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Course Description and Purpose: 
 
This course investigates the nature of Second Language Education and effects of current 
developments, trends, and issues on the teaching, learning, and assessment of English language 
learners (ELLs). 
 
The purpose of this course is to provide an investigation of the major trends and issues that have 
affected, and do affect, second language education theory and practice. As such, this course 
provides both an emphasis upon the historical, philosophical, and theoretical foundations of 
programs, policies, and instructional methods of second language education, as well as 
opportunities to explore these issues in light of current debates, developments, and practices.  
 
Program Goals: 
 
The goal of teacher preparation programs at the University of Maryland at College Park is to 
prepare discipline-based, reflective practitioners for a pluralistic society through research-based 
inquiry. Students preparing to be teachers in the Second Language Education and Culture Program 
(Teaching English to Speakers of Other Languages) learn to be reflective, to develop a broad 
repertoire of teaching skills, to develop sound relationships with culturally and linguistically diverse 
students and colleagues, and to base their teaching practice on sound theory and research. We 
believe that effective second language educators need to draw upon many types of knowledge, 
including:  

(1) knowledge of curriculum (KC);  
(2) knowledge of learners (KL); 
(3) knowledge of subject matter (KSM); 
(4) knowledge of educational goals and assessment (KEGA); 
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(5) knowledge of social contexts (KSC); and  
(6) knowledge of pedagogy (KP). 

 
Students completing EDCI 630 will be able to: 
 

1. Demonstrate knowledge of general trends and current developments in second language 
teaching, learning, and evaluation. (KC) (KSM) (KEGA) (KP) 

 
2. Develop the skills needed to become Òself-informedÓ regarding current developments in the 

subject field related to this course. (KSM) 
 

3. Demonstrate knowledge of federal guidelines and laws pertaining to limited English 
proficient student identification, evaluation, exit criteria, and post-program assessment. 
(KSM) 

 
4. Demonstrate knowledge of professional literature, research, organizations, and other 

resources for continuing professional development. (KSM) 
 

5. Demonstrate knowledge of the social, cultural, and political context related to second 
language education. (KL) (KSC)  

 
 
Text: 
 
Ovando, C. J., Collier, V. P., & Combs, M. C. (2006). Bilingual and ESL Classrooms: 

Teaching in Multicultural Contexts. (Fourth Edition). Boston: McGraw-Hill. (available at 
the UMCP Bookstore) 

 
 
Required Readings on Reserve: 
 
See the Course Schedule 
 
Other Resources: 
 
TESOL Research Web Page, Available online through UMCP Libraries at: 
http://www.lib.umd.edu/UMCP/MCK/tesol.html   APA guidelines are linked to this page. 
 
 
 

** Please note: If you have a documented disability and need to discuss academic 
accommodations, please contact me as soon as possible. 
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The University of Maryland Honor Pledge, Fall 2006: 

 
The University has a nationally recognized Honor Code, administered by the Student Honor 
Council. The Student Honor Council proposed and the University Senate approved an Honor 
Pledge. The University of Maryland pledge reads: 
 

“I pledge on my honor that I have not given or received any unauthorized assistance on this 
assignment/examination.” 

 
Unless you are specifically advised to the contrary, the Pledge statement should be handwritten and 
signed on the front cover of all papers, projects, or other academic assignments submitted for 
evaluation in this course. Students who fail to write and sign the Pledge will be asked to confer with 
the instructor. 

 
Assignment Guidelines/Requirements: 
 
The following are intended as general assignment guidelines. Assignments will be discussed in 
greater detail during the class. Additional readings and homework assignments may be distributed 
as the class proceeds, particularly with guest lecturers. Please speak with me if you have any 
questions about assignments.  
 
 

1. Guidelines for Participation/Discussion Facilitation (40%)  
 
Active class participation and regular attendance are crucial to this class. Participation 
includes:  
a) completing homework activities on the due date, including readings; 
b) actively engaging as a peer-researcher and colleague during class discussions and during 
    class activities; and  
c) sharing information and new insights with our fellow classmates.  
 

      Discussion Facilitation can be done in pairs. It is an opportunity for you to design a lesson and 
engage the class in whole group, small group, and individual reflections.   

(a) Sign up for two separate topics (two sessions) that interest you.   
     (only during certain weeks,2/19, 2/26, 3/5, 3/12, 3/26, 4/16, 4/23, 5/7; see Course Calendar); 
(b) Lead the class in comprehending A PORTION OF that weekÕs readings and design activities 

 to facilitate discussion. 
i) outline of the weekÕs readings (i.e., comprehension) 
ii) activities to facilitate the discussion and enhance understanding of the 

concepts/teaching implications discussed in the readings 
iii) handouts and other visuals are preferred 
iv) no more than 45-60 minutes 

 
 
 
2. Guidelines for the Course Portfolio (60%) 
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The contents of the Course Portfolio are as follows, which should be kept in a three-ring binder. 
My comments that follow each assignment within the portfolio should also be kept in the 
binder. This would help me to ÒseeÓ your development throughout the course. Please hand the 
completed binder in ONLY with the final component of the portfolio (part e). 
 
