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The intent of the teacher education programs at UMCP is to prepare thoughtful, reflective 
practitioners for life working in our nationÕs pluralistic schools.  Our shared vision is consistent 
with our mission as a Research I institution that views Research and Inquiry, Diversity, 
Collaboration, and Technology as foundations of our conceptual framework. 
 
This course involves the systematic study of the theories, methods, and materials necessary for 
successfully teaching social studies to diverse populations of secondary school students.  The 
course will consider aspects of research in social education as a background for understanding 
methods and materials.  Specifically, the course will prepare students to plan, deliver, and assess 
social studies teaching and learning for diverse populations.  The most important goals of the 
course are the following: 
 

1. Examine the nature of social studies, common conceptions of social studies, and 
controversies regarding the overall goals for social studies education.  

2. Familiarize you with various models of instruction and allow you time to develop 
learning activities using a model of your choice.  

3. Prepare you to plan, deliver, and assess social studies teaching for a diverse population of 
secondary students.   

4. Work with colleagues in the classroom, at your school site, and within the learning 
community to develop meaningful learning experiences for children. 

5. Provide you with opportunities to engage in assignments focused on social studies 
methodologies and pedagogical theories as well as reflect on their use in the secondary 
classroom.   

6. Enable you to become reflective practitioners capable of critical reflection of your own 
practice, the materials you use, and the overall social and political contexts of your work.   

 
 
 
 



 
Course Responsibilities: 
 

1. Attend all class sessions and actively participate in class discussions and small group 
activities.  In order to receive credit for in-class activities and reflections, you must be 
present.  Excused absences include only those allowed by the University.  If at all 
possible, absences and latenessÕs should be discussed with the instructor beforehand. 

 
2. Successfully complete all readings and class assignments by the date on which they are 

due.  Proofread all written assignments before handing them in.  The quality of your 
written work counts toward the overall grade you receive.  For extended projects, one 
letter grade will be subtracted for each day late. 

 
3. Listen to each other, provide each other with both professional support and critique, and 

remain receptive and open to feedback.  The collaborative and social nature of learning to 
teach demands effective communication and interaction.  

Readings 
 
Bigelow, B., Christensen, L., Karp, S., Miner, B., & Peