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EDCI 788X:  Accelerative and Critical Issues in Second Language Literacy 
University of Maryland, Fall 2007 

Wednesdays, 10:00 a.m.-1:00 p.m. Journalism Building (JRN), 1104 
 
Millicent I. Kushner, Ed.D.    Megan Madigan Peercy, Ph.D. 
Email: millik@umd.edu ! Best way to contact Email:  mpeercy@umd.edu ! Best way to contact  
Office: 2304D Benjamin     Office:  2231 Benjamin Building 
Office phone: (301)405-3148   Office phone:  (301) 405-0067 
Fax: (301) 314-9055    Fax:  (301) 314-9055 
Office hours: Weds. 1-3 and appt   Office hours:  Weds. 1-3, and appt. 
        
 
Course description 
This doctoral course explores the research base related to the development of literacy in English language 
learners (ELLs).  Using a critical framework to discuss implications for practice used to accelerate ELLs' 
attainment of literacy, this course will examine the findings of the National Literacy Panel on second language 
literacy (August & Shanahan, 2006), as well as work from critical and cognitive perspectives on literacy. 
 
Assignments and evaluation 
1. Class participation (15%):  Class meetings will rely heavily upon discussion of the assigned readings.  

This class is not intended to be a lecture class, and student input and ideas are vital to our learning.  Your 
participation grade will be based on your active contr ibution to each class discussion.  This includes 
actively engaging the class with interesting questions and ideas, both in class and in email reactions (see 
below).  Active participation is very important in this course, and your final grade will be affected if you are 
absent more than once and by late arrivals/early departures.   

 
2. Email reactions (15%):  On 7 different occasions during the semester, you are required to post an email 

reaction (approximately one page) to the readings for the week.  You will send your reaction to a discussion 
group to which you will be assigned.  Reactions should consist of your response to and analysis of the 
readingsÕ arguments, as well as questions that you have about the readings (questions of clarification as well 
as provocative and interesting questions that explore the implications of the readings).  Read all responses 
from your group members each week, even when you are not posting.  On weeks that you do post, please 
use your posting as an opportunity respond to and react to not only the readings themselves, but also to 
points that interest you in what your discussion group members have posted. The weeks that you choose to 
respond are up to you, as long as 7 responses are posted during the semester.  Responses must be posted no 
later  than Monday at 7 p.m. (on the Monday pr ior to our discussion of the readings in class), to give 
enough time for group members to read responses before class.  The purpose of these postings is to 
encourage you to engage at a more profound level with the readings, to ask about points that confused you, 
to engage with classmates in a less formal forum, and to prime discussion for the upcoming class meeting. 

3. Presentation and discussion of related research (15%):  You will be asked to find a current piece of 
research related to the topic(s) under study during a particular week and present it to the class.  Write an 
abstract summarizing important points of the piece to distribute to the class.  In this abstract include:  
population, research context, research methodology, and a summary of the findings and how it contributes 
to the research base. PLEASE DISTRIBUTE THE ABSTRACT ELECTRONICALLY BY THE MONDAY 
PRECEDING CLASS AT 7PM, AND ALSO BRING HARD COPIES TO DISTRIBUTE DURING 
CLASS. You will use this summary to lead the class (plan on spending 30 minutes) in an active discussion.  
Make connections to our class readings:  do the findings of your piece support or refute what we have read? 
What are the strengths and weaknesses of the study?  How does this piece contribute to current thinking 
about the development of literacy in ELLs? What suggestions to you have for future research that builds on 
this piece?   
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4. Midterm paper (20%): 2nd language literacy research proposal.  Write a proposal in which you describe the 
FUTURE conduct of second language literacy/biliteracy research within the context of U.S. public schools.  
You may choose any population of ELLs within the range pre-kindergarten through twelfth grade.  The 
following framework should guide your proposal: 

 I. Title and Abstract.  The first page of the proposal must contains the title and a succinct, 100-word 
abstract describing the purpose, method, and potential significance of the research.   

 

 II. Description of the Research.  The description of the proposed research should be between 10 and 15 
double-spaced typewritten pages in 12-point or larger type.  The description must include: 

 

 a. Research Question - Identify the research question or problem being studied. 
 

 b. Rationale - Provide a rationale for the study.  Relate the research question to the relevant, 
supporting research literature or to some existing database.  Discuss how previous research 
findings or assumptions suggest that your study is significant. 

 

 c. Methodology - Describe the subjects or informants that will be used to answer the identified 
research questions.  Where appropriate, describe the subjects, materials, and procedures.  
Consider the following. 

  ¥ Sample Methods - procedures and description 

  ¥ Data Collection  
  ¥ Instrumentation  
  ¥ Procedures - materials and timeline 

  ¥ Data Analysis - framework and procedures 
 

 d. Research Significance - Discuss the potential impact of your work on research and practice in 
literacy.  As answers are found for your research questions, what populations will benefit, 
and in what ways? 

 

 III. References.  Please provide complete bibliographic information for all sources mentioned above.  Use 
a reference consistent with English bibliographic format such as American Psychological Association 
(APA) style. 

 
RESEARCH PROPOSAL DUE OCTOBER 10, 2007. 
 

5. Final paper (35%):  Develop/enhance the literature review for the study you have proposed for your 
midterm paper.  While the literature review should support the proposal you have submitted  for your 
midterm paper, you will be allowed to MODIFY the theoretical framework/research questions/ rationale to 
accommodate any change in focus which results from  subsequent course content, reading, and/or thought. 

 
FINAL PAPER DUE DECEMBER 10, 2007  
 

****L ATE WORK IS NOT ACCEPTED EXCEPT IN THE CASE OF A SERIOUS EMERGENCY****  
If you know in advance that you will not be able to turn something in on the due date due to religious observance 
or participation in university activities at the request of university authorities, you must make arrangements with 
us to turn in the work PRIOR TO the due date.  In the case of an emergency or ser ious illness, late work will 
only be accepted if you contact one of us (by phone, e-mail, or in person) ahead of time, or as soon as 
possible following the incident.  
 
Evaluation is according to the following scale: 
 
A+ 97-100 B+ 87-89.99 C+ 77-79.99 D+ 67-69.99 F 0-59.99 
A 93-96  B 83-86.99 C 73-76.99 D 63-66.99  
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A- 90-92.99 B- 80-82.99 C- 70-72.99 D- 60-62.99  
 
 
Honor Code:  Students are required to comply with the UniversityÕs Honor Code, which prohibits cheating on 
exams, plagiarizing papers, submitting the same paper for credit in two courses without authorization, buying 
papers, submitting fraudulent documents, and forging signatures.  Allegations of academic dishonesty should be 
reported directly to the Honor Council (314-8450) by any member of the campus community.  For a copy of the 
full text of the Code, please go to www.jpo.umd.edu.   
 
Disability Support Services: Any student with a documented disability needing academic adjustments or 
accommodations is requested to speak with me during the first two weeks of class.  All discussions will remain 
confidential.  To coordinate accommodations, students must contact Disability Support Services and submit an 
accommodations request each semester.  Information is available on the web at 
http://www.counseling.umd.edu/DSS/receiving_serv.html.  
 
Inclement Weather :  If the university is closed due to inclement weather on a day this course is scheduled, I 
will contact you directly via email with this information.  You can also check the status of university closure or 
delays at www.umd.edu, 301-405-SNOW, and local radio and TV stations. 
 
Required texts 
 
1. August, D. & Shanahan, T., (Eds.). (2006). Developing literacy in second-language learners:  Report of the 

National Literacy Panel on language-minority children and youth. Mahwah, NJ: Lawrence Erlbaum 
Associates. 

 
2. Additional readings, available on electronic reserve (listed below).  Please pr int out and br ing a hard 

copy of reserve readings to class with you.  I t will enable you to participate more effectively. 
 
PLEASE NOTE THAT WE RESERVE THE RIGHT TO ALTER THE COURSE SCHEDULE BELOW 
AS NECESSARY. 
 
Schedule of readings and assignments 
 
Week 1, August 29:  Introduction to the course. 
 
Introductions and course overview.  
 
Cummins, J.  (1979). Linguistic interdependence and the educational development of bilingual children.  

Review of Educational Research, 49 (2), 222-251 
 
 
Week 2, September 5:  What do we mean by accelerative and cr itical literacy?   
 
Dozier, C., Johnston, P., & Rogers, R. (2006). Critical literacy, critical teaching:  Tools for preparing 

responsive teachers. Chapter  2 (pp. 9-20):  Critical literacy, accelerating literacy. New York: 
Teachers College Press.   

 
Pinnell, G.S., DeFord D.E., & Lyons, C.A. (1993). Reading Recovery:  Early intervention for at-risk first 

graders. Introduction (pp. 1-5). Arlington, VA: Educational Research Service. 
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Clay, M.M. (1993). Reading Recovery:  A guidebook for teachers in training. Chapters 2, 3, part of 4 (pp. 7-
25). Portsmouth, NH: Heinemann. 

 
 
Week 3, September 12: What is the research base for second language literacy? 
 
Foreword, Preface, and Chapters 1 & 2,  August & Shanahan 
  
Evans. K. S. & Walker, N. T (2005).  Reading first:  Hidden messages, omissions, and contradictions. National 

Reading Conference Yearbook 54, 157-167. 
 
Shanahan, T. (2002).  What reading research says:  The promises and limitations of applying research to reading 

education.  In:  A. E. Farstrup & S. J. Samuels (Ed.s)  What research has to say about reading instruction.  
(pp. 8-24.)  Newark, DE:  The International Reading Association, Inc. 

 
 
Week 4, September 19:  How does literacy develop in second language learners? 
 
Chapters 3&4, August & Shanahan 

Dao, M. (1991).Designing assessment procedures for educationally at-risk Southeast Asian-American Students.  
Journal of Learning Disabilities, 24 (10), 594-601,629 . 

Garcia, G. E. (1991)Factors influencing the English reading test performance of Spanish-Speaking Hispanic 
Children.  Reading Research Quarterly, 26 (4), p371-92. 

 
 
Week 5, September 26:  How does literacy develop in second language learners? 
 
Chapter 5,  August & Shanahan 
 
Bialystok, E. (2007) Acquisition of literacy in bilingual children: A framework for research  

Language Learning 57 (s1), 45Ð77. 

Fillmore, Lily Wong (1991). When learning a second language means losing the first. Early Childhood 
Research Quarterly, 6 (3), 323-47 

Genesee, F.; Lindholm-Leary, K.; Saunders, W.; & Christian, D. (2005).  English language learners in U.S. 
public schools:  An overview of research findings. Journal of Education for Students Placed At-Risk, 10 (4), 
363-385. 

 
 
Week 6, October  3:  What are the cross-linguistic relationships in second language learners? 
 
Chapters 6 & 7,  August & Shanahan 
 
Reese, L.; Gallimore, R.; Guthrie, D.(2005). Reading trajectories of Immigrant Latino Students in Transitional 

Bilingual Programs. Bilingual Research Journal, 29 (3) 679-697 
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Week 7, October  10: What are the cross-linguistic relationships in second language learners? 
 
Chapters 8 & 9,  August & Shanahan 
 
Jimenez, R, T; Garcia, G. E. & Pearson, P. D. (1995). Three children, two languages, and strategic reading: case 

studies in bilingual/monolingual reading.  American Educational Research Journal, 32 (1), 67-97 
 
Moll, L. C.; Saez, R.; Dworin, J. (2001).  Exploring biliteracy: Two student case examples of writing as a social 

practice. Elementary School Journal, 101 (4), 435-49  
 
RESEARCH PROPOSAL DUE TODAY 
 
 
 
Week 8, October  17:  How do sociocultural contexts influence literacy development? 
 
Chapters 10 & 11, August & Shanahan 
 
Gay, G. (2000). Culturally responsive teaching:  Theory, research, and practice. Chapter  2 (pp. 21-44). Power 

pedagogy through cultural responsiveness. New York: Teachers College Press. 
 
