Department of Curriculum and Instruction
College of Education
University of Maryland, College Park

EDCI 788M: The Pedagogy of Teacher Education’
Wednesdays 7:00 — 9:45 p.m.
Benjamin 2121

Fall 2007
Instructors: David Imig & Steve Koziol

Office Hours: By appointment
E-mail: skoziol@umd.edwor dimig@umd.edu

Course Goal: The goal of this course is to understand the various pedagogies used in
teacher education programs with thieim that students will have ways of critiquing and
evaluating their efficacy. The focus of this course will be on the pedagogy of teacher
education, i.e., Othe activities of educating or instructing or teaching prospective teachers;
the activities that ipart knowledge or skill among teacher candidates.O

McDonald and Coffey noted in their 2005 syllabus for this course that while Omuch has
been written about the reform of teacher education, relatively little research has addressed
how we actually teach pspective teachers, and even less exists that considers how we
prepare the teachers of teachers.O Toalted Oblack boxO of teacher education has

been a matter of concern for researchers and policy makers for decades and this course
will attempt to Oope it up for analysis and understanding.

This course will attempt to provide an overview of the ways that formal teacher education
programs develop knowledge and understanding of subject matter, learners, curriculum,
the purposes and goals for schoolamyl deal with the Oexternalities that make demands
on teaching and learning.O We will also consider the ways that teacher educators are
prepared with a focus on the pedagogies used.

The course will examine the ways candidates for teaching ibh2’$Chods are prepared
and how various approaches are used by teacher educators Oto affect what candidates
learn about teaching, including what they come to know or believe about teaching.O

Course Objectives::
(1) Know various pedagogies used for the preparatiomaiégsionals in teaching
and other professions
(2) Know what forms of pedagogy are used in teacher education hedayat the
University of Maryland and elsewhere
(3) Know and appreciate ShulmanOs Opedagogiaseastainty pedagogies
of engagemenand pedagogies of formation.O

! This course was first taught on this campus by Janet Coffey and Morva McDonald. It was originally
developed and taught by Pam Grossman at Stanford University©@s@dbaucation.



(4) Know how various pedagogies have been used in the education of teachers and
how they have contributed to the learning of students

(5) Know measurers use to assess teacher candidates and teacher preparation
pragrams, particularly new measutesat take into account the academic
performance and effectiveness of graduates of these programs.

Course Topics: This course will survey current pedagogies in teacher education and seek
to determine their effectivess in the education of prospective teachers. In the 2005
AERA study on Research and Teacher Education, a guiding question for the work of the
research panel was the following: OWhat are the outcomes of the pedagogies used in
teacher preparation (specifilyethe various instructional strategies and experiences
commonly used in teacher education courses, projects, and programs for teachersO
learning and knowledge, professional practice, and pupilsO learning? Under what
conditions and in what contexts doskeoutcomes occur?O The topics selected over the
course of the semester will seek to address these questions.

A major part of the course will be its focus on one of the teacher education programs at
the University of Maryland. We will attempt to documant] describe the program with

the goal of better understanding the pedagogies used. As doctoral students, you will focus
your efforts on framing a study of the program and identifying ways that the efficacy of

the program can be tdEmined.

Requirements:

(1) Written Reading Summaries (Weekly submission of a summary of the
common readings raising at least one question, one concern and one insight
gained from each reading. These submissions are due each week prior to the
beginning of the class.) (Due Each \Wee

(2) Work with Other Class Members to Organize At Least Two Units (selecting
one unit from Units 2 and another from Units B5) for presentation to the
class. These presentations will emphasize different pedagogies and may
include Oexpert speakersO ondpis assigned. They should include
summaries of the articles assigned to the organizers of the unit with a
presentation that includes a summary of the articles assigned with highlights
of the authorOs point of view or argument, identification of ottielearwith
similar or contrasting views, unanswered questions, and implications for the
preparation of teacher educators)

(3) Mid-term Paper: Framing the Critique or Review of a Teacher Education
Program. (Creating an Outline and Gathering Informafibrierature Review
BWhat Should Be Included(e: October 17)

(4) Concept Paper: Writing a defense of the Phix vis the EAD Degree or
offering an analysis of the EdD Degree as a professional degeeis the
PhD as a research degrd@ué: November 21 in lieu of Clasameeting)

(5) Case Analysis of a Teacher Education Program (What are the Pedagogies
Used in the Program? How are the Pedagogies Used? Are they Used
Effectively?) Due: December 5)



Attendance: Students enrolled in this course are expecteddéndtll sessions.

University policy excuses the absence of students for illness (self or dependent), religious
observances, participation in university activities at the request of university authorities,
and compelling circumstances beyond the student®®l. Students must request the
excuse in writing and supply appropriate documentation.

Accommodation: If you have a documented disability or other learning need and you
would like accommodations, please contact us as soon as possible to make ag@propria
arrangements.

Participation and Professionalism: Class participation includes, but is not limited to,
Students should also identify other readings that would contribute to a better
understanding of the issues and problems raised for each unit. Gtagpaison

includes working with other students to lead the class discussion for at least two of the
fifteen units for the course. This means that each student will be responsible for at least
two classes and the activity will count as part of the coynasge.

Students are expected to honor the code of academic integrity for the University of
Maryland ttp://www.shc.umd.eduwn all matters pertaining to class participation and
fulfillment of class expectationshE code stresses the importance of knowing Othe
consequences of cheating, fabrication, facilitation, and plagiarism.O

Grading: Grades of AD will be awarded based on the following criteria: (1) attendance
at all class sessions, (2) participation in distuss and exercises on issues raised in
class, (3) completion of assignments, (4) completion of the final work praduct.

written assignments are to be completed on time. All written work will be held to high
standards and should conform to proper gramosage, punctuation and spelling. All
written work must be doubigpaced and in no less than 12 point font.

Participation and assignments will be weighted according to the following:
Class participation 20%
Reading responses 20%
Concept paper 20%

Case analysis 40%
Class Meeting Schedule:
August 29:  Unit #1: Course Overview: Defining and Describing A

Pedagogy of Teacher Education: Designing a Teacher Education Program

September 5:Unit # 2: On Being a Teacher Educator: The Personal and
the Professional Dimensions of Teacher Education

September 12: Unit #3: Describing Teacher Education: Its Historical
Roots and Its Positivist, Progressive and Social Justice Traditions



September 19Jnit #4: The Contest for Teacher Education: Policy
Challenges and Accountability Demands (Sqmiditical Influences)

September 28Jnit #5 Defining the Knowledge Base of Teacher
Education: What Do PK12 Teachers Need To Know and Be Able To Do?

October 3:  Unit #6 How Do PK-12 Teachers Learn: Existing
Practices with Different Routes to A Common End

October 10: Unit #7 Research on the Pedagogies of Teacher
Education

October 17 Unit #8 The Pedagogy of Hypermedia for Teacher
Education

October 24  Unit #9 The Pedagogy of Teaching Methods for Teacher
Education

October 31: Unit #10 The Pedagogy of Clinical Practice and Field
Experiences

November 7 Unit #11 The Pedagogy of Case Methods

November 14Unit #12 Quality Assurance and Preservice Teacher
Education: Different Designs and Different Outcomes

November 21Unit #13 The Preparation of Teacher Educators: Efforts
to Refashion the Education Doctorate

November 28Unit #14 Signature Pedagogies and the Preparation of
Professionals

December 5 Unit #15 Reform Initiatives in Teacher Education (From
Learned, Bagley to Levine and Fallon)

December 12Unit #16 Wrapping It Up: Designing New Programs for
the Preparation of Teachers

Required Readings:

Selected Chapters from:



CochranSmith, M. & Zeichne, K. (Eds.) (2005tudying Teacher Education: The
Report of the AERA Panel on Research and Teacher Education. Mahwah, N.J.: Erlbaum
Associates, Publishers.

DarlinggHammond, L. (2006Powerful Teacher Education: Lessons from Exemplary
Programs: San Franisco, CA: JossejBass.

Loughran, J. (2006peveloping a Pedagogy of Teacher Education. London: Routledge.
Supplementary and Other Resource Materials:

Ballou, D. & Podgursky, M. (2000) Reforming Teacher Preparation and Licensing: What
is the EvidenceTeachers College Record, 102(1), 527.

CochranSmith, M. & Fries, M.K. (2001) Sticks, Stones, and Ideology: The Discourse of
Reform in Teacher EducatioBducational Researcher, 30(8), 315.

DarlingoHammond, L. & Chung, R. & Frelow, F. (2002) VariatiorTi@acher
Preparation: How Well Do Different Pathways Prepare Teachers to T&aehal of
Teacher Education, 53(4), 286302.

Dewey (1898) A Pedagogic Creed

Dewey (1903) The Relation of Theory to Practice in the Education of Teachers. In M.
Borrowman (EQ. Teacher Education in America: A Documentary History. New York,

NY: Teachers College Press, 1401.

Durkheim (1922 ducation and Sociology.

Goldhaber, D. & Brewer, D. (2000) Does Teacher Certification Matter? High School
Teacher Certification Status@ Student Achievementducational Evaluation and

Policy Analysis, 22(2), 129146.

Goodlad, J., Soder, R. & Sirotnik, K. (EdBlyices Where Teachers Are Taught. San
Francisco, CA: Jossdyass.

