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EDCI 636:  Teaching ESOL Reading and Writing in the Elementary Classroom Areas 
University of Maryland, Spring 2007 

Thursdays, 4:15-7:00 p.m., TWS 0135 
 
Megan Madigan Peercy, Ph.D. 
Email:  mpeercy@umd.edu ! Best way to contact me 
Office:  2231 Benjamin Building 
Office phone:  (301) 405-0067 
Fax:  (301) 314-9055 
Office hours:  Wednesdays and Thursdays, 3-4, and by appointment. 
 
Course description 
This course presents an overview of the research and practical implications of teaching reading and writing in 
elementary settings to English language learners (ELLs). 
 
Assignments and evaluation 
1. Class participation (15%):  Class meetings will rely heavily upon discussion of the assigned readings.  

This class is not intended to be a lecture class, and student input and ideas are vital to our learning.  Your 
participation grade will be based on your active contr ibution to each class discussion.  This includes 
actively engaging the class with interesting questions and ideas, both in class and in email reactions (see 
below).  Regular attendance is also very important in this course, and your final grade will be affected if you 
are absent more than once, and by late arrivals/early departures.   

 
2. Email reactions (10%):  On 5 different occasions during the semester, you are required to post an email 

reaction (approximately one page) to the readings for the week.  You will send your reaction to a discussion 
group to which you will be assigned.  Reactions should consist of your response to and analysis of the 
readings’ arguments, as well as questions that you have about the readings (questions of clarification as well 
as provocative and interesting questions that explore the implications of the readings).  Read all responses 
from your group members each week, even when you are not posting.  On weeks that you do post, please 
use your posting as an opportunity respond to and react to not only the readings themselves, but also to 
points that interest you in what your discussion group members have posted. The weeks that you choose to 
respond are up to you, as long as 5 responses are posted during the semester.  Responses must be posted no 
later  than Tuesday at 7 p.m. (on the Tuesday pr ior to our discussion of the readings in class), to give 
enough time for group members to read responses before class.  The purpose of these postings is to 
encourage you to engage at a more profound level with the readings, to ask about points that confused you, 
to engage with classmates in a less formal forum, and to prime discussion for the upcoming class meeting. 

3. Student-led class discussion (10%):  To gain further experience with facilitating the learning of others, and 
to encourage you to deeply engage with the class material, you will lead a class discussion for 
approximately 45-60 minutes on an assigned day.  This will require you to be very familiar with the material 
for the class period assigned, and to prepare engaging questions and topics of discussion for that class 
period.  Although you should briefly summarize key points from the readings for your classmates at the 
beginning of the discussion, this is not intended to be a lecture presentation of the material.  Rather, it is an 
opportunity to practice facilitating a discussion about class material that requires critical thinking.  Your 
grade on this assignment will be affected not only by the effectiveness of your facilitation and the 
engagement of your classmates, but also by your own participation when your peers lead discussions on 
their assigned days.   

 
4. Classroom observations and analyses (20%):  In the interest of witnessing linguistically and culturally 

diverse classrooms in action, you are required to perform 2 observations (of at least 45 minutes each) in 
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ESL classrooms or classrooms with large numbers of ELLs (English language learners) present.  These 
observations must be conducted in 2 different elementary settings.  I will provide you with a list of some 
area schools you might contact, but it is your responsibility to locate a school site, arrange for conducting 
these observations, and to obtain approval for the specific dates and times during which you want to 
observe.  Please keep in mind that you are a representative of the university while you are engaging in this 
work, and act professionally and courteously.   

 
During your observations you should take notes to record your observations.  You should use what you have 
learned from our class readings and discussions to analyze and discuss the instruction in these settings.    
Reaction papers should be approximately 4-6 double-spaced pages.  Turn in your observation notes along 
with your analysis.     
 
1st OBSERVATION DUE FEBRUARY 22, 2007. 
2nd OBSERVATION DUE APRIL 5, 2007. 
 

5. Lesson plan with mater ials adaptation (10%):  Teachers of ELLs often have to adapt materials to meet 
the proficiency levels of ELLs, so that ELLs can learn meaningful content.  This assignment requires you to 
develop a lesson plan with grade- and subject area-appropriate content, based on a target population of 
elementary students that you specify.  The lesson must include objectives, activities, grade-level appropriate 
materials that you have found (in a textbook, online, etc.) and modified to be appropriate for the proficiency 
levels of your ELLs, your rationale for lesson activities and materials (based on how they meet lesson 
objectives), and a description of how student learning will be assessed.  Turn in original and modified 
materials with your lesson plan, and explain HOW and WHY you modified the original materials.  This 
lesson plan should be part of your final unit plan project for the class. 
 
LESSON PLAN AND MATERIALS ADAPTATION DUE MARCH 8, 2007. 

