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University of Maryland 
College of Education 

Spring 2007 
 

EDCI 620, TRENDS IN SECONDARY SCHOOL CURRICULUM: SOCIAL STUDIES 
 
 
Dr. Chauncey Monte-Sano    Office Hours:  
2227A Benjamin Building    Mondays at College Park, 5:45-6:45 pm  
chauncey@umd.edu     Tuesdays at Shady Grove, 4:45-5:45 pm 
301-405-4416      Or, by appointment. 
 

OVERVIEW 
 
In this continuation of Secondary Social Studies Pedagogy, we will focus on curriculum design, 
assessment, and writing in history. Using the tools and ideas from our prior work, you will each 
work to create a cohesive unit of instruction that instantiates thinking in discipline-specific ways 
while supporting studentsÕ literacy development. We will draw on the Òbackward mappingÓ 
model of Wiggins and McTighe to guide us through this process. Underlying this work will be a 
focus on professional decision-making that values student learning amidst the many pressures 
you face in schools.  
 
To support your growth as curriculum writers, weÕll open this semester conceiving of questions 
and understandings which can unify a unit of study and help you make difficult decisions about 
what content to include and what to leave out. WeÕll then consider how designing assessments 
can further define your desired outcomes as well as help you understand and promote 
individualsÕ learning. We will explore ways to promote the essential literacy of writing. As you 
practice various tasks related to writing curriculumÑ identifying goals, creating assignments, 
designing a rubric, etc.Ñ we will divide into small groups and engage with each other in a 
workshop format.  
 
In short, you will:  

1. Identify and refine your goals for student learning in social studies. 
2. Learn to construct and evaluate curriculum and assessments that help students reach your 

goals and give you important information about their progress.  
3. Develop an understanding of writing as a form of assessment and pedagogical tool, the 

kinds of thinking writing promotes, and how to teach writing. 
4. Develop your ability to make professional decisions that focus on student learning amidst 

challenging contexts (e.g. policy and testing, students who have not been served well by 
the educational system thus far, etc.). 

 
SUPPORT 

 
Office Hours: 
I am here to help you learn and succeed, so do not hesitate to contact me with questions, concerns, 
or ideas. Please sign up for a time to meet by signing up the class before or e-mailing your 
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preference. This is preferable to catching me during the hectic few minutes of break. You can 
always see me by making an appointment during another time as well.  
 
Accommodations: 
If you are a student with a disability, please let me know at the beginning of the semester. I will 
consult with the department chair and Dr. Jo Ann Hutchinson at Disability Support Service (314-
7682; jahutch@umd.edu) to make the appropriate academic accommodations.  

 
EXPECTATIONS 

 
Participation, Attendance, &  Deadlines: 
Your participation in this class is important. We will be engaged consistently in discussions of 
social studies, teaching, and learning. Please come to class prepared to discuss the readings and 
bring in your relevant experience in the classroom. Your engagement in these discussions will 
enrich everyoneÕs experience and support your learning. As such, I expect you to be here and be 
involved. 
 
Class this semester is structured around short homework assignments. Because we will use a 
workshop format in class, it is extremely important that you complete the weekly homework 
assignments on time and bring them to class. These homework assignments are sequenced so 
that they lead inexorably to the final Unit Plan. Completing each one of these smaller 
assignments before class will make the final assignment seem much less ominous. 
 
All work is due at the beginning of class. Late work must be cleared with me via email or phone 
at least three days prior to the due date. Otherwise, the assignment will not be accepted, except 
in cases of medical or family emergency. 
 
Academic Integrity: 
The University of MarylandÕs Academic Integrity Code prohibits students from cheating on 
exams, plagiarizing papers, submitting the same paper for credit in two courses without 
authorization, buying papers, submitting fraudulent documents, and forging signatures. To learn 
more about the Honor Code, see http://www.jpo.umd.edu/aca/honorpledge.html. Please write the 
following signed statement on each major assignment: 
 

I pledge on my honor that I have not given or received any unauthorized 
assistance on this assignment. 

