explanation or argument, but not both. Information text is readily available
and is not a choice for this assignment. The content area could be social studies, science,
or English/language arts but not a combination.

* A student who chooses a genre focus must locate a minimum of 10
books/chapters/articles/web sites for the bibliography that are either argument or
explanation with no restrictions on content. A student who chooses a content focus must
choose a topic and locate a minimum of 10 books/chapters/articles/web sites that are both
argument and explanation. For example, you might choose arguments in social studies,
science, and English/language arts. Or, you might choose science and find arguments and
explanations with science content.

* The bibliography must be organized alphabetically by author’s last name. Each entry on
the bibliography must give a full citation followed by a short text that identifies the genre
and describes the comprehensibility, content, and instructional uses of the entry. The text
must be no more than 1/2 page.

* At the end of the bibliography, each student must present a plan of no more than one page
of how to order the materials to enhance student learning.

It is very important that this final project be as useful as possible for each student. If a student
would like to alter any of these specifications or do something slightly different, please see
theinstructor.



