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University of Maryland, College of Education 
EDCI 788Y: SECONDARY SOCIAL STUDIES PEDAGOGY 

 
Dr. Chauncey Monte-Sano 
2227A Benjamin Building 

chauncey@umd.edu 
301-405-4416 

 
Office Hours: After class and by appointment. 

 
Overview 
This second segment of your MasterÕs Certification methods class continues to emphasize the 
structure of the discipline, approaching history as a subject in which we ask questions and develop 
answers based on evidence as we develop content knowledge. In this sense, we will continue to 
explore what history is, and how it differs from everyday notions of memorizing names and dates 
that many equate with learning history. Hovering above us will be a set of questions about what it 
means to know, learn, and understand.  
 
In addition to understanding the discipline, we will ask two core questions. (1) How do students 
think about and learn history/social studies? For example, how does historical thinking develop 
over time? What understandings and ideas do children and adolescents bring to their history 
classrooms? How do students make sense of their experiences in history/social studies classes 
and readings? (2) How do we teach history/social studies in ways that promote studentsÕ 
learning? Or, what kinds of experiences give students the opportunity to inquire and help 
students understand the subject?  What experiences give students the tools they need to learn? 
How can teachers understand what students are and are not learning?  
 
As a part of our focus on teaching and learning, this course emphasizes the literacies of history 
and social studies. The history/social studies class is one place in the curriculum where young 
people are taught to be literate. If we see education as a path toward equality, we must first 
become effective teachers of reading, speaking, thinking, and writingÑ for it is these capacities 
that will accompany our students throughout the lifespan.  It is our studentsÕ capacity to read, 
write, think, and speak effectively that will open--or shut--the doors of opportunity. This 
semester, we will focus on reading, different modes of discussion, and writing.  
 
In these ways, this course strives to balance conceptual understandings and practical approaches. 
By the end of the academic year, you should emerge with a solid understanding of discipline-
specific learning and teaching, as well as concrete strategies for the classroom. It is these 
understandingsÑ rather than any Òbag of tricksÓÑ that will guide your decision-making as a 
professional in the future. 
 

REQUI RED READI NGS 
Davidson, James & Lytle, Mark. (2005). After the fact: The art of historical detection, 5th  
 edition. Boston, MA: McGraw Hill. 
 
Donovan, M. Suzanne & Bransford, John (Eds.). (2005). How students learn: History in the  
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 schools. Washington, DC: National Academies Press. 
 
Robinson, Jo Ann Gibson. (1987). The Montgomery bus boycott and the women who started it.  
 Nashville: University of Tennessee Press.  
 
Wineburg, Sam. (2001). Historical thinking and other unnatural acts. Philadelphia, PA: Temple. 
 
Weekly articles to be provided through our Blackboard website on ELMS, unless otherwise 
noted. Go to http://elms.umd.edu to access the course website. 
 

SCHEDULE 
Class Topic To Read Assignments 

1) 
Sept 4 

What is 
history?  

• JoAnn Gibson Robinson. (1987). The 
Montgomery bus boycott and the women 
who started it  

 

2) 
Sept 11 

How do 
students think 
about history? 

• Peter Lee. (2005). ÒPutting principles into 
practice: Understanding history.Ó How 
students learn: History in the classroom. 

• Terrie Epstein. (2000). ÒAdolescentsÕ 
perspectives on racial diversity in U.S. 
history: Case studies from an urban 
classroom.Ó American Educational Research 
Journal, 37(1), 185-214. 

HW: Student 
interview & 
response 

3) 
Sept 18 
 

Equity and 
access  

• Jeannie Oakes. (1985). Keeping track: How 
schools structure inequality. (Excerpt) 

• Gloria Ladson-Billings (2001). ÒCrafting a 
culturally relevant social studies approach.Ó 
Social studies curriculum: Purposes, 
problems and possibilities.  

HW Questions 

4)  
Sept 25 

History as a 
way of reading: 
Sourcing  

• Sam Wineburg. (2001). ÒOn the reading of 
historical texts: Notes on the breach between 
school and academy.Ó Historical thinking and 
other unnatural acts. (Chapter 3).   

• Collins, Brown, & Holum. (1991). ÒCognitive 
apprenticeship: Making thinking visible.Ó 
American Educator.  

HW: Student 
interview & 
response (Lex) 

5) 
Oct 2 

History as a 
way of reading: 
Contextualizing  

• Davidson & Lytle. (2005). ÒDeclaring 
independence.Ó After the fact: The art of 
historical detection (5th edition). 

• Lisa Delpit. (1988). ÒThe silenced dialogue: 
Power and pedagogy in educating other 
peopleÕs children.Ó Harvard Educational 
Review.  

HW Questions  

6) 
Oct 9 

Assessing 
studentsÕ 
reading 

• Read scholarship and documents for your 
lesson plan 

Draft Reading 
Strategy Lesson 
Plan due 
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(including student 
work samples) 

7) 
Oct 16 

How do 
students learn 
history? 

• R. Anderson. (1977). ÒThe notion of schemata 
and the educational enterprise: General 
discussion of the conference.Ó Schooling and 
the acquisition of knowledge. 

• Smith & Niemi. (2001). ÒLearning history in 
school: The impact of course work and 
instructional practices on achievement.Ó 
Theory and Research in Social Education, 
29(1), 18-42. 

• Boorstin & Kelly. (1986). ÒWar with SpainÓ 
A history of the United States. 

Reading Strategy 
Lesson Plan due 

8) 
Oct 23 

History as a 
way of 
thinking: 
Inquiry  

• Bob Bain. (2005). ÒÕThey thought the world 
was flat?Õ Applying principles of how people 
learn in teaching high school history.Ó How 
students learn: History in the classroom. 

• Bruce VanSledright. (2002). ÒConfronting 
historyÕs interpretive paradox while teaching 
fifth graders to investigate the past.Ó 
American Educational Research Journal, 
39(4), 1089-1115. 

HW Questions 

9)  
Oct 30 

History as a 
way of 
thinking: 
Structured 
Academic 
Controversy  

• D. Johnson & R. Johnson. (1988). ÒCritical 
thinking through structuring controversy.Ó 
Educational Leadership. 

• W. Parker. (2003). ÒLearning to lead 
discussions.Ó Teaching democracy: Unity and 
diversity in public life. 

• Lincoln documents. 

HW Questions 

10)  
Nov 6 

History as a 
way of 
thinking: 
Socratic 
Seminars 

• Sam Wineburg. (2001). ÒReading Abraham 
Lincoln: A case study in contextualized 
thinking.Ó Historical thinking and other 
unnatural acts. (Chapter 4).  

• Declaration of Independence, UDHR, or other 
document 

HW Questions 

11) 
Nov 13 

Assessing 
studentsÕ talk 

• Read scholarship and documents for your 
lesson plan 

Draft Discussion 
Lesson Plan due 
(including student 
work samples) 

12) 
Nov 20 

Wr iting in 
History/Social 
Studies 

• James Lehning. (1993). ÒWriting about 
history and writing in Ôhistory.ÕÓ The History 
Teacher, 26(3), 339-349. 

• Monte-Sano. (in preparation). ÒThe 
intersection of reading, writing, and thinking 
in a history classroom.Ó 

 

Discussion Lesson 
Plan due 
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13) 
Nov 27 

StudentsÕ 
wr iting 

• Gaea Leinhardt. (2000). ÒLessons on 
teaching and learning in history from PaulÕs 
Pen.Ó In Stearns, Seixas, Wineburg (Eds.), 
Knowing, teaching, and learning history. 

HW Questions 

14)  
Dec 4 

Teaching 
wr iting 

• Susan DeLaPaz. (2005). ÒThe effects of 
historical reasoning instruction and writing 
strategy mastery in culturally and academically 
diverse middle school classrooms.Ó Journal of 
Educational Psychology, 97(2), 139-156. 

• Monte-Sano. (in review). ÒPractice does not 
make perfect: Lessons on effective writing 
instruction in history class.Ó 

HW Questions 

15) 
Dec 11 

Assessing 
studentsÕ 
wr iting and 
final reflection 

• Read scholarship and documents for your 
writing plan 

Draft Teaching 
Writing Plan due 
(with student work 
samples) 

Dec 18 No class  Teaching Writing 
Plan due 

 
 

ASSIGNMENTS 
All work is due via e-mail by 4 pm on the Tuesday that it is due. Please bring a separate copy for 
use during class as well. Late work must be cleared with me via email or phone at least three days 
prior to the due date. Otherwise, the assignment will not be accepted, except in cases of medical or 
family emergency. 
 
