
 1 

University of  Maryland, College Park  
College of  Education/  Department o f  Curr iculum and Instruction  

EDCI 611: Studying Students in  Dive rse Settings  
 

Gloria Park, Ph.D. g.park.od@gmail.com  
Office Hours: By Appoint ment Only  

Section 1: Wednesdays, 4:30 -7:15pm ; Section 4: Thursdays, 4:30 -7:15pm  
For both sections, Building II -Room 2032 

 
Teaching is an interactive process that begins and ends with seeing the student. This 
is more complicated than it seems, for it is so mething that is ongoing and never 
completely fin ished. The student grows and changes, the teacher learns, the situation 
shifts, and seeing becomes an evolving challenge. As layers of mystification and 
obfuscation are peeled away, as the student becomes mor e fully present to the teacher, 
experiences and ways of thinking and knowing that were initially obscure become the 
ground on which an authentic and vital teaching practice can be constructed  (Ayers, 
2001, p.25).  

 
Course Description  

Purpose 1 
Public schoo l teachers regardless of where they teach increasingly work with students from 
diverse racial, ethnic, language, and class backgrounds. This diversity Ñin addition to 
individual differences among students Ñdemands that teachers continuously strive to ÒseeÓ 
t heir students. This course is designed to help teacher candidates learn about where they 
teach, the students they teach, and how issues such as race, ethnicity, class, gender, and 
language shape studentsÕ experiences as well as teachersÕ decisions.  Buildi ng on concepts 
presented in the summer course, ÒEmbracing diversity in classrooms,Ó this course strives to 
support teacher candidates to build bridges between the general concepts of race, ethnicity, 
class, and language diversity, for instance and the part icular classrooms and students with 
w hom they work.  
 
I nquiry is a critical aspect of teaching and learning about students. This course will help 
teacher candidates learn ways of inquiring into studentsÕ lives and their school -community.  
Literature, schol arly research, field experiences, and classroom discourse: all of these will 
be used in this course to help prepare teacher candidates for todayÕs students, classrooms, 
and schools.  
 
This course is not intended  to serve as a methods course or a course tha t emphasizes 
practical strategies for working with students from groups x, y, and z. Although we will 
certainly discuss specific examples of student diversity in schools as well as specific 
methods for working with students, the emphasis of this course is on supporting teacher 
candidates to learn about the particular students with whom they work and the issues of 
diversity that arise in particular classrooms.  We will explore a fundamental tension that all 
teachers face: how to make sense of their general u nderstanding of issues of race and class, 
for example while paying careful attention to the needs of individual students, whose lived 
experiences may or may not reflect the general experience of the social group with which 
they are affiliated.  To this end , this course will be divided into the following sections:  
 
Section I 2:  Knowledge of  Teacher Learner Identities  -Teaching Philosophy  shaped by 
Our Lived Experiences  
I n this section, we begin by examining our lived experiences and reflect on events that led  
us into the career path of teaching? Why do I want to teach? What assumptions do I have 

                                                
1 The purpose section of this course syllabus has been crafted by the team of instructors teaching in the Master’s 
Certification Program within the University of Maryland, College Park. 
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about teaching in public schools? How do my past educational and personal journeys shape 
my view of teaching and my roles as a teacher?   
 
Section I I :   Knowledge of  Lea rners  
Section I I I :  Knowledge of  Soc ial  and Cultural  Contexts   
I n the se section s, we focus on two important aspects of teaching: knowledge of learners 
and knowledge of social and cultural contexts; schools and schooling. How do we learn 
about the school wh ere we work? What are important aspects of the school environment for 
us as teachers and for our students?  How do we learn about studentsÕ lives and experiences 
in classrooms, schools, home, and in communities?  What do students bring in terms of 
experienc e and knowledge to school? We focus on critical issues germane to developments of 
our students who  are touched by diverse backgrounds and our development as teachers in 
social and cultural contexts.  
 
