EDCI 780: Theory and Research on Teaching’
Fall Semester 2007
Thursdays 4:15-7pm
2212 Benjamin Building

Faculty Team

Dr. Janet Coffey Dr. John F. O’Flahavan Malayna Bernstein
2226 Benjamin Building 2304F Benjamin Building (202) 821-5572
(301) 405-8345 (301) 405-3149 malayna@umd.edu
jecoffey@umd.edu (301) 526-4274

johno@umd.edu

Course Description

This course explores key issues that surround and define the complexities of teaching and
conducting research on teaching and learning.

As we explore the different issues that impact teaching, we will also attend to a variety of
approaches used in the study of teaching. Thus, we approach our work this semester with a
dual focus: We will consider the approaches and methods used to study teaching and the
particular findings about teaching. As we investigate the different ways to think about and
analyze teaching, we will question how these different lenses contribute to our understanding of
teaching. We also expect that you will develop and refine questions about teaching that are of
interest to you and that you will identify methodological approaches that would allow you to
pursue these questions.

We will begin by considering our own models and conceptions of teaching, as well as some of
the classic models that have been developed in the field. We will move into considerations of
research on teaching, and the different insights they have provided over the years. Having
developed, considered and critiqued different lenses for the study of teaching, we will then use
these lenses to examine key issues in teaching, including close attention to learning and
achievement. Throughout the course, we will ground our analyses and discussions of teaching
in the research literature and in examples of practice.

Course Objectives

To become familiar with key issues related to teaching and research on teaching

To become familiar with prevalent research models that inform our study and
understandings of teaching practice

To become more knowledgeable of the variety of research approaches that have been
employed to study teaching and learning

To engage in critical discussion and analysis of education research literature on teaching
To learn to read, think, talk and write like a educational researcher

' This course is adapted from a course taught by Jo Boaler at Stanford University’s School of
Education and draws heavily from a previous version of EDCI 780 taught by Bruce
VanSledright.



* To explore an issue of interest in depth through the completion of a scholarly research
paper

Course Requirements and Assignments

All assignments must conform to the following conventions:
* 1.5-line spacing
e 12-point font, Times or Times New Roman
* APA style (www.psyww.com/resource/apacrib.htm)

1. Weekly Readings and Discussions (25% of your grade). Students are expected to
participate in weekly discussions of readings and other class activities. This course is
structured as a seminar and how we participate in class discussions is fundamental to
the success of this class. All students are expected to come to class prepared to
participate actively. This includes thoughtful interaction with the reading for the class
ahead of time, participation in class discussions and careful attention to the contributions
of classmates. We suggest that in preparation for class, each student read the assigned
material closely and prepare notes that will promote discussion in class. While these
won’t be collected, preparing them will help you come ready to participate and contribute
to conversation. If you must miss class for any reason, please notify one of us via email
and arrange with a classmate to catch up on what you have missed. We will provide you
personalized, written feedback periodically as a way to gauge your participation.

Readings will be assigned each week and are available on Blackboard.

2. Concept paper: What is my definition of teaching? (15% of your grade). In this paper,
you will explore your definition of teaching and compare it to some of the readings from
our first two sessions. Provide detail and examples and a clear rationale for taking the
stance that you do. Once you have come up with a definition, consider the underlying
assumptions embedded within that definition and the implications that exist for teaching
and student learning. What does your definition imply for what constitutes “good”
teaching? Do not exceed 5 pages on this assignment.

Due Date: September 13, 2007 (email your paper to each instructor ahead of
time if you are observing Rosh Hashanah).

3. Response Papers (20% of your total grade). In addition to weekly participation, you will
be asked to pursue a response about an idea or concept of interest to you that emerged
from the readings. In the response, you should address one or more of the readings and
explore the significance of an idea further. Responses should not exceed 3 pages and
are due for each major section of the course, for a total of 3 (three) over the course of
the semester.

Due Dates: September 27", October 11", November 15th

Culminating project (40% of your total grade). The culminating project involves the
creation of a scholarly, research-oriented paper (not to exceed 20 pages) that reflects
your interests, but deals in some respect with theories and/or research related to
teaching. The paper should be organized as a review or critique of a specific body of
literature. If you have another suggestion for a project that could further your own
research and that is aligned with course goals, talk to us. Along the way, you will be




asked to provide a sketch, proposal, draft on the way to producing your final paper.
More detailed guidelines for this project will be distributed in class and made available
on Blackboard.

Due Dates:

+ Sketch, due October 4" , 2007 (5%)
* Proposal, due November 1 (5%)

 Draft, read by two peers, November 29" (5%)—peers complete a response
sheet

* Final Paper—due December 13", 2007 (25%)

Accommodations

If you have a documented disability or other learning needs and you would like
accommodations, please contact me as soon as possible to make the appropriate
arrangements.

Honor Code

Of course, you are expected to abide by the University of Maryland’s code of academic integrity.
(For specifics see http://www.jpo.umd.edu/aca/honorpledge.html)

Readings and Texts

Readings are posted on Blackboard (www.elms.umd.edu). You can access the course website
by logging into the ELMS site using your university ID and password. Most of the readings are
also available electronically via UMD’s research port, accessed on the University Libraries
webpage: http://www.lib.umd.edu/.