Weekly Homework and Class Participation (30%): For nine classes, I will ask you to reflect 
(in writing) on specific questions and/or to complete an activity. These assignments are intended 
to prepare you for the next class meeting or review material.  
 
Your participation in this class is important. We will be engaged consistently in discussions of 
social studies, teaching, and learning. Please come to class prepared to discuss the readings and 
bring in your relevant experience in the classroom. I expect you to be here and be involved. 
Participate in class sessions by asking questions, sharing your thoughts, challenging ideas, and 
listening to others. 
 
Teaching Plans (20% each): You will prepare one reading strategy lesson plan, one discussion 
lesson plan, and one teaching writing plan. On the days that rough drafts are due, you will share 
the documents and activities you plan and samples of studentsÕ work in response to the documents 
and/or activities you have in mind. That is, you will Òtest driveÓ some core component of the 
teaching plan with students to help you develop a plan that takes studentsÕ tendencies, 
understandings, and skills into account. These Òtest drivesÓ could be interviews with single 
students, work with a small group, or teaching an entire class. In class, you will share this research 
and discuss how it might influence revisions of your initial plan. Then, you will take the plan home 
and make revisions based on your experience in our class and with your students.  
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(1) Reading Strategy Lesson Plan (either Sourcing or Contextualization).  
⇒ Draft due October 9.  
⇒ Revised draft due October 16. 

(2) Discussion Lesson Plan (either the Inquiry or Structured Academic Controversy).  
⇒ Draft due November 13. 
⇒ Revised draft due November 20. 

(3) Teaching Writing Plan.  
⇒ Draft due December 11.  
⇒ Revised draft due December 18.  

 
Final Reflection (10%): 
At our final class this semester, I will ask you to bring your weekly homework and major 
assignments. You will spend 30-45 minutes reviewing your work from the semester and writing 
a 1-2 page reflection of your progress. Your reflection should include an assessment of the ways 
in which you have grown, what you have learned, what is difficult for you, and goals for future 
development.  
 
Grading: 
Specific assessment criteria will be handed out for the major assignments. For the weekly 
homework and the final reflection, I will consider the following questions as I assess your work: 

• Is the completed work thoughtful and reflective? For example, does the author make 
quick judgments or consider multiple ideas? Does the author make connections between 
classes, readings, and/or his or her teaching practice? 

• Does the author make specific references to illustrate his or her ideas? Does the author 
use specific examples to support his or her ideas? 

• Does the author demonstrate a growing understanding of subject matter and related ways 
of thinking?  Does the author demonstrate a growing understanding of teaching and 
learning? 

• Is the completed work consistent with the guidelines of the assignment? Does the work 
product address all aspects of the assignment? 

 
The homework will be evaluated on a check/no check basis and will contribute to your final 
grade using the following formula: 

9 ! Õs A   6! Õs B- 
8 ! Õs A-   4! Õs no credit 
7 ! Õs B 

 
Please note the following overall grading scheme: 
A: 100%-94%  A-:93%-90%  B+: 89%-87%   B: 86%-84%      B-: 83%-80 
C+: 79%-77%  C: 76%-74%  C-:73%-70%  D: 69%-60%      F: 59%-0% 
 
 

POLI CIES 
Excused Absences: 
You may be excused from class due to illness, religious observances, or compelling 
circumstances beyond your control. If you know that you will need to miss a class, it is your 
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responsibility to e-mail me ahead of time. In such cases, we will arrange an opportunity to make 
up work. Students will not be penalized for observances of their religious beliefs. 
 
Accommodations: 
If you are a student with a disability, please let me know as soon as possible so that we can make 
the appropriate academic accommodations in consultation with Disability Support Services (301-
314-7682). 
 
Academic Integrity: 
The University of MarylandÕs Academic Integrity Code prohibits students from cheating on 
exams, plagiarizing papers, submitting the same paper for credit in two courses without 
authorization, buying papers, submitting fraudulent documents, and forging signatures. Please 
write the following signed statement on each major assignment (i.e., the teaching plans): 
 

I pledge on my honor that I have not given or received any unauthorized 
assistance on this assignment. 

 
School Closures: 
In case of an emergency that closes the University such as inclement weather, you will be 
expected to submit assignments via email on the due dates specified herein.  
 