Section I V :  Knowledge of  Pedagogies and Educational Goal s  
I n this section, we focus on critical and transformative pedagogies that guide our 
instructional practices. We will learn about d ifferent aspects of critical pedagogies and 
culturally relevant teaching and read about teachers implementing such an approa ch.  
Through course discussions, we consider ways of including these learner -centered critical 
pedagogies in to our own practice.  
 
REQUIRED TEXTS  
A Course Reader available for purchase at the Shady Grove Copy Center  
 
RESOURCES  
Rethinking Schools: www.rethinkingschools.org   
Montgomery County School District: http://www.mcps.k12.md.us/  
Howard County School District: htt p://www.howard.k12.md.us/  
 
 
  
 

                                                                                                                                                       
2 The four knowledge sections along with the readings used for this course syllabus were written by Gloria Park.  

Honor Code  
Throughout this course, you are expected to abide by the university’s code of academic 
integrity. The full text of the code is available on the web at 
www.inform.umd.edu/campus/info/departments/jpo/code acinteg.html  
 
Accommodations  
If you have a documented disability or other learning needs and you would like 
accommodations, please contact me as soon as possible to make the appropriate 
arrangements.  
 
Please review the course syllabus at the start of the semester and advise me of any intended 
absences for religious observances.  
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Syl labus and Schedule  
 

(Note  1: Additional readings may be given during the course of the semester. These 
additional readings will be announced in class. I may also assign additional readings to 
individual students, given their particular needs and research interests. It is the studentÕs 
responsibility to keep abreast of any changes in  daily assignment.)  

 
Note 2 : The artic les with asterisks * are not included in the course packet .   These 
wil l  be provided by the instructor .  

 
Week 1 : September 5 (6 ) ,  2007  

I ntroduction  
Overview of Course  
Reading List  
Requirements, etcÉ  
 

Week 2 : September 12 (13 ) ,  2007  
 
Section I :  Knowledge of  T eacher Learner  Identities -Our Teaching Philosophy shaped 
by L ived Experiences  
 
Class Activities around  the following Readings:  
Readings aroundÉWhy Teach?  
*Codell, E. (2004). Educating Esme: Diary of a TeacherÕs first year . In A. Canestrari & B. 
MarloweÕs (Eds.), Education foundations: An anthology of critical readings (pp. 3 -7). 
Thousand Oaks, CA.: Sage Publications.  
*Gatto, J. (2004). The green Monongahela . In A. Canestrari & B. MarloweÕs (Eds.), Education 
foundations: An anthology of critical readings (pp. 8 -14). Thousand Oaks, CA.: Sage 
Publications.  
*Kozol, J. (2004). Death at an early age: The destruct ion of the hearts and minds of negro 
children in the boston public schools. In A. Canestrari & B. MarloweÕs (Eds.), Education 
foundations: An anthology of critical readings (pp. 15 -20). Thousand Oaks, CA.: Sage 
Publications.  
OÕBrien, L., & Schillaci, M. (2 002). Why do I want to teach anyway? Utilizing autobiography 
in teacher education. Teaching Education, 13 (1), 25 -40.  
 
Assignment Due:  
Re-Examining Diversity Issues in Our Lives -be ready to share yours in class  
 

 
Week 3 : September 19 (2 0 ) ,  2007  

 
Class Activ ities around the following readings :  
Ayers, W. (2004). Teaching as an act of hope . In  Teaching the personal and the political: 
essays on hope and justice (pp. 119 -122). New York. Teachers College Press.  
Ayers, W. (2004). Teaching and the web of life . I n Te aching the personal and the political: 
essays on hope and justice (pp. 123 -129). New York. Teachers College Press.  
Ayers, W. (2004). Work that is real . In Teaching the personal and the political: essays on 
hope and justice (pp. 130 -143). New York. Teachers  College Press.  
 

Week 4 : September 26 (27 ) ,  2007  
 
Panel Discussion Facilitation:  
 
Class Activities around the following readings:  
Nieto, S. (1999). The personal and collective transformation of teachers . In The light in 
their eyes: Creating multicultural learning communities (pp. 130 -161). New York: Teachers 
College Press.  
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*Park, G. ( In Press). Lived Pedagogies: Becoming  a Multi -Competent ESOL Teacher . In 
Community College Teaching Series. Alexandria, VA.: TESOL, Inc.  
Wang, J., & Odell, S. (2002). Mentore d learning to teach according to standards -based 
reform: A critical review. Review of Educational Research, 72 (3), 481 -546. We will only be 
looking at certain parts (i.e., images of teaching, conceptions of teaching, etc.) of this 
lengthy article.  
 
 

Week 5 : October 3 (4 ) ,  2007  
 
Guest Speaker:  
Ms. Belinda Campbell, Doctoral Candidate in Minority & Urban Ed. at UMCP and ESOL Teacher 
at Bladensburg High School  
 
Section I I :  Knowledge of  Learners  
 
Class Activities around the following readings:  
Ovando, C., Com bs, M., & Collier, V. (2006). Students. In bilingual and ESL classrooms: 
Teaching in Multicultural contexts (pp. 6 -46). Boston, MA.: McGraw Hills.  
 
 

 
Week 6 : October 10 (11 ) ,  2007  

 
Discussion Facilitation Panel:  
 
Class activities around the following readi ngs: 
Who are todayÕs students?  
*Nieto, S. (2004). Racism, discrimination, and expectations of studentsÕ achievement . In A. 
Canestrari & B. MarloweÕs (Eds.), Education foundations: An anthology of critical readings 
(pp.44 -63). Thousand Oaks, CA.: Sage Publi cations.  
Nieto, S. (1999). Chapter 4: Who does the accommodating? Institutional transformation to 
promote learning. In The light in their eyes: Creating multicultural learning communities  
(pp. 72 -102). New York: Teachers College Press.  
 
 
 
 

Week 7 : October 17 (18 ) ,  2007  
 
Class activities around the following readings:  
*Case 1: ÒThe cycle of Frank and VuÓ & Case 2: ÒMarisaÕs ProspectsÓ inÉ  
Commins, N., & Miramontes, O. (2005). Linguistic diversity and teaching. Mahwah, NJ.: 
Lawrence Erlbaum Associates.  
 
Assignment Due : Students in  their Contexts Paper  
Small group and whole class discussions around this project process  
 
 
 
 

Week 8 : October 24 (25 ) ,  2007  
Discussion Panel Facilitation  
 
Class activities around the following readings:  
*Case 3: ÒFriendship, professi onalism, and programsÓ & case 4: ÒWhat is equal treatment?Ó 
inÉ  
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Commins, N., & Miramontes, O. (2005). Linguistic diversity and teaching. Mahwah, NJ.: 
Lawrence Erlbaum Associates.  
 
 
 

Week 9 : October 31 ,  November 1 , 2007  
 
 
Guest Speaker:  
Ms. Halla Jmourko, M.Ed. Candidate in Second Language & Culture/TESOL program at UMCP, 
ESOL Teacher Coach at PGCPS 
 
Section I I I :  Knowledge of  Soc ial  and Cultural  Contexts  
 
Class activities around the following readings:  
Nieto, S., Gordon, S., & Yearwood, J. (2002). TeachersÕ  experiences in a critical inquiry 
group: a convers ation in three voices. Teaching Education, 13 (3), 341 -355.  
Johnston, B., Pawan, F., & Mahan -Taylor, R. (2005). The professional development of 
working ESL/EFL teachers: A pilot study. In D. TedickÕs (Ed.),  Second language teacher 
education: International Perspectives  (pp. 53 -72). Mahwah, NJ: Lawrence Erlbaum 
Associates.  
 

 
 

Week 10 : November 7 (8 ) ,  2007  
 
Discussion Panel Facilitation  
 
Class activities around the following readings:  
Johnson, L. (2002). ÒMy e yes have been openedÓ: White teachers and racial awareness. 
Journal of Teacher Education, 53 (2), 153 -167.  
Sleeter, C. (2001). Preparing teachers for culturally diverse schools: Research and the 
overwhelming presence of whiteness. Journal of Teacher Educati on, 52 (2), 94 -106.  
Sheets, R., & Chew, L. (2002). Absent from the research, present in our classrooms: 
Preparing culturally responsive Chinese American teachers . Journal of Teacher Education, 
53(20), 127 -141 
 
 
 

Week 11 : November 14 (15 ) ,  2007  
 
Discussion Facilitation Panel  
 
Activities around the following Readings:  
Schecter, S., & Bayley, R. (1997). Language socialization practices and cultural identity: Case 
studies of Mexican -Descent families in California and Texas. TESOL Quarterly, 31 (3), 513+.  
Pease-Alvarez, L. (2003). Transforming perspectives on bilingual language socialization. In 
R. Bayley & S. SchecterÕs (Eds.), Language socialization in bilingual and multilingual 
societies  (pp. 9 -24). Buffalo, NY.: Multilingual Matters, LTD.  
*Park, G. (Under Revie w). A Korean womanÕs Gendered and Professional Identities: 
ÒMaintenance of a Stable HomeÓ narrative constructions. Being reviewed by a refereed 
journal.  
 
 

Week 12 : November 21 (22 ) ,  2007 ÑThanksgiving Hol iday Break ! !  
 
 

Week 13 : November 28 (29 ) ,  2007  
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Secti on IV :  Knowledge of  Pedagogies and Educational Goals  
 
Activities around the following readings:  
Ladson, B. (1995). But thatÕs just good teaching! The case for culturally relevant pedagogy. 
Theory into Practice, 34 (3), 159 -165.  
McAllister, G. (2002). The ro le of empathy in teaching culturally diverse students: A 
qualitative study of teachersÕ beliefs. Journal of Teacher Education, 53  (5), 433 -443.  
Winograd, K. (2002). The negotiative dimension of teaching: Teachers sharing power with 
the less powerful. Teach ing and Teacher Education, 18 , 343 -362.  
Rios, F., & Montecinos, C. (1999). Advocating social justice and cultural affirmation: 
Ethnically diverse preservice teachersÕ perspectives on multicultural education. Equity and 
Excellence in Education, 32 (3), 66 -76.  
 
 

Week 14 : December 5 (6 ) ,  2007  
 
Discussion Facilitation Panel:  
 
Activities around the following readingsÉ  
Peterson, R. (2003). Teaching how to read the world and change it: Critical pedagogy in the 
intermediate grades. In A Darder, M. Baltodano, & R. To rresÕ (Eds.)., The critical pedagogy 
reader , (pp. 365 -387). New York: Routeledge Falmer.  
Bartolome, L. (2003). Beyond the methods fetish: Toward a humanizing pedagogy. In A 
Darder, M. Baltodano, & R. TorresÕ (Eds.)., The critical pedagogy reader , (pp. 408 -429). New 
York: Routeledge Falmer.  
*McLaren, P. (2003). Chapter 5: Critical pedagogy: A look at major concepts. In Life in 
schools: An introduction to critical pedagogy in the foundations of education (pp. 193 -223). 
Boston, MA.: Pearson Education, Inc.  
 

 
Week 15 : December 12 (13) ,  2007  

 
Student Portfolio Presentation s 
Course Debriefing  
 
 

Course Requirements/Descriptions and Grading  
 

I .  C lass Participation Ñ30% 
 
General Participation:  
This course will be taught as a seminar. At this level, I expect that gradua te students will be 
able to bring to the table shared knowledge. We will be engaged in discussions and 
activities each week, either as a whole class or in small groups. I expect all students come to 
class prepared to participate actively. This includes tho ughtful interaction with the reading 
for the class ahead of time, participation in class discussions Ñboth small and large group, 
and careful attention to the contributions of classmates. I expect you to attend class 
regularly. If you have to miss class for  any reason, please notify me well in advance and 
arrange with a classmate to catch up.  
 