 
Excused Absences: 
I respect observance of major religious holidays. Where academic scheduling conflicts prove 
unavoidable, no student will be penalized for absence due to religious reasons, and alternative 
means will be sought for satisfying the academic requirements. If you know that you will need to 
miss a class, e-mail me ahead of time. 
 
You may also be excused from class due to illness or compelling circumstances beyond your 
control. Again, if possible, please email me ahead of time to inform me of your absence and we 
will work out a plan to satisfy the academic requirements. 
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School Closures: 
In case of an emergency that closes the University such as inclement weather, you will be 
expected to submit assignments via email on the due dates specified herein. Official closures and 
delays are announced at http://www.shadygrove.umd.edu/about/public-safety/alerts/weather/. 
 

ASSIGNM ENTS 
 
Weekly Homework (20%). Seven weekly homework assignments will be evaluated on a 
check/no check basis. I will consider the following as I assess your weekly work: (1) 
understanding of teaching, learning, and the subject; (2) appropriateness of pedagogical choices; 
(3) completeness of work. In calculating your final homework grade, assignments with checks 
will be tallied as ÒAÕsÓ and assignments with no checks will be tallied as ÒFÕs.Ó You may revise 
a homework assignment up to one week after it was handed back (provided that you handed it in 
on time originally). These assignments will scaffold the final unit plan. The more thought you 
put in to these weekly assignments, the better prepared you will be to put your final unit together. 
 
Video Presentation & Reflection (20%). We have discussed and practiced different ways of 
teaching and working with students. When you bring these ideas to your classroom, how does it 
go? What are the problems that come up? This is an opportunity for you to share a piece of your 
teaching that is challenging for you and to gather feedback from a small group. In addition to 
selecting, showing, and discussing a video segment, you will write up a short reflection based on 
this experience. This reflection is due at the beginning of class on Tuesday, Apr il 24.  
 
Unit Plan (50%). See attached. Final unit is due at the beginning of class on Tuesday, May 8. 
Turn in an e-copy via e-mail as well as the paper copy at class. 
 
Participation (10%). Be an active, respectful member of unit development workshops, 
discussions, and other class activities. This may mean listening, providing constructive feedback, 
sharing your ideas, or asking challenging questions. 
 
Please note the following grading scheme: 
A: 100%-94%  A-:93%-90%  B+: 89%-87%   B: 86%-84%      B-: 83%-80 
C+: 79%-77%  C: 76%-74%  C-:73%-70%  D: 69%-60%      F: 59%-0% 
 

REQUIRED READINGS 
 
You will be doing outside reading about the content of your unit plan and you need to allot time 
for that. Get started early. This will help you make better pedagogical decisions.  
 
Weekly articles to be provided on our Blackboard website unless otherwise noted.  

¥ Login to http://elms.umd.edu 
¥ Go to ÒEDCI 620Ó 
¥ Go to ÒCourse DocumentsÓ (in the left side bar) 
¥ Go to ÒAssigned ReadingsÓ folder 
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In addition to articles posted online, you will need one book:  
¥ Wiggins and McTigheÕs (2005) Understanding By Design. 2nd Edition. 

 
SCHEDULE 

 
Date Topic Readings Assignment Due 
  GOALS FOR STUDENTS 
1/30 PURPOSES IN 

TEACHING 

SOCIAL STUDIES 

¥ Grant Wiggins, The Futility of Trying to 
Teach Everything of Importance. Access 
at 
http://www.r9training.com/Documents/L
iteracy/UBD/futility.pdf 

¥ Sam Wineburg (2004), Crazy for 
History. Journal of American History. 
Access at 
http://www.historycooperative.org/journ
als/jah/90.4/wineburg.html 

*I dentify topic for your 
unit 

2/6 WHAT DO WE 

WANT 

STUDENTS TO 

LEARN? 

¥ Wiggins & McTighe (2005), Ch 2-3. 
¥ James Banks (1999), Introduction to 

multicultural education, Ch 5-6. 

HW #1: Year-long goals 
for students & Big 
ideas/Core tasks for unit  

ASSESSING STUDENT L EARNING 
2/13 CLARIFYING 

GOALS FOR 

LEARNING 

¥ Wiggins & McTighe (2005), Ch 4-6. 
¥ Read for your unit. 

HW #2: Overarching & 
topical essential 
questions 

2/20 HOW CAN WE 

KNOW THEY 

LEARNED IT? 

¥ Wiggins & McTighe (2005), Ch 7. 
¥ Read for your unit. 

 

HW #3: New learning & 
revised essential 
questions  

2/27 CREATING 

WRITING 

ASSIGNMENTS/ 
WRITING IN 

SOCIAL STUDIES 

¥ Monte-Sano (2006), ÒAdolescentsÕ use 
of evidence in history essays: From 
summary to reasoning.Ó  

¥ James Lehning (1993), ÒWriting about 
history and writing in Ôhistory.ÕÓ 

Optional: Write complete 
rationale 

3/6 ASSESSING 

STUDENT 

WRITING 

¥ Wiggins & McTighe (2005), Ch 8. HW #4: One summative 
writing assessment with 
scaffolding & one 
formative assessment 

3/13 GIVING 

STUDENTS 

FEEDBACK AND 

TEACHING 

WRITING 

¥ Monte-Sano (2006), ÒTeaching matters.Ó 
¥ Herko & Felton (2004), ÒFrom dialogue 

to two-sided argument: Scaffolding 
adolescentsÕ persuasive writing.Ó 
Journal of Adolescent & Adult Literacy, 
47(8), 672-683. 

HW #5: Rubric or 
evaluation guidelines for 
summative assessment  
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CURRICULUM DEVELOPM ENT 
3/15 
OR 
3/20 
OR  
3/22 

BUIL DING A 

CALENDAR 
¥ Wiggins & McTighe (2005), Ch 9-10 & 

Ch 12 (p.290-301). 
*I dentify 5-minute video 
of your practice to bring 
for 4/17 
 

3/27 
 

PRINCIPLES OF 

DAILY LESSON 

DESIGN 

¥ Wiggins & McTighe (2005), Ch 13. 
¥ One additional reading on lecture, 

discussion OR teaching with documents. 

HW #6: Calendar 

4/3 NO CLASS MCPS BREAK  
4/10 NO CLASS PGCPS BREAK  
4/17 
 

CHALLENGES IN 

IMPLEMENTA-
TION 

Bring 5-minute video of your practice to 
class! 

HW #7: Unit Rough 
Draft Due 
 

4/24 FROM ONE UNIT 

TO ONE YEAR 
 Video Reflection Due 

5/1 ÒAMBITIOUSÓ 
TEACHING IN AN 

AGE OF HIGH 

STAKES 
 

¥ National Board for Professional 
Teaching Standards for Social Studies 

 
And ONE of the following: 
¥ S.G. Grant (2005). ÒMore journey than 

end: A case study of ambitious teachingÓ 
in Davis & Yeager. 

¥ Jill Gradwell (2006), ÒTeaching in spite 
of, rather than because of, the testÓ in 
Grant. 

¥ Jane Bolgatz (2006), ÒUsing primary 
documents with fourth-grade students: 
Talking about racism while preparing 
for state-level testsÓ in Grant. 

¥ Suzanne Wilson & Sam Wineburg 
(2001), ÒModels of wisdom in the 
teaching of historyÓ in Wineburg. 

 
 
 

5/8 ÒAMBITIOUSÓ 
TEACHING, 
CONTÕD 

¥ Linda Darling Hammond (2004). 
Standards, accountability, and school 
reform. Teachers College Record, 106 
(6). 