6. Unit plan proposal (5%):  The final project for this course is a detailed unit plan to be used with elementary 
ELLs.  The unit plan proposal is turned in prior to the final project, and should outline the overall theme of 
the unit, the 3 lessons that will comprise the unit, the objectives of these lessons, and at least some of the 
activities you plan to include.  The proposal should also discuss the setting for the unit (including content 
area and grade level(s), length of lesson periods, learners’ proficiency level, their L1s, and their 
backgrounds).  The proposal should also provide a tentative outline of what research literature you plan to 
support your unit plan with (i.e., what literature provides a research basis for your instruction).   

UNIT PLAN PROPOSAL DUE MARCH 29, 2007. 

7. Unit plan (oral presentation: 10%; written plan: 20%):  At the end of the semester, you will turn in a 
detailed unit plan to be used with ELLs in an elementary setting.  The unit should include 3 lessons that are 
appropriate and engaging for ELLs in the setting that you designate, based on the topics and strategies that 
have surfaced in our readings and classroom discussions.   
 
Lessons should be designed based on the “Into, Through, and Beyond” format we read about in Week 5 
(Brinton & Holten, 1997).  Lesson activities and content should be your  original work, not obtained 
from resources that have already designed lesson plans.  The written unit plan should be part of a larger 
paper, which both lays out the lesson plans in the unit (objectives, activities, assessment), and uses our class 
readings and at least 3 readings from outside our  class readings (this is the literature review) to provide 
rationale for your teaching choices.  You must also address our readings on the social context of teaching 
ELLs in your planning, and discuss what you do in the unit that attends to your students’ social contexts.  
Each student will give a brief presentation (no longer than 15 minutes) of one of their lessons to the class 
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(teaching the lesson itself, not talking about it).  No PowerPoint for the final presentation; in many teaching 
situations you will not have this available to you.   
 
UNIT PLAN DUE MAY 10, 2007 AT THE END OF CLASS 

 
****L ATE WORK IS NOT ACCEPTED EXCEPT IN THE CASE OF A SERIOUS EMERGENCY****  
If you know in advance that you will not be able to turn something in on the due date due to religious observance 
or participation in university activities at the request of university authorities, you must make arrangements with 
me to turn in the work PRIOR TO the due date.  In the case of an emergency or ser ious illness, late work will 
only be accepted if you contact me (by phone, e-mail, or in person) ahead of time, or  as soon as possible 
following the incident.  
 
Evaluation is according to the following scale: 
 
A+ 97-100 B+ 87-89.99 C+ 77-79.99 D+ 67-69.99 F 0-59.99 
A 93-96  B 83-86.99 C 73-76.99 D 63-66.99  
A- 90-92.99 B- 80-82.99 C- 70-72.99 D- 60-62.99  
 
 
Honor Code:  Students are required to comply with the University’s Honor Code, which prohibits cheating on 
exams, plagiarizing papers, submitting the same paper for credit in two courses without authorization, buying 
papers, submitting fraudulent documents, and forging signatures.  Allegations of academic dishonesty should be 
reported directly to the Honor Council (314-8450) by any member of the campus community.  For a copy of the 
full text of the Code, please go to www.jpo.umd.edu.   
 
Disability Support Services: Any student with a documented disability needing academic adjustments or 
accommodations is requested to speak with me during the first two weeks of class.  All discussions will remain 
confidential.  To coordinate accommodations, students must contact Disability Support Services and submit an 
accommodations request each semester.  Information is available on the web at 
http://www.counseling.umd.edu/DSS/receiving_serv.html.  
 
Inclement Weather :  If the university is closed due to inclement weather on a day this course is scheduled, I 
will contact you directly via email with this information.  You can also check the status of university closure or 
delays at www.umd.edu, 301-405-SNOW, and local radio and TV stations. 
 
 
Required texts 
 
1. Peregoy, S.F. & Boyle, O.F. (2005), 4th ed. Reading, writing, and learning in ESL:  A resource book for K-

12 teachers. Boston: Pearson. 
 
2. Freeman, D.E. & Freeman, Y.S. (2000). Teaching reading in multilingual classrooms. Portsmouth, NH: 

Heinemann. 
 
3. Ellery, V. (2005). Creating strategic readers:  Techniques for developing competency in phonemic 

awareness, phonics, fluency, vocabulary, and comprehension. Newark, DE: International Reading 
Association. 

 
4. Samway, K.D. (2006). When English language learners write:  Connecting research to practice, K-8. 

Portsmouth, NH: Heinemann.   
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5. Additional readings, available on electronic reserve (listed below).  Please pr int out and br ing a hard 

copy of reserve readings to class with you.  I t will enable you to participate more effectively. 
 
PLEASE NOTE THAT I  RESERVE THE RIGHT TO ALTER THE COURSE SCHEDULE BELOW 
AS NECESSARY. 
 
Schedule of readings and assignments 
 
Week 1, January 25:  Introduction to the course. 
 