August 30

Sept 6

Sept 13

Sept 20

COURSE SYLLABUS AND SCHEDULE

Introduction & Overview
We begin to explore the question, How do we define teaching? What are the different
facets that make up the practice and phenomenon of teaching?

DEFINITIONS OF TEACHING

How do we define teaching?

What do the different authors and models they put forth foreground? What lies in the
background? What are the implications of these different definitions of teaching for
student learning? Or for teacher learning? What do the models help you see when we
study a case of teaching?

Fenstermacher, G., & Soltis, J. (1986). The teacher as..., Approaches to teaching. New
York, NY: Teachers College Press.

Hawkins, D. (1974). |, thou, and it. The Informed Vision. Agathon Press.

Paley, Vivian Gussin (1990). The boy who would be a helicopter. Cambridge: Harvard
University Press. (Selected chapter: “Teacher and Theory Maker”)

Wolcott, H. (1997). The teacher as an enemy. In G. Spindler (Ed.), Education and
Cultural Process. Waveland Press. 1997.

Class Canceled (No parking on campus.)

PERSPECTIVES ON RESEARCH, TEACHING AND LEARNING

Perspectives on Research on Teaching, Part |

What did the different researchers learn about the teaching? What claims did they
make? Based on what evidence? What methods of inquiry did they use? What models
for teaching did they seem to employ? How did their methods and models impact their
analyses?

Rosenshine, B. (1986). Unsolved Issues in teaching content: A critique of a lesson on
federalist paper No 10. Teaching & Teacher Education, 2(4), 301-308.

Peterson, D., Kromrey, J., Micerri, T., & Smith, B. O. (1986). Evaluation of a teacher's
classroom performance using the Florida performance measurement system. Teaching
& Teacher Education, 2(4), 309-314.

Shuy, R., W. (1986). Secretary Bennett's teaching: An argument for responsive teaching.
Teaching & Teacher Education, 2(4), 315-323.

Eisner, E. (1986). A Secretary in the classroom. Teaching & Teacher Education, 2(4),
325-328.



Sept 27

Oct 4

Oct. 11

Delamont, S. (1986). Discussion: A view from a quadruple outsider. Teaching & Teacher
Education, 2(4), 329-332.

Bennett, W. J. (1986). Secretary Bennett's response to evaluations of his teaching.
Teaching & Teacher Education, 2(4), 333-335.

Due: Concept Paper

Perspectives on Research on Teaching, Part Il

What does it mean to study teaching? How do the authors represent their case for the
study of teaching? What are the important questions you would like to ask about
teaching? How would you ask them?

Bolster, A. S. (1983). Toward a more effective model of research on teaching. Harvard
Educational Review, 53(3), 294-308.

Shulman, L., S. (1997). Discipline of inquiry in education: A new overview. In R. M.
Jaeger (Ed.), Complementary methods for research in education. Washington D.C:
American Education Research Association.

Porter, A. & Brophy, J. (1988). Synthesis on research on good teaching. Educational
Leadership.

Perspectives on Teaching and Learning, Part |

Before we consider the connections between teaching and learning, we pause to
consider perspectives on learning. What are our understandings of how people learn?
What are the connections between teaching and learning? What are the implications for
research? What does learning look like, and how do we capture it?

Bransford, J. D., Brown, A., & Cocking, R.R. (2000). How people Learn: Brain, mind,
experience and school. Washington DC: National Academies Press. (Excerpts)

Murphy, P.K. & Alexander, P.A. (2007). Understanding how students learn: A guide for
instructional leaders. Thousand Oaks, CA: Corwin Press. (Excerpts)

Due: Response Paper (#1)

Perspectives on Teaching and Learning, Part Il

How do different researchers capture the complex relationship between teaching and
learning? Which variables do they pay attention to? What do we now know about the
relationship? Why is the link between teaching and learning so hard to capture?

Berliner, D. (1987). Simple views of effective teaching and a simple theory of classroom
instruction. In Talks to Teachers: A festschrift for N.L. Gage. Berliner, D. and
Roshenshine, B. (Eds). New York: Random House.

Boaler, J. (1998). Open and Closed Mathematics: Student experiences and
understandings. Journal for Research in Mathematics Education, 29(1), 41-62.



Oct 18

Oct 25

Nov 1

Good, T. L., & Grouws, D. A. (1977). Teaching effects: A process-product study in
fourth-grade mathematics classrooms. Journal of Teacher Education, XXVII(3), 49 - 54.

Due: Culminating Project Sketch

Teachers’ Perspectives on Teaching

How does teaching look from the teacher’s side of the desk? When teachers study their
practice, on what do they focus? How is their perspective different from the perspective
of a disciplinary researcher? What does teacher research offer for the improvement of
teaching?

Lampert, M. (1985). How do teachers manage to teach? Perspectives on problems in
practice. Harvard Educational Review, 55(2), 178- 194.

Lee, C. (1995). A culturally based cognitive apprenticeship: Teaching African American
high school students skills in literary interpretation. Reading Research Quarterly, 30 (4),
608-630.