Final Curriculum Unit 
Due 
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VIDEO PRESENTATI ON AND REFLECTI ON ASSIGNMENT  
  
Presentation 
Select, show and discuss a video segment of your teaching with your peers. We have discussed 
and practiced different ways of teaching and working with students. When you bring these ideas 
to your classroom, how does it go? What are the problems that come up? This is an opportunity 
to get constructive feedback on a problem or concern you have, rather than to share ‘best’ 
practices. Therefore, select a video segment of no more than 5-7 minutes that highlights an issue 
you’d like more time to explore with your colleagues.  We will spend the remaining 13-15 
minutes discussing the video segment. 
 
Some possible issues to consider… conducting a discussion, SAC, Inquiry, OUT, or reading skill 
lesson; framing questions effectively; addressing wrong answers given by students (or not 
addressing them); using film in the classroom; dealing with controversial topics; engaging 
students while also getting into core content; body language; working with students’ notions of 
history/econ/gov’t, etc. These are merely suggestions to get you thinking; they are not intended 
as the only list of topics you may explore. 
 
Reflection 
In 1-2 pages, reflect on your experience in sharing and discussing your teaching. What was the 
issue you wanted help with? How did the presentation influence your thinking about this issue?  
What did you learn about teaching? Subject matter? Students? Working with colleagues? 
 
When?  
Apr il 17: Video presentation and discussion.  Come prepared with a 5-minute clip (preferably on 
DVD, on your laptop, or an e-file you can e-mail). 
Apr il 24: Video reflection due. 
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UNIT PLAN ASSIGNMENT  
 
The main assignment for Spring Semester is the preparation of a two-week Unit Plan, something 
I hope you will be able to actually teach before the end of the year.  In this assignment, you 
integrate what you have learned in previous courses by preparing for roughly two weeks of 
instruction (10 to 15 fifty-minute class sessions; fewer if you are planning for a blocked 
schedule). I hope that you will be able to teach these units and videotape them as the basis for 
your Teacher Intern Portfolio; thus, choose topics that you are likely to be teaching in April or 
May. You will want to discuss this with your mentor teacher. Even if you choose not to use this 
unit for your portfolio, it is difficult to plan for “students” in the abstract; therefore, I suggest that 
you plan this unit for a specific class--and a specific group of students--that you are currently 
teaching.    
 
The purpose of this assignment is for you to bring together your answers to the “big questions” 
we’ve addressed during our time together:  
 

¥ How can we engage young people in questions that lie at the heart of our disciplines? 
¥ How is historical knowledge made and who gets to make it? 
¥ Where does information in textbooks come from and how do we evaluate its 

truthfulness?  
¥ How is every interpretation reflective of its origin, time, and creator? 
¥ What is “critical reading” and “critical thinking” in history and social science? 

 
By asking kids these questions and engaging their hearts and minds in answering them, we 
change their roles from passive receptacles of knowledge to thinking citizens prepared to face the 
messages that bombard them in their social, political, and economic lives.   
 
A unit plan is a way to organize instruction into a coherent framework that makes explicit the 
connections between individual class sessions.  It is possible to become skilled at creating 
“engaging” lessons which students enjoy from day to day, but which do not move them towards 
achieving the deep understandings and habits of mind which we value.  To help us create 
powerful and coherent curriculum, we will rely upon the “backward mapping” approach of 
Wiggins and McTighe, in which we start by asking questions that address the enduring 
knowledge that we want students to learn.  We then turn to assessment, not as something we 
“do” at the end of a unit but as a tool that helps us understand what we value, what we want 
students to know, and how we can make sure we teach students the things we’ll hold them 
accountable for.  From assessment, we’ll turn to the instructional activities to help students 
achieve our aims. 
 