PROFESSIONAL ORGANIZATI ONS 
 
Organization of American Historians http://www.oah.org 
American Historical Association http://www.historians.org 
World History Association http://www.thewha.org 
National Council for History Education http://www.garlandind.com/nche/ 
National Council for the Social Studies  http://www.ncss.org 
American Political Science Association http://www.apsanet.org/index.cfm 
Center for Civic Education http://civiced.org 
National Council for Economics Education http://www.ncee.net 
Association of American Geographers http://www.aag.org/ 
National Council for Geographic Education http://ncge.org 
 

HISTORY RESOURCES 
http://www.historycooperative.org/ 
[History journals, including The History Teacher, a very good outlet for exchanges between high school and college 
teachers] 
 
Wor ld History 
http://www.fordham.edu/halsall/mod/modsbook.html 
 [An excellent portal for modern World history] 
 
http://chnm.gmu.edu/whm/whmfinding.php 
[George MasonÕs World History portal] 
 
http://chnm.gmu.edu/wwh/ 
[George MasonÕs Women in world history portal focuses on case studies that highlight women in world history. Also 
organizes documents so they are easy to f ind and use.] 
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http://www.thebritishmuseum.ac.uk/education/index.html 
[The British MuseumÕs education page has many links to world history sites] 
 
http://worldhistoryconnected.press.uiuc.edu/ 
[Great for essays and resources. Also has links to other sites..] 
 
Nazi Propaganda 
http://www.calvin.edu/academic/cas/gpa/ww2era.htm 
[Excellent site for the context of anti-Semitism] 
 
Holocaust 
http://www.ushmm.org/ 
[The US Holocaust Museum is a fabulous site, particularly its resources for teachers] 
 
Amer ican History 
http://historymatters.gmu.edu   
[see especially the list for ÒFavorite SitesÓ] 
 
http://historicalthinkingmatters.org 
[offers 5 document-based inquiry units with heavy scaffolding. Emphasizes content and historical reading.] 
 
http://lcweb2.loc.gov/amhome.html 
[American Memory, Library of Congress; an unbelievable collection of primary documents] 
 
http://www.gilderlehrman.org/  
[Gilder Lerhman Institute of American History; a lot of good stuff] 
 
http://www.jimcrowhistory.org/home.htm 
[Best site for anything having to do with Jim Crow] 
 
http://faculty.vassar.edu/juweisen/105/resources.html 
[Religion and the Civil Rights Movement] 
 
http://www.withoutsanctuary.org/  
[History of lynching in the US; an impressive site, difficult to witness] 
 
http://www.authentichistory.com/ 
[Primary sources and American popular culture; excellent audio of famous speeches] 
 
http://www.teachvietnam.org 
[Good starting place for Vietnam] 
 
http://www.pbs.org/wgbh/amex/ 
[PBSÕs American Experience is a gold mine] 
 
http://www.ourdocuments.gov/ 
[A new initiative of the Bush administration] 
 
http://www.nationalgeographic.com/ 
[The National Geographic Society has fabulous on-line maps and many other excellent resources] 
 
Japanese Internment 
http://www.densho.org/ 
 [Fabulous site with many great teaching resources] 
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POLI TI CAL SCIENCE RESOURCES 
The Avalon Project at Yale Law School 
The Avalon Project has thousands of documents in law, political and diplomatic history. Documents on this site are 
appropriate for history and political science courses. 
http://www.yale.edu/lawweb/avalon/avalon.htm 
 
The Center  for  Civic Education, http://www.civiced.org/index.php? 
This site has curricular materials, sample civics syllabi and lessons, ideas about essential understandings in civics, 
and links to the nationals civics/govÕt standards. 
This organization also hosts several good civics programs, including We the People-- 
http://www.civiced.org/wethepeople.php 
 
Amer ican Political Science Association 
A professional organization for political scientists that includes a database of course syllabi, essays, conferences, etc. 
http://www.apsanet.org/index.cfm 
A list of links to other resources is on this site-- http://www.apsanet.org/CENnet/organizations/index.cfm 
And a list of teaching resources for this topic specifically, http://www.apsanet.org/CENnet/resources/index.cfm 
North Carolina Civic Education Consortium 
http://ncinfo.iog.unc.edu/programs/civiced/index.html 
 
FindLaw Constitut ional Law Center  
http://lp.f indlaw.com/ 
This site has, among other things, every Supreme Court decision ever made with opinions, etc. Other topics include 
the History of the Court, The Justices, Landmark Decisions, Court News Current Term, Court Docket and Calendar, 
Court Rules, a search tool for Court decisions, and a law term dictionary search tool. 
 