EACH WEEK, you will be responsible for:  

1.  Completing the readings and asking 1 question about each reading around which 
a discussion can emerge;  

2.  Critically examining how  the readings for the week fit into the diversity 
conceptual framework and classroom applicability.  

 
Group Participation --Panel Discussion Facilitation   
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 It is an opportunity for you to facilitate a whole class (or small group) discussion using a 
mini -lesson.  (this can be done in 2 -3 per group).  
   
(a) Sign up for one of the six sessions that interest you (See the course calendar).   
(b) Lead the class in comprehending A PORTION OF that weekÕs readings and design 

activities to facilitate discussion.  
i)  outline  of the weekÕs readings (i.e., comprehension)  
ii)  activities to facilitate the discussion and enhance understanding of the 

concepts  (issues of equity and diversity) as they relate to the students 
situated in their contexts/possible teaching implications gleane d from the 
readings  

ii i)  handouts and other visuals are preferred  
iv)  no more than 60 minutes  per group  
 

I I .  Course Portfol io Ñ70% 
 
Expectations about written assignments : All written assignments must be double -spaced 
and in 12 point font. To receive full credit on a gi ven assignment, meet all of the following 
expectations:  
¥ PROMPT Ð Turn your work in on time.  
¥ COMPLETE Ð Fulfilled all stated expectations of an assignment.  
¥ THOUGHTFUL Ð Take the time and reflection to prepare something interesting to say.  
¥ CAREFUL Ð Proof read your work. Rules of grammar, spelling, punctuation, etc. should be 
followed.  

 
 

Re-Examining Diversity Issues in Our Lives  -- 10% 
DUE: September 12(13) , 2007 in  c lass  
 
I n 3-4 page narrative form  (you can also include bulleted points) , please resp ond to the 
following:   
 

• After having completed EDCI 697 /EDCI 488, what is your understanding of diversity , 
w hy is diversity education important, and what does it mean to promote diversity in 
public school contexts?  

• How do different issues of diversity (dis cussed in the previous course) a part of your 
lived experience (i.e., past, present, and future experience teaching students in 
diverse settings)  

• And finally, what are your expectations for this course after having completed EDCI 
697/EDCI 488? 

  
 

Students and their Contexts  (7-10 pages)3-25% 
DUE October 17 (18), 2007 in  c lassÉ  

 
There are two aspects to this assignment: the first asks you to learn about your school and 
the second asks you to learn about the students in your classroom along some specific 
dime nsions. There are multiple goals of this assignment. One goal  is to encourage you to 
think about the kinds of information about the school and your students -particularly in 
terms of diversity -that might help as you lean about your students. A second goal  i s for 
your to practice developing inquiry skills that you can later use to learn about the school and 
students you will teach in the future. A  third goa l  is for us to begin to identify and 
consider how schools and students within and across different count ies are similar and 
different.  

 
                                                
3 This assignment has been adapted from Dr. Morva McDonald’s Fall 2006 syllabus.  
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Learning about your school  
Either in pairs or groups of three, you will investigate the broader context of your school. 
The goal is for you to become familiar with the context of the school in wh ich you are 
teaching. The fol lowing are some examples of th ings you might want to investigate:  

 
School 
What is the history of school? Is it on the state/local schools improvement list? Does it have 
a site based plan for improvement? What kinds of resources does the school have? What a re 
the hallways like? What are students doing at lunch and recess? How long has the principal 
been there? What is the relationship between the school and community? What kinds of 
activities does the school have before or after school? For parents/guardians /families? 
WhatÕs the curriculum in literacy and math? Does the school have a philosophy about 
learning? In what ways does the school accommodate special needs students?  

 
Teachers  
How many teachers? How long have the majority of teachers been at the school ? What are 
the demographics of the teachers Ñin terms of eth n icity, race, gender, class, language? In 
w hat ways, if any, do they work together? (grade level clusters and school committees?) Do 
they stay late or come early? What other responsibilities do tea chers have beyond their own 
classroom, if any? What are their classroom and work space like? Describe them.  

 
Students  
Do most of the students walk to school? Take the bus? What are the overall demographics of 
the students? How many English language learner s are in the school? How many identified 
special education students? WhatÕs the race and ethnic diversity of the school? WhatÕs the 
overall socio -economic status of the students? How are they doing academically? WhatÕs the 
overall language and academic pro ficiency of the students?  
Learning about your students  
I n addition to learning about your school, I want you to find out some specific information 
about the students in your individual classrooms. My aim is for you to explore the question, 
Òwhat d oes it me an to  teach in diverse classrooms?Ó  There are a number of ways we 
can define diversity, however, for the purpose of this assignment I want you to focus on 
three dimensions of student diversity: (1) Academic proficiency level; (2) linguistic and 
cultural ba ckgrounds; and (3) English language proficiency  

(1)  Academic proficiency, like English language proficiency, can be described 
in terms of academic achievement (i.e., test scores). I want you to think 
about the best and most appropriate ways of finding out abou t your 
studentsÕ academic proficiency. You may consider focusing your inquiry in 
one subject area or even specific topics or skills, even if that provides you 
with a limited understanding of your studentsÕ academic proficiency in 
other areas.  

 
(2)  I want you to find out about the linguistic and/or cultural diversity of your 

students. Notice that there may or may not be close correspondence 
between this dimension of diversity and national origin or race/ethnicity. 
I n any case, this may be the most difficult dim ension for you to assess Ñ
there are no standardized test scores. Therefore, I want you to think about 
w hat these various categories (linguistic and cultural backgrounds, 
national origin, race, ethnicity) mean and how you might go about 
finding out about you r students along this dimension.  

 
(3)  The level of English proficiency may be measured either orally or in 

writing or both. Perhaps, some of the students have been assessed for 
their English proficiency. If so your cooperating teachers may know the 
scores of t he English language learners in your class. However, I leave it 
up to you to decide on the most appropriate and informative way to learn 
about your studentsÕ English proficiency.    
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(4)  If there are other types of diversity youÕd like to consider in your pape r, 
please feel free to do so.  

 
IM PORTANT: On October 17 (18), please  come prepared to report your data in small groups. 
At this point, weÕll discuss your data, the sources you relied on for this information, and 
some of the similarities and differences be tween school and classrooms in both Howard and 
Montgomery counties.  
 
WRITING UP THE ASSIGNMENT: Although you have worked together to collect some of the 
information on your school, please write up your findings individually. In addition to 
discussing your data, please discuss any conclusions you reached after analyzing these data 
and sharing your findings in small groups. In addition to crafting a portrait of your school 
and the students in your classroom, please indicate what kinds of sources you relied on  for 
your data and discuss the benefits and limitations of these sources. Also, consider what 
others kinds of information about the school and your classroom you might like to know and 
how you might go about finding that out.  
 
Culturally Re levant Project  Ð 35% (8-10 pages of text + Reference page(s))  
DUE-- December 12(13), 2007 in c lass  
 
I n this section of your portfolio, you will synthesize all that you have gleaned from this 
course (i.e., readings, class discussions, weekly classroom observation notes, your 
professional biography, our students and their contexts write up, and my comments 
throughout different assignments, etc.) and write a conclusion / implication paper. 
Specifically, you are responding to the following question: What insights have you gleaned  
from this course that would assist in your own journey as a  teacher interacting with the  
students from diverse backgrounds  and in diverse settings ?  What will you do with the ideas 
and knowledge gained from this course in your own teaching?  
 
The Course Portfol io  should include al l  components (original with my comments) in 

a  binder and handed in on the last day o f  the course:  
a . Re-Examining Issues of  Diversity in our Lives ;  

b .  Students and Their Contexts;  and  
c . Conclusion/ Impl ication Paper .  