Goodlad, J. (1990§eachers for Our Nation’s Schools. San Fancisco, CA: JosseBass.
Grossman (2005) Research on Pedagogical Approaches in Teacher Education
Haycock, K. (1998) Good Teaching MattersE.A Ldwinking K-16, 3(2), 314.

Harris, W.T. (1879) The Science of Education. In J.W. Null & D. Ravitch (2006)
Forgotten Heroes of American Education. Greenwich, CO, 31:320.



Labaree, D. (2004he Trouble with Ed Schools. New Haven, CN: Yale University
Press.

Learned, W., Bagley, W. et. al. (19209 Professional Preparation of Teachers
for American Public Schools. New York, NY: The Carnegie Foundation for the
Advancement of Teaching.

Loughran, J.& Russell, T. (Ed$3997) Teaching About Teaching: Purpose, Passion,
and Pedagogy in Teacher Education. London, UK: Falmer.

Murray, F. (1996) Beyond Natural Teauty. The Case for Professional Education. In F.
Murray (Ed.)The Teacher Educator’s Handbook: Building a Knowledge Base for the
Preparation of Teachers, San Francisco, CA: JossBgass, 313.

No Child Left Behind Act of 2001, Pub. L. No. ¥Q70, 115 Statl425.

Paige, R. (2002)/eeting the Highly Qualified Teacher Challenge, The Secretary’s
Annual Report on Teacher Quality. Washington, DC: U.S. Department of Education.

Petrilli, M. (1998)Reinventing Teacher Education. Indianapolis, IN: The Hudson
Institute.

Ramirez, H. (2003Jhe Shift from Hands-off; The Federal Role in Supporting and
Defining Teacher Quality. Washington, DC: American Enterprise Itgie for Public
Policy Research.

Rice, Jennifer King. (2003)eacher Quality, Understanding the Effectiveness of Teacher
Attributes. Washington, DC: Economic Policy Institute.

Richardson, V. & Fenstermacher, G. (2005) Research and the Improvement of Practice
and Policy in Teacher Educatidbidacta Varia, 10(2), #26.

Sarason, S.B., Davidson, K.S. & BlaB. (1986)7The Preparation of Teachers: An
Unstudied Problem in Education. Cambridge, MA: Brookline Books.

Shulman, J.(Ed.) (1992)ase Methods in Teacher Education. New York, NY: Teachers
College Press.

Shulman, L.. (198/Knowledge and Teaching: Fadations of the New Reform.
Harvard Education Review, 57(1),222.

Shulman, L. (2005The Signature Pedagogies of the Professions of Law, Medicine,
Engineering, and the Clergy: Potential Lessons for the Education of Teachers. Palo Alto,
CA: Carnegie Foundin for the Advancement of Teaching.



Smith, B.O. (1980Y Design for a School of Pedagogy. Washington, DC: U.S.
Department of Education.

Zeichner,. K. (1983) Alternative Paradigms of Teacher Educaamal of Teacher
Education, 34(3), 39.

UNIT #1
Course Overview
Designing Professional Preparation Programs for PK-12 Teachers

Questions:

What is pedagogy? Is the term different from Oteaching®? How is the term different

from instruction? Does pedagogy encompass both teaching and learoingited

teaching and learning linked? What is pedagogical knowledge?

What is the goal of universityased teacher education? Is there a difference in the way
that teacher educators think about teaching prospective teacher educators and the way
they apprach the preparation of student teachers?

Is OuniversigpasedO an appropriate descriptor for teacher education programs offered by
the University of Maryland at College Park?

What are the differences between baccalaureate level andguostiaureate

progams? What is the Oprofessional quadriviumO in teacher education?

Class Process:

Introduction of the Course.

Review of the Purpose and Goals for the Course.
Discuss the Structure and Organization of the Course.
Draw Distinctions Between Pedagogy andi&ation.

Introduction of the Class Members with ardiass Activity. (Recall and describe your
Experience in teacher education.)

Required Readings:
Loughran, J. (2006) Developing a Pedagogy of Teacher Educat&®hadd Shulman, L.

(1987) Knowledge rad Teaching: Foundations of the New Reform in #evard
Education Review, 57,222.

Suggested Readings:



Peske, H.G. & Haycock, K. (2008¢aching Inequality: How Poor and Minority

Students are Shortchanged on Teacher Quality: A Report and Recommendations by the
Education Trust, Washington, DC: Education Trust.

Haycock, K. (1998) Good teaching mattersE..a IBtinking K-16, 3(2), 314.

Gordon, R., Kane, T., & Stager, D. (200@)ntifying Effective Teachers: Using
Performance on the Job. Washington, [@: The Brookings Institution.

Smith, B.O. (1980),4 Design for a School of Pedagogy, Washington, DC: U.S.
Department of Education; &

Shulman, L.S. (1986) Those Who Understand: Knowledge Growth in Teaching, in
Educational Researcher, 15(2), 414.