CongressL ink: The Dirksen Congressional Center  
http://www.congresslink.org/ 
CongressLink provides information about the U.S. Congress Ð how it works, its members and leaders, and the public 
policies it produces. Also has resources for teachers. 
 
Center  for  the Study of the Presidency 
Includes a list of Presidential libraries with links, among other things. 
http://www.cspresidency.org/pubs/libraries.htm 
 
National Archives and Records Administration 
A vast resource of government documents, laws and regulations. Also has teacher resources, lesson plans, etc. 
http://www.archives.gov/index.html 
 
Kennedy School of Government at Harvard 
http://www.ksgcase.harvard.edu/ 
The case program at the Kennedy School includes thousands of case studies designed for teaching about how 
government works and how public policy is made.  There are guides on how to teach and learn using the case 
method. 
 
ICONS project at the University of Maryland 
http://www.icons.umd.edu/pls/staff/website.simulation_overview?id=2 
An ICONS simulation brings together groups of student-comprised delegations for discussion of specif ic negotiation 
topics using a Web-based communication interface. The topics under discussion vary in accordance with which 
particular simulation students are engaged in. Some simulations involve students from just one school, while others 
draw participants from high schools around the world. 
 
PBS- Frontline 
Find good documentaries on a range of current political issues.  There is also a teacherÕs center for classroom 
resources. http://www.pbs.org/wgbh/pages/frontline/ 
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PBS- The News Hour with Jim Lehrer  
Teacher resources for turning current issues into classroom lessons (for govÕt, econ and history). 
http://www.pbs.org/newshour/extra/teachers/index.html) 
 
Amer ican Bar  Association, Center for public education 
http://www.abanet.org/publiced/ 
 
C-Span classroom 
Classroom resources for learning about the government.  Links to House and Senate web sites, among others. 
http://www.c-span.org/classroom/ 
 
Washington Post, Internet guide to federal government 
http://www.washingtonpost.com/wp-srv/politics/govt/fedguide/overview.htm 
 
Amer ican Civil L iber ties Union 
http://www.aclu.org/ 
 

ECONOMI CS RESOURCES 
The Foundation for Teaching Economics 
http://www.fte.org/ (Go to http://www.fte.org/hottopics/ to see ideas about applying economic principles to current 
issues). 
 
National Council for Economics Education 
http://www.ncee.net 
Lots of useful materials, links, ideas about teaching and thinking about economics. 
 
The National Standards for Economics (voluntary standards put out by NCEE with related lesson plans) 
http://www.ncee.net/ea/standards/ 
 
National Association of Economics Educators 
http://ecedweb.unomaha.edu/naee.htm 
Lots of links to resources + professional association (linked to NCEE) 
 
The Journal of Economic Education 
http://www.indiana.edu/~econed/ 
 
Economics Education Web 
http://ecedweb.unomaha.edu/lessons/lessons.cfm 
This site offers ideas for lessonsÑ the lessons themselves may need some work and additional resources, but some 
of the basic ideas (e.g. ÒIs the tassle worth the hassleÓ LP gets students to think about the opportunity costs of 
graduating from college) seem helpful.  
 
EconLinks, a source of economic information on the web 
http://www.ncat.edu/~simkinss/econlinks.html 
 
Economicae, an encyclopedia of economics 
http://www.unc.edu/depts/econ/byrns_web/Economicae/EconomicaeA.htm 
 
The Federal Reserve Bank of San Francisco 
http://www.frbsf.org/economics/index.html 
 Éa nd their site with educational resources http://www.frbsf.org/education/index.html 
 
The White HouseÕs ÒEconomic Statistics Briefing RoomÓ (keep in mind the biases that such a site may carry with it) 
http://www.whitehouse.gov/fsbr/esbr.html 
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The Economist Magazine online 
http://www.economist.com/ 
 
The Wall Street Journal, Classroom Edition 
http://www.wsjclassroomedition.com/teacher/index.html 
 
Business Week 
http://www.businessweek.com/ 
 

GEOGRAPHY RESOURCES 
http://www.studentsfriend.com/ 
Tips, resources, and ideas about teaching geography and world history. 
 
http://www.learner.org/channel/workshops/geography/ 
Ideas and resources for teaching geography. 
 
http://www.nationalgeographic.com/xpeditions/lessons/ 
National GeographicÕs support for teachers. 