Introduction and course overview. 
 
 
Week 2, February 1:   
Peregoy & Boyle Chapter 1: English language learners and school (required text) 
 
Peregoy & Boyle Chapter 2:  Second language acquisition (required text) 
 
Laliberty, E.A. & Berzins, M.E. (2000). Creating opportunities for emerging biliteracy. Primary Voices K-6, 

8(4), 11-17. (reserve) 
 
 
Week 3, February 8:   
Peregoy & Boyle Chapter 3:  Classroom practices for English learner instruction (required text) 
 
Peregoy & Boyle Chapter 4:  Oral language development in second language acquisition (required text) 
 
 
Week 4, February 15:  
Peregoy & Boyle Chapter 5:  Emergent literacy:  English learners beginning to write and read (required text) 
 
Freeman, D.E. & Freeman, Y.S. (2000). Teaching reading in multilingual classrooms. Portsmouth, NH: 

Heinemann. Introduction and Chapters 1-3 (pp. 1-51).  (required text) 
 
Week 5, February 22:  
Freeman, D.E. & Freeman, Y.S. (2000). Teaching reading in multilingual classrooms. Portsmouth, NH: 

Heinemann. Chapters 4-8 (pp. 52-126).  (required text) 
 
Brinton, D.M., & Holten, C. (1997). Into, through, and beyond:  A  framework to develop content-based 

material. English Teaching Forum, 35 (4), 10-15. (reserve)  
 
OBSERVATION 1 DUE 

 
Week 6, March 1:  
Peregoy & Boyle Chapter 7:  Reading and literature instruction for English language learners (required text) 
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Ellery, V. (2005). Creating strategic readers:  Techniques for developing competency in phonemic awareness, 
phonics, fluency, vocabulary, and comprehension. Newark, DE: International Reading Association. 
Introduction and Chapter  1 (pp. 1-22). (required text) 

 
 
Week 7, March 8:   
Peregoy & Boyle Chapter 8:  Content reading and writing:  Prereading and during reading (required text) 
 
Ellery, V. (2005). Creating strategic readers:  Techniques for developing competency in phonemic awareness, 

phonics, fluency, vocabulary, and comprehension. Newark, DE: International Reading Association. 
Chapters 2 &  3 (pp. 23-76). (required text) 

 
LESSON PLAN WI TH MATERIALS ADAPTATION DUE TODAY 
 
Week 8, March 15:   
Peregoy & Boyle Chapter 9:  Content reading and writing:  Postreading strategies for organizing and 

remembering (required text) 
 
Ellery, V. (2005). Creating strategic readers:  Techniques for developing competency in phonemic awareness, 

phonics, fluency, vocabulary, and comprehension. Newark, DE: International Reading Association. 
Chapters 4 &  5 (pp. 77-140). 

 
 
Week 9, March 22:   
 
NO CLASS, ENJOY SPRING BREAK! 
 

 
Week 10, March 29:  
Peregoy & Boyle Chapter 10:  Reading assessment and instruction (required text) 
 
Ellery, V. (2005). Creating strategic readers:  Techniques for developing competency in phonemic awareness, 

phonics, fluency, vocabulary, and comprehension. Newark, DE: International Reading Association. 
Chapter  6 (pp. 141-176) &  Appendices. (required text) 

 
UNIT PLAN PROPOSAL DUE 

 
Week 11, Apr il 5:   
Samway, K.D. (2006). When English language learners write:  Connecting research to practice, K-8. 

Portsmouth, NH: Heinemann.  Introduction and Chapters 1 &  2 (pp. vii-60).  (required text) 
 
OBSERVATION 2 DUE 
 
Week 12, Apr il 12:  
 
Catch up. 
 
 
Week 13, Apr il 19:  
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Samway, K.D. (2006). When English language learners write:  Connecting research to practice, K-8. 
Portsmouth, NH: Heinemann.  Chapters 3&4 (pp. 61-100).  (required text) 

 
Collisson, C. (2006). Teaching children to be literate, not teaching literacy. In Dozier, C., Johnston, P., & 

Rogers, R. (Eds.), Critical literacy, critical teaching:  Tools for preparing responsive teachers (pp. 78-
85). New York: Teachers College Press.  (reserve) 

 
 
Week 14, Apr il 26:  
Samway, K.D. (2006). When English language learners write:  Connecting research to practice, K-8. 

Portsmouth, NH: Heinemann.  Chapters 5-7 (pp. 101-179).  (required text) 
 
 
Week 15, May 3:  
Peregoy & Boyle Chapter 6:  English learners and process writing (required text) 
 
SOME UNIT PLAN PRESENTATIONS TODAY IF NECESSARY 
 
Week 16, May 10: 
 
Wrap-up and share unit plans. 
 
UNIT PLAN PRESENTATIONS TODAY 
 
UNIT PLANS DUE TODAY 
 
 
 
 
 
 