The final Unit Plan should include the following entries in a binder; please note that you will 
produce drafts of many of these entries as weekly homework assignments throughout the 
semester: 
 

1. Title page.  
Include the overarching and topical essential questions, grade level, track (on-

level, honors, etc.), and author’s name. 
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2. Rationale (2 pages. See HW# 1-3). 

In this section, provide an overview of the unit, the overarching and topical essential 
questions that will be its glue, and the content and skills students will learn. The content 
and skill goals for students may simply be a bulleted list. What are the “big ideas and 
core tasks” you want students to know and be able to do by the end of this unit?  How do 
these fit in with your year long goals for students? Include and discuss Wiggins’ graphic 
organizer to illustrate your goals for students. Be specific. In terms of goals and big ideas, 
you should link the unit to your county’s content standards—specify the content 
standards that this unit addresses. 

The overview should provide a rationale for your choices and decisions, drawing on 
your goals as a teacher and informed by the readings we have done.  Your rationale 
should demonstrate that you have considered the ways of thinking embedded in your 
subject matter, beliefs and misconceptions that students often bring to the study of 
history/social science, the needs and interests of diverse adolescents, how the unit fits 
into the overall curriculum, and the adaptation of the unit for diverse learners. 

 
3. New Content Learning (1 page. See HW #3). We invariably end up teaching things we 

have not studied (or not studied in detail) in our previous college coursework.  More than 
anything else being a teacher means modeling for young people someone whose 
knowledge always grows, someone never satisfied with his or her present level of 
understanding. Once you have decided on a topic, you should identify a scholarly book or 
monograph on the topic that you will use to increase your content knowledge.  Discuss 
your thoughts about the book, how it influenced your thinking about the topic, and its 
usefulness for teaching in a 1 page write-up. At the end, also include one film, one web 
site and one other book that could support your learning of this topic. 

 
4. Calendar (2 pages. See HW #6). The calendar should list the goals you have for each 

day, the corresponding content you will teach on each day, and the kind of activities you 
see yourself using to teach it. The calendar should demonstrate an understanding of a 
range of classroom activities as well as an understanding of how to sequence and scaffold 
them.  At a minimum, your calendar must include the topic and goal for each day, 
instructional activities, and due dates for all student assignments. 

 
5. Lesson Plans 

a. One mini-lesson plan (1-2 pages). Choose one kind of lesson structure to address 
the goals you have laid out on a specific day. You may choose from the 
following— document analysis, discussion, lecture—or create your own activity 
structure. This will be a brief write-up that focuses on the connections between 
goals and activities in the day-to-day work of teaching. 

b. Two detailed lesson plans (5 pages each.).  Choose two different kinds of lessons 
from the following list: Opening up the textbook; Inquiry; Structured Academic 
Controversy; Teaching a historical reading skill. In writing these up, follow the 
guidelines set forth last semester (these assignments will be on the web site as 
well). In each lesson plan include strategies and specific handouts you will use to 
help students comprehend and use such sources.  
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c. As part of one lesson plan (mini or detailed), you should use one of the following: 
i. Five minutes or less of video (movie, documentary, etc.) 

ii. Non-textual document [photograph, artwork, numerical or tabular display 
of information, cartoon, physical artifact, etc.] 

 
6. Summative and Formative Assessment (5 pages. See HW #4-5).  We will focus in class 

on developing a culminating (or, summative) writing assignment that requires students to 
engage with original evidence (e.g., textual, visual, statistical).  You will need to do the 
following: 

a. construct the summative assessment,  
b. create learning activities to prepare students for the assignment (i.e., scaffolds),  
c. construct and explain one informal, formative assessment to gauge students’ 

progress, and  
d. create a rubric or guidelines for evaluating both the summative and the formative 

assessment.  
 
7. Self-assessment (1-2 pages).  Address what you learned about unit planning through the 

course of this assignment.  In this assessment you might comment on your own learning 
process, lessons that you’ve learned, persistent puzzles, and potential areas for growth.   

 
Your final unit plan binder is due on Tuesday, May 8. 

 
 