Due: Response Paper (#2)

Perspectives on Teacher-Research
What insights can teacher research provide? What are the limitations to this way of
researching teaching and learning?

Shakespear, E. (1999). What I'd tell a white gal: My black male students taught me
about race and schooling. In S. W. Freeman & E. R. Simons & J. S. Kalnin & A. Caserno
(Eds.), Inside City Schools. New York, NY: Teachers College Press.

Cochran-Smith, M. & Lytle, S. (1990). Research on teaching and teacher research: The
issues that divide. Educational Researcher, 19, 2-11.

Cochran-Smith & Lytle, S. (1999). The teacher research movement: A decade later.
Educational Researcher, 28(7 ), 15-25. (OPTIONAL)

Perspectives on the Importance of Context

Few would argue that context doesn’t matter in teaching or in conducting research on
teaching. But, what constitutes context varies, as does the ways in which it matters.
What can we learn from these articles in terms of better understanding context — what it
is? how to consider it? And how it becomes consequential?

Ladson-Billings, G. (1994). Culturally relevant teaching. In The dreamkeepers:
Successful teachers of African American children. San Francisco: Jossey-Bass.
(Excerpts).

Heath, S. B. (1982). Questioning at home and at school: A comparative Study. In Doing
the Ethnography of Schooling. G. Spindler (Ed). New York: Holt, Rinehart and Winston.

Rist, R. (1970). Student social class and teacher expectations: The self-fulfilling
prophecy in ghetto education. Harvard Educational Review, 40, 411-51.



Nov 8

Nov 15

Nov 22

Nov 29

SOME PRESSING ISSUES IN TEACHING & RESEARCH ON TEACHING

Teaching for Equality

In the last decade a number of educational reforms have swept through schools, with an
assumption that they would improve the learning opportunities for all students, and
reduce the achievement differences that prevail for students of different ethnicities,
social classes and genders. All the articles this week consider the relationship between
teaching and equitable attainment, but the researchers offer markedly different
perspectives and ideas. What can we learn from these different studies? What are the
questions that remain? How may equitable teaching be encouraged?

Haberman, M. (1991). The pedagogy of poverty versus good teaching. Phi Delta
Kappan, 73, 290-294.

Delpit, L. (1988). The Silenced Dialogue: Power and pedagogy in educating other
people's children. Harvard Educational Review, 58(3), 280-298.

Lubienski, S. (2000). Problem xolving as a means towards Mathematics for All: An
exploratory look through the class lens. Journal for Research in Mathematics Education,
31(4), 454-482.

Due: Culminating Project Proposal

Teacher Knowledge, Part |
What do teachers need to know in order to be effective teachers (and what, again, do we
mean by “effective” teacher?!)? What are implications for research?

Shulman, L. (1986). Those Who Understand: Knowledge Growth in Teaching.
Educational Researcher (Feb) 4-14.

Grossman, P. L., Schoenfeld, A., with Lee, C. D. (2005). Teaching subject matter: In L.
Darling-Hammond, J. Bransford, P. LePage, K. Hammerness, & H. Duffy (Eds.),
Preparing teachers for a changing world: What teachers should learn and be able to do.
San Francisco: Jossey Bass.

Cochran-Smith, M. (1995). Color Blindness and Basket Making Are Not the Answers:
Confronting the Dilemmas of Race, Culture, and Language Diversity in Teacher
Education. American Educational Research Journal 32(3), 493-522.

Thanksgiving — NO CLASS

Teacher Knowledge, Part Il
Much has been written about the role and place of subject matter knowledge in teaching.

Grossman, P. (1991). What are we talking about anyway? Subject-matter knowledge of
secondary English teachers. Advances in Research on Teaching, vol 2, 245-264.

Ball, D. (1993). With an eye on the mathematical horizon: Dilemmas of teaching school
mathematics. Elementary School Journal, 93, 373-397.



Stodolsky, S. (1988) The subject matters: classroom activity in math and social studies.
Chicago: University of Chicago Press.

Due: Response Paper (#3)

Dec 6 Teacher Learning and Teacher Communities
If teaching is so complex, how does anyone learn to do it? What implications do our
different considerations of the practice of teaching hold for teacher education? What are
the possible relationships between research on teaching and learning to teach?

Feiman-Nemser, S. (1983). Learning to teach. In L. Shulman & G. Sykes (Eds.),
Handbook of Teaching and Policy.: Longman, Inc.

Wineburg, S., & Grossman, P. (1998). Creating a community of learners among high
school teachers. Phi Delta Kappan, January, 350-353.

Cochran-Smith, M. & Lytle, S. (1999). Relationships of knowledge and practice:
Teacher learning incommunities. In A. Iran-Nejad & P.D.Pearson (Eds.), Review of
Research in Education (Vol. 24, pp. 249-305).

Due: Culminating Project draft—peer review

Dec 13 Wrap-Up
Cuban, L. (1991). Reflections on a career in teaching. In Reflections: Personal Essays
by 33 Distinguished Educators. Burleson, D., (Ed). Bloomington, IN: Phi Delta Kappa.

Dec 13 Culminating Project (final paper) due