a. A Brief Narrative of your Background-Self-Introduction and a glimpse into your teaching 

journey (no more than 3 double spaced pages). ÐDUE-January 29, 2007—5% 
 

b. Narrative Description of your teaching context(s) and your students: (1) Describe your 
school/classroom contexts; (2) Describe your students. Also, list some specific questions 
you may want to examine as a way to further enhance your studentsÕ learning opportunities. 
For example, how can I engage my adult ESL students in their weekly writing assignments? 
How can I integrate technology into teaching writing to adult ESL students enrolled in a 
community college? These are some questions that I have about my own students. This 
narrative description should be no more than 3 pages double spaced. Please make sure to use 
APA format for all written assignments. DUE DATE- February 5, 2007—5% 

 
c. Complete a set of 20 Annotated Bibliography excerpts examining the topic(s)/question(s) 

you raised in part b (the above).  For example, with the questions I raised above for my 
teaching context, I would need to research articles that examine how technology is used in 
writing as well as in enhancing writing for adult ESL students. The goal of this assignment 
is to help us understand the trends in the topic(s) under investigation. This part of the 
portfolio highlights your active research in the library. You may need to go to the McKeldin 
Library to browse for articles and books, etc. DUE DATE- March 26, 2007-10% 

 
 

Examples of an annotated bibliography are below: 
 
   Pedersen, E. M. (1995). Storytelling and the art of teaching. English Teaching Forum. 

Volume 33. Issue 1. Retrieved on October 16, 2006 from 
http://exchanges.state.gov/forum/vols/vol33/no1/P2.htm. 

 
As a language teacher at the University di Messina in Italy, Pedersen believes in storytelling 
as a way of teaching English. He reminds the readers that the original form of teaching used 
to be storytelling, which remains the only teaching method in some societies. The purpose of 
this article is to highlight the importance of telling stories to the live audience as well as 
suggest necessary steps for performing successful lesson by using storytelling. The most 
important steps include choosing a story that we like, learning it, presenting it and using 
follow up activities. Pedersen concludes that even though storytelling is learned slowly over 
time and requires an extensive source of materials, it can serve as a successful method of 
teaching for all levels of learning.  

 
Herron, C., & Cole, S. P. (1999). The effectiveness of a video-based curriculum in  teaching 
 culture. Modern Language Journal, 83(4), 518-534. Retrieved October  5, 2006, from 
            EBSCOhost database. 
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Herron and Cole strive to answer the question of whether a second language program, which 
is in large part a video-based program, can teach students about culture. Through 
questionnaires administered before and after watching French films in the classroom, it was 
he found that beginner French students did in-fact gain cultural knowledge (and knowledge 
of French cultural practices) from the films. They were able to Òstore and process linguistic 
and cultural informationÓ through Ònarrative fictionalÓ videos. Students respond well to 
visual stories.  This is an important finding in the ESL field as it emphasizes studentsÕ ability 
to absorb information about American culture through audio-visual means. This gives ESL 
students an extra boost in their language learning and cultural adjustment process.   
Or future study, the authors suggest that studying how different genres of videos effect 
language learning as well as absorption of cultural information. It may be relevant to re-
create this study with more advanced French students who may absorb the information in a 
different way.     

 
 

d. Choose three (3) articles or three (3) chapters from OCC (or a combination of book chapters 
and articles) from the readings listed on the course syllabus and craft a reflective writing 
piece that incorporates the contents of the readings into classroom practice.  

 
Remember, a reflective entry is meant to be ÒfreelyÓ written, without much concern for 
beautiful prose, rhetorical eloquence, or even grammaticality. It is your personal writing 
space in which you can spontaneously record feelings, thoughts reactions, and questions. In 
so doing, you will be better able to connect the issues that you read about in this course with 
a real-life, personal and teaching experiences. 
 
This reflective writing should be no more than 5 pages double spaced. Please make sure to 
use APA format for all written assignments. DUE DATE-April 16, 2007-10% 

 
 
e. Conclusion and Implication Paper for the Portfolio: This is a research/practice paper 

focusing on conclusion and teaching/research implication that brings together everything 
you have gleaned from the course, class discussions, readings, and assignments. What 
insights have you gleaned from this course in effectively addressing the needs of language 
minority students? By this time, you will already have read my comments, questions, and 
suggestions on the above assignments (parts a, b, c, d), hence you can incorporate your 
responses into this final conclusion and implication piece. This paper should be no more 
than 15 pages excluding the references DUE DATE-May 14, 2007-30% 

 
**Absolutely NO late work will be accepted. All written assignments should be handed in 
on the due date in class.  
 
 
Grading 
 
100-95  =   A 94-90  =   A-  89-87  =   B+  86-84  =   B 
  83-80  =   B- 79-77  =   C+  76-74  =   C  73-70  =   C- 
  69-67  =   D+ 66-64  =   D  63-60  =   D-  59-00  =   F 
 