Rice, &nnifer King. (2003Yeacher Quality, Understanding the Effectiveness of Teacher
Attributes. Washington, DC: Economic Policy Institute.

UNIT # 2
The Teacher Educator: Personal Goals and Professional Responsibilities
General Problem Statement:
Unit Goals:
Questions:
Class Process:
Readings:
UNIT #3
Teacher Education: Its Historical Roots and Its Positivist, Progressive and Critical
Analytic Traditions
General Problem Statement:
Unit Goals:
Questions: (1) What are some significant reform effartgeacher education over the )
course of the past hatentury? Did They Succeed? (2) What was the Otheory of changeO
embedded in these reform initiatives?
Class Process:

Select One of the Following Significant Reform Efforts:

(1) The U.S. Teacher Corps Program (1965-1980)



(2) National Commission for Teaching and America’s Future (NCTAF)
(3) Teachers for a New Era (TNE)

(4) The Holmes Group & the Holmes Partnership

(5) The National Network for Educational Renewal (NNER)

Using the Web, identify the “who, what, where, why and how”of one of these reform
efforts impacted teacher education. Come to class prepared to describe and defend the
approach taken and the impact or results of the reform initiative. In class, we will identify
other reform initiativesrad the way they were sponsored, conducted, and evaluated. Our
very brief survey of the history of teacher education will highlight several major reform
reports issued over the course of the past century and the enduring contest between
schools and collegepractitioners and professors. We will also examine the five
initiatives identified above to understand the persistent efforts to change teacher
education over the course of the past-balitury and address the question of why higher
education frequentlhas been called upon to reform-RK schools.

Required Reading:

Fraser, J. (200&@)reparing America’s Teachers: A History of Teacher Education, 1789-
Present. New York, NY: Teachers College Press, Z2Z4.

CochranSmith, M. & Fries, K. (2005) Reseainly Teacher Education in Changing
Times: Politics and Paradigms,Studying Teacher Education, 69-109.

CochranSmith, M. & Fries, M. (2002) The Discourse of Reform in Teacher Education:
Extending the Dialogue, ifiducational Researcher, 3(6), 2628. (Harout)

Readings: Frazier
UNIT #4
The Policy Context for Teacher Education: Contested Ground
General Problem Statement:
Unit Goals:
Questions:

Class Process:



Readings: Walsh, Hess, Finn, Petrilli, Paige
UNIT #5
Defining the Knowledge Base for Teacher Education: What Do PK-12 Teachers
Need to Know and Be Able To Do?
General Problem Statement:
Unit Goals:
Questions:
Class Process:
Readings: Murray
UNIT #6
From Curricula Issues to Pedagogical Practices: Structural and Organizational
Issues in Teacher Education
General Problem Statement:
Unit Goals: Understand that there are multiple pedagogies used in teacher education
Questions:
Class Process:

Readings: Goodlad, Lanier, DarlinddlammondBransford

UNIT #7
Research Traditions and Teacher Education

General Problem Statement:

Unit Goals:

Questions:

Class Process:

Readings: Zeichner, Cochrasmith, Richardson, Sikula, Houston, Rice
UNIT #8

Pedagogies of Other Professional Preparation Programs: Describing the “Signature
Pedagogies”



General Problem Statement:
Unit Goals:

Questions:

Class Process:

Readings: Shulman

UNIT #9
The Pedagogy of Cases for Teacher Education

General Problem Statement:
Unit Goals:

Questions:

Class Process:

Readings: Shulman, J.

UNIT #10
The Pedagogy of Hypermedia for Teacher Education

General Problem Statement:
Unit Goals:

Questions:

Class Process:

Readings:

UNIT #11
The Pedagogy of Teaching Methods for Teacher Education

General Problem Statement:
Unit Goals:

Questions:



Class Process:
Readings:

UNIT #12
The Pedagogy of Clinical Practice and Field Experience

General Problem Statement:
Unit Goals:
Questions:
Class Process:
Readings: Clift
UNIT #13
Research on the Pedagogies of Teacher Education
General Problem Statement:
Unit Goals:
Questions:
Class Process:
Readings: Grossman

UNIT #14
The Preparation of Teacher Educators

General Problem Statement:

Unit Goals:

Questions:

Class Process:

Readings: Richardson, Fenstermacher, Berliner, Ducharme & Ducharme

UNIT #15



Quality Assurance or Quality Control: Boundaries and Barriers to High Quality
Teacher Education

General Problem Statement:

Unit Goals:

Questions:

Class Process: Review the Mock NCATE Review
Readings: Sykes

UNIT #16
Wrapping It Up: Designing New Programs of Teacher Education

General Problem Statement:
Unit Goals:

Questions:

Class Process:

Readings:



