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Syl labus  
 

 
EDCI 732:  Second Language Acquisition  
TESOL and Second Language Education  

Department of Curriculum and Instruction  
University of Maryland, College Park  

Fall 2007  
 

 
 
Instructor        
Suhanthie Motha, Ph.D. 
Tuesdays 7:00-10:00PM 
Benjamin Building 0114 
sumotha@umd.edu 
Office hours: Thursdays 6:00-7:00PM, office not yet assigned 
Phone: not yet assigned, leave a message for me at the office 301.405.3342 
     

 
 
Course Description: 
What is language and how is it acquired? What does it mean to learn a language? What are some of the 
social, cultural, historical, and political factors that shape that learning? What is the nature of 
bilingualism? Monolingualism? Multicompetence? These are just some of the questions that we will be 
exploring in this course, an introduction to the rich complexities surrounding language acquisition. We 
will open the semester with a focus on basic foundations within second language acquisition theory, for 
instance universal grammar, the monitor model, critical period hypotheses, and developmental 
sequences, and we will examine some of the theoretical tensions that have emerged historically within 
the field. Later on in the course, we will examine how understandings about second language acquisition 
have been shaped by recent influences from disciplines other than linguistics and psychology, most 
notably education, sociology, anthropology, reflect critically on how we use language in teaching and 
learning and in negotiating who we are in various contexts. 
 
Goals: 

¥ To reflect on how second languages are acquired 
¥ To explore the psychological and sociocultural context of second language acquisition (SLA) 
¥ To become familiar with and critically question the various theories of SLA 
¥ To question established notions surrounding language learning, language competence, and 

multilingualism 
¥ To consider implications of SLA theories on language learning and acquisition inside and 

outside classrooms 
 
Course Objectives: 
The goal of teacher preparation programs at the University of Maryland at College Park is to prepare 
discipline-based, reflective practitioners for a pluralistic society through research-based inquiry.  
Students preparing to be teachers in the Teaching English to Speakers of Other Languages program 
learn to be reflective, to develop a broad repertoire of teaching skills, to develop sound relationships 
with culturally and linguistically diverse students and colleagues, and to base their teaching practice on 
sound theory and research.  We believe that effective second language educators need to draw upon 
many types of knowledge, including:  1) knowledge of curriculum (KC), 2) knowledge of learners (KL), 
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3) knowledge of subject matter (KSM), 4) knowledge of educational goals and assessment (KEGA), 5) 
knowledge of social context (KSC), and 6) knowledge of pedagogy (KP).   

The purpose of this course is to provide an introduction to theory of first and second language 
acquisition to Teachers of English to Speakers of Other Languages.  After completing this course, 
students will be able to: 

1) Describe major theories of second language acquisition. (KSM) 
2) Understand and ask questions around issues in the field of second language acquisition. 

(KSM) (KL) (KP) (KSC) 
3) Understand the connections among research, personal experience, students’ experiences, 

and classroom practice about language learning (KSM) 
4) Effectively critique research that seeks to understand the language learning process. (KSM) 

(KL) (KP) (KSC) 
5) Apply second language acquisition theories to evaluating and making informed decisions 

concerning curriculum and instruction for second language learners. (KC) (KP) 
 
Required Readings: 
Lightbown, P. and Spada, N. (2006). How Languages are Learned. Oxford: Oxford University Press. 
(L&S) 
Course packet available at Bel-Jeans. 
 
Course Schedule: 
Week 1.  Introduction to the course: What does it mean to learn a language? 
08/30   L&S. Introduction  
 
Week 2.  Theories of SLA/child language acquisition  
09/06   L&S. Chapters 1 and 2. 

First language acquisition; early childhood bilingualism, developmental 
sequences of language features, theoretical foundations of LA (behaviorism, 
innatism/maturationism, interactionism/connectionism, universal grammar, 
monitor model) 

 
Due:  Draft Language  Learning Autobiography 

 
Week 3.  Individual differences in second language learning 
09/13   L&S Chapter 3 

 
Norton, B. and Toohey, K. (2001). Changing perspectives on good language 
learners. TESOL Quarterly 35, 2: 307-322. 
 
Characteristics of a good language learner, traditional learner characteristics 
(intelligence, motivation and attitude, aptitude, personality, learner preferences, 
learner beliefs, age), critical period hypotheses, investment vs. motivation 
 
Fur ther Reading:  
Hakuta, K. (2001). A critical period for second language acquisition? In D. 
Bailey, J. Bruer, F. Symons, and J. Lichtman (eds). Critical Thinking about Critical 
Periods. Baltimore, MD: Paul H. Brookes. 

 
Week 4.  Learner language (interlanguage), pragmatics 
09/20   L&S Chapter 4 
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Heller, M. (1992). The politics of code-switching and language choice. Journal 
of Multilingual and Multicultural Development. 13(1) 123-142. 
 
Further Reading:  
 
Hill, J. (1995). Mock Spanish, covert racism, and the (leaky) boundary between 
public and private spheres. Pragmatics 5, 2: 197-212 

 
Interlanguage, movement through developmental sequences 

 
Week 5.   Expanding the Field: The importance of social context and social identity  
09/27   in SLA 
 

Block, D. (2003). “Introduction and Chapter 1.”The Social Turn in Second 
Language Acquisition, Washington, D.C.: Georgetown University Press, pgs. 1-
31. 
 
Norton Pierce, B. (1995). Social identity, investment, and language learning. 
TESOL Quarterly 29, 1: 9-31. 
 
Pavlenko, A. (2002). Poststructuralist approaches to the study of social factors 
in second language learning and use. In Cook, V. (ed). Portraits of the L2 User. 
Clevedon: Multilingual Matters. 
 
Further Readings 
 
Sharkey, J, S. Ling, B. Thompson, and B. Norton. (2003). Dialogues around 
“Social identity, investment, and language learning” by Bonny Norton Pierce 
(1995). In Sharkey, J. and K. Johnson (eds). The TESOL Quarterly Dialogues: 
Rethinking Issues of Language, Culture, and Power. Alexandria: TESOL, Inc. 

 
Morgan, B. (2007). Postructuralism and Applied Linguistics: Complementary 
Approaches to Identity and Culture in ELT. In International Handbook of English 
Language Teaching, Cummins, J. and Davison, C. (eds). New York: Springer. 
 

Week 6.   Role of instruction in SLA  
10/04   L&S Chapter 5 and Chapter 6 
    

Due:  Br ing a cup or a mug to c lass  (Discus sion of c onceptual f luency) 
 
Week 7.  Histo rical tensions within SLA theory  
10/11   Long, M. (1993). Assessment Strategies for SLA Theories. Applied Linguistics 
    14: 225-249. 
 

Lantolf, J. (1996). SLA Theory: “Letting All the Flowers Bloom.” Language 
Learning 46, 4: 713-749 

 
Firth, A. and J. Wagner. (1997). On Discourse, Communication, and (Some)  
Fundamental Concepts in SLA Research. Modern Language Journal 81, 3:  
285-300. 
 

Week 8.  Historical tensions within SLA theory (continued)  
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10/18   Gass, S. (1998). Apples and oranges: Or, why apples aren’t oranges and don’t  
need to be a response to Firth and Wagner. Modern Language Journal 82, 1:  
83-90. 

 
Rampton, B. (1997).  Second language research in late modernity: A response to 
Firth and Wagner. Modern Language Journal 81, 3: 229-333. 

 
Fur ther Reading:   
Dunn, W. and Lantolf, J. (1998). Vygotsky’s Zone of Proximal Development 
and Krashen’s i+1: Incommensurable Constructs; Incommensurable Theories. 
Language Learning 48:3 (411-442). 

    
   Due:  Come pr epared for the in-c lass  debate.  
 
Week 9.   Language socialization in multilingual contexts  
10/25   Schecter, S., and Bayley, R. (1997). Language socialization practices and cultural  

identity: Case studies of Mexican-descent families in California and Texas. 
TESOL Quarterly 33,3: 513-542. 

 
Willett, J. (1995). Becoming first graders in an L2: An ethnographic study of L2 
socialization. TESOL Quarterly, 29: 463-503. 

 
Fur ther Reading:  
Duff, P. (2003). New directions in second language socialization research. 
Korean Journal of English Language and Linguistics 3, 309-339. 
 
Pease-Alvarez, L. (2003). Transforming perspectives on bilingual language 
socialization. In Bayley, R., and Schecter, S. (eds). Language Socialization in 
Bilingual and Multilingual Societies. Clevedon: Multilingual Matters. 
 
Schecter, S., and Bayley, R. (2004). Language socialization in theory and 
practice. International Journal of Qualitative Studies in Education 17, 5: 605-617. 
 
Morita, N. (2000) Discourse socialization through oral classroom activities in a 
TESL graduate program. TESOL Quarterly, 34(2), 279-310. 

  
Week 10.  Problematizing the NS/NNES dichotomy  
11/01   Cook, V.  (1999). Going beyond the native speaker in language teaching. 

TESOL Quarterly 33, 2: 185-209. 
 
Lin, A., Wang, W., Akamatsu, N., and Mehdi Riazi, A. (2002). Appropriating 
English, expanding identities, and revisioning the field: From TESOL to 
teaching English for glocalized communication (TEGCOM). Journal of 
Language, Identity, and Education 1, 4: 295-316. 
 
Canagarajah, S. (1999). Interrogating the “native-speaker fallacy”: non-linguistic 
roots, non-pedagogical results. In G. Braine (Ed.), Non-native educators in 
English language teaching (pp. 77-92). Mahwah, NJ: Erlbaum. 
 
Fur ther Reading:  
Leung, C., R. Harris, and B. Rampton. (1997). The idealized native speaker, 
reified ethnicities, and classroom realities. TESOL Quarterly 31, 3: 543-560. 
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Motha, S., Jain, R., and Tecle, T. (forthcoming). Translinguistic Identity- 
As-Pedagogy: Implications for Teacher Education. In Mahboob, A. (ed).  
Non-native English Speakers in TESOL: A Resource Book. Alexandria, VA: 
TESOL Publications. 

 
Week 11.  Constructing Identities in a Second Language 
11/08   Ogulnick, K. (2000). Learning language/learning self. In Ogulnick, K. (ed). 

Language Crossings: Negotiating the Self in a Multicultural World. New York: 
Teachers College Press. 
 
Toohey, K. (2001).  Disputes in Child L2 Learning. TESOL Quarterly 35,2 257-
278. 
 
Harklau, L. (2003). Representational practices and multi-modal communication 
in U.S. high schools: Implications for adolescent immigrants. In Bayley, R., and 
Schecter, S. (eds). Language Socialization in Bilingual and Multilingual Societies. 
Clevedon: Multilingual Matters. 

 
Week 12  Happy Thanksgiving!  
11/15      

 
Week 13.  Discursive Constructions of Identities  
11/29    Pavlenko, A. (2001). “In the world of tradition, I was unimagined”: Negotiation 
    of identities in cross-cultural autobiographies. The International Journal of 

Bilingualism 5, 3: 317-344.   
 

Ibrahim, A. (1999). Becoming black: Rap and hip-hop, race, gender, identity, and 
the politics of ESL learning. TESOL Quarterly 33, 3: 349-369. 

 
Fur ther Reading:  
Motha, S. (2006). Racializing ESOL Teacher Identities in U.S. K-12 Public 
Schools. TESOL Quarterly 40, 3. 
 
McKay, S. and Wong, S (1996). Multiple discourses, multiple identities: 
Investment and agency in second language learning among Chinese adolescent 
immigrant students. Harvard Educational Review 66, 3: 577-608. 
 
Koven, M. (1998). Two languages in the self/The self in two languages: 
French-Portuguese bilinguals’ verbal enactments and experiences of self in 
narrative discourse. Ethos 26: 410-455. 
  

Week 14.  Nonparticipation and Ambivalence 
12/06   Norton, B. (2001). Nonparticipation, imagined communities, and the language 
    classroom. In M. Breen (ed). Learner contributions to language learning: New 
    directions in research. Harlow, England: Pearson Education.  

 
Kouritzan, S. (2000). Immigrant mothers redefine access to ESL classes: 
Contradictions and ambivalence. Journal of Multilingual and Multicultural 
Development 21, 1: 14-32 
 
Fur ther Reading:  
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Motha, S. (2006). Decolonizing ESOL: Negotiating Linguistic Power in U.S. 
Public School Classrooms. Critical Inquiry in Language Studies 3, 2&3, pp 75-100.  
 
Kanno, Y. (2000). Bilingualism and identity: The stories of Japanese returnees. 
International Journal of Bilingual Education and Bilingualism 3, 1: 1-18. 
 
Carroll, S, Motha, S., and Price, J. (forthcoming). “Accessing Imagined 

    Communities, Reinscribing Regimes of Truth?” Critical Inquiry in Language 
 Studies. 
 
Due:  Language Learning Autobiography Rev is it ed 

 
Week 15.  Course Wrap-Up 
12/13 
   Due:  Theor e tica l Res earch Paper 

Come to class prepared for a 5-minute description of your theoretical research 
paper, including a 1-page handout. 

 
 
Course Requirements: 
1. Participation 15% 
2. Language Learning Autobiography 10% 
3. The Debate 10% 
4. Language Learning Autobiography Revisited 25% 
5. Theoretical Research Paper 40% 
 
Assignment Guidelines 
1. Complete all assigned readings (see Course Schedule) before class.  
2. Submit a hard copy of all assignments at the beginning of class on the due date, and submit all 

assignments electronically on the day that they are due. A late submission will have one letter grade 
deducted for each day that it is late (An A will become a B, a B will become a C, etc.) 

3. Attendance and class participation are part of your grade. If you must be absent, let me know in 
advance and please arrange to have a classmate tape-record the class for you. You are responsible 
for all course work and for maintaining deadlines despite your absence. If you miss more than one 
quarter of class meetings (i.e. 4 out of 15), you will not pass the course.  

4. The syllabus is not final, and assignments and due dates are subject to change at the discretion of 
the instructor.  

 
1.  Par t ic ipat ion and Attendance 15% 
You are expected to attend all class sessions and participate actively in discussions. You will be assigned 
a grade for participation and attendance, and this grade will take into account the quality and substance 
of your contribution to the collaborative learning of the class community.  
 

Evaluation Criteria 
The classroom community member should: 
2 Be present at all classes 
2 Be prompt for all classes 
5 Have thoroughly read and processed assigned readings 
6 Provide thoughtful contributions to class discussion 

Total: 15 
 
2.  Language Learning Autobiography (3 pages)  10% 
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Central to the perspectives from which this course is taught is a belief that teachers are theorizers who 
practice and write from their own positionalities and experiences. In this assignment, which is designed 
to create a space that supports connections between teachers’ lives and teachers’ intellectual theorizing, 
you are asked to write about your experience of learning a second language. This paper should be a 
reflective narrative piece rooted in your personal experience. At the end of the course, you will be 
rewriting the paper, integrating your learning over the semester. An example will be provided. Due: 
September 6th.  

 
Evaluation Criteria 
In your autobiography, you should: 
4 Thoughtfully discuss your personal experience of language learning 
2 Reflect upon the significance of your experiences 
2 Raise questions about your language learning experiences 
2 Write clearly, compellingly, and elegantly 

Total: 10 
 
3.  Debate (10%) 
In the debate, you will be asked to take one side and argue either against “wildflowering” (Long, 1993) 
or for “letting all the flowers bloom” (Lantolf, 1996). This debate forms a foundation for many tensions 
that are currently present in SLA, and for the remainder of our time together, we will be building on the 
understandings and knowledge we develop through the debate. Due: October 18th. 
 

Evaluation Criteria 
4 Have thoroughly read and processed the assigned readings  
3 Present a thoughtful and cogent argument  
3 Listen and respond respectfully to your classmates  

Total 10 
 
4.  Language Learning Autobiography Revis i ted (5 pages ,  excluding r e fer ences )  25% 
Rewrite the paper you submitted at the beginning of the course about your experience of learning 
another language, this time considering what you have learned in this course. Your paper should 
integrate your personal experiences with class readings, your reflections on these readings, and class 
discussions. You should include at least 5 references from class readings. For an example of an 
integration of biography and linguistic identity, see the following reading included in the course packet: 
Vandrick, S. (2002). ESL and the colonial legacy: A teacher faces her ‘missionary kid’ past. In V. Zamel 
and R. Spack (eds). Enriching ESOL Pedagogy: Readings and Activities for Engagement, Reflection, and 
Inquiry. Mahwah, NJ: Lawrence Erlbaum. 
Due: December 6th. 
 