 
Week 9, October  24:  How do sociocultural contexts influence literacy development? 
 
Chapter 12, August & Shanahan  
 
Zanger, V.V. (1994). ÒNot joined inÓ:  Intergroup relations and access to English literacy for Hispanic youth. In 

B.M. Ferdman, R.M. Weber, & A. Ram’rez (Eds.), Literacy Across Languages and Cultures (pp. 171-
198). Albany: SUNY Press.  

 
Tenery, M.F. (2005). La visita. In N. Gonzalez, L.C. Moll, & Amanti, C. (Eds.), Funds of knowledge: 

Theorizing practices in households, communities, and classrooms (pp. 119-130). Mahwah, NJ: 
Lawrence Erlbaum.  

 
 
Week 10, October  31:  What is effective literacy teaching for ELLs? 
 
Chapters 13 & 14, August & Shanahan 
 
Li, X., & Zhang, M. (2004). Why Mei Still Cannot Read and What Can Be Done. Journal of Adolescent & 

Adult Literacy, 48(2), 92Ð101. 
 
 
Week 11, November 7:  What is effective literacy teaching for ELLs? 
 
Chapters 15, 16, & 17, August & Shanahan   
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Fletcher, T. V. & Navarrete, L. A. (2003).  Learning disabilities or difference: A critical look at issues 
associated with the misidentification and placement of Hispanic students in special education programs.  
Rural Special Education Quarterly, 22 (4), 37-46. 

Gersten, R.; Baker, S  (2006).  What we know about effective instructional practices for English-Language 
Learners.(2000) Exceptional Children, 66 (4), 454-70 

 
 
Week 12, November 14:  Cr itical literacy 
 
Lankshear, C. & McLaren, P. L. (pp. xii-xx, Preface, AND pp. 1-56, Introduction) (Eds.) (1993). Critical 

literacy:  Politics, praxis, and the postmodern. Albany, NY:  State University of New York Press. 
 
Luke, A. & Freebody, P. (1997). Critical literacy and the question of normativity:  An introduction. In S. 

Muspratt, A. Luke, & P. Freebody (Eds.), Constructing critical literacies:  Teaching and learning 
textual practices (pp. 1-18). Cresskill, NJ: Hampton Press. 

 
Maldonado, R. (2001). Reading adolescents/adolescents reading:  Toward critically literate Latino youth. In M. 

de la Luz Reyes & J.J. Halc—n (Eds.), The best for our children:  Critical perspectives on literacy for 
Latino students (pp. 184-197). New York: Teachers College Press. 

 
V‡squez, V. (2001). Constructing a critical curriculum with young children. In B. Comber & A. Simpson 

(Eds.), Negotiating critical literacies in classrooms (pp. 55-66). Mahwah, New Jersey: Lawrence 
Erlbaum Associates. 

 
 
Week 13, November 21: NO CLASS. 
 
 
Week 14, November 28:  What are the implications for teacher education? 
 
Barone, D. & Morrell, E. (2007). Multiple perspectives on preparing teachers to teach reading. Reading 

Research Quarterly, 42(1), 167-180. 
 
Hoffman, J., & Pearson, P. (2000). Reading Teacher Education in the Next Millennium: What Your 

Grandmother's Teacher Didn't Know That Your Granddaughter's Teacher Should. Reading Research 
Quarterly, 35(1), 28Ð44. 

 
 
Week 15, December 5:  Assessment 
 
Chapters 19, 20 & 21, August & Shanahan 
 
Jia, Y.; Eslami, Z.R.; Burlbaw, L. M.. (2006).  ESL teachers' perceptions and factors influencing their use of 

classroom-based reading assessment  (2006). Bilingual Research Journal, 30 (2), 407-430 
Mahon, E. A.. (2006).  High-Stakes testing and English Language Learners: Questions of validity Bilingual 

Research Journal, 30 (2), 479-497 
Menken, K (2006). Teaching to the test: How No Child Left Behind impacts language policy, curriculum, and 

instruction for English Language Learners. Bilingual Research Journal, 30 (2), 521-546  
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