Evaluation Criteria 
In your revised language learning biography, you should: 
3 Include a critical examination of your personal experience 
5 Include at least 5 references to class readings  
5 Demonstrate reflection on class readings 
5 Situate your experience within a larger sociocultural context 
3 Artfully integrate biography and linguistic identity 
3 Write clearly, compellingly, and elegantly 
1 Use APA style, including an appropriately cited list of references 

Total 25 
 
5.  Theore t ical  Research Paper (15  pages ,  excluding r efer enc es)  40% 
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Choose one issue that you found compelling during this semester and explore it in greater depth. Your 
paper should demonstrate a thorough understanding of class readings and should integrate readings 
from class, additional readings (at least 5 references beyond class readings), your personal experience, 
and your reflections and theorizing, including your ideas about pedagogical implications. Due: 
December 13th, the Final Class 

 
Evaluation Criteria 
In your theoretical research paper, you should: 
2 Explore a topic that reflects the scope and content of the course 
6 Integrate class readings 
6 Demonstrate a thorough understanding of class readings 
6 Reference additional readings (at least 5 beyond class readings) 
6 Integrate personal experience 
6 Include insightful reflection and personal theorizing 
6 Write clearly, compellingly, and elegantly 
2 Use APA format, including an appropriately cited list of references 

NOTE: Please remember to write the Honor Pledge on the title page of your paper and sign it. 
Due: Final Class 
 
Grading 
100 -  95  =  4.0 A  83 – 80    = 2.7 B- 69 – 67    = 1.3 D+ 
94 – 90    = 3.7 A-  79 – 77    = 2.3 C+ 66 - 64    = 1.0 D 
89 – 87    = 3.3 B+  76 – 74    = 2.0 C 63 – 60   = 0.7 D- 
86 – 84    = 3.0 B  73 – 70    = 1.7 C- 59 – 00   = .3 F 
 
Code of Academic Integrity 
Students are expected to be committed to the principles of truth and academic honesty and to follow the 
Code of Academic Integrity, the full text of which is available at: 
http://www.inform.umd.edu/CampusInfo/Departments/JPO/AcInteg/code_acinteg2a.html#Intro  
Any act of Academic Dishonesty must be reported immediately to the Office of Judicial Affairs. 
ÒAny of the following acts, when committed by a student, shall constitute academic dishonesty:  
CHEATING:  intentionally using or attempting to use unauthorized materials, information, or study 
aids in any academic exercise.  
FABRICATION:  intentional and unauthorized falsification or invention of any information or citation 
in an academic exercise.  
FACILITATING ACADEMIC DISHONESTY:  intentionally or knowingly helping or attempting to 
help another to violate any provision of this Code.  
PLAGIARISM:  intentionally or knowingly representing the words or ideas of another as one's own in 
any academic exercise.” 
The Student Honor Council proposed and the University Senate approved an Honor Pledge in Spring 
2002. The University of Maryland Pledge reads: 

“I pledge on my honor that I have not given or received any unauthorized assistance on this 
assignment/examination.” 

The Pledge statement should be handwritten and signed on the front cover of all papers, projects, or 
other academic assignments submitted for evaluation that are worth 20% or more of the course grade.  
Students who fail to write and sign the Pledge will be asked to confer with the instructor. 
  From the Code of Academic Integrity, University of Maryland, College Park 
 
Documented Disabilities 
If you have a documented disability, please discuss with me any academic accommodations I can 
provide, if possible during the first week of class. Students requesting an accommodation are also 
encouraged to contact Jo Ann Hutchinson, Director of the Office of Disability Support Services at 
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301.314.7682. Dr. Hutchinson will assist in identification and implementation of appropriate academic 
accommodations. 
 
Religious Observances 
No student will be penalized because of observances of their religious beliefs; students shall be given an 
opportunity, whenever feasible, to make up within a reasonable time any academic assignment that is 
missed due to individual participation in religious observances. Please inform me of any intended 
absences for religious observances in advance. 
 
Students in Distress 
Graduate schooling is a period of high stress. If you encounter psychological problems that interfere 
with your life as a student, services are available to you at the Counseling Center (301.314.7651), 
http://www.counseling.umd.edu/. 
 
   
 
 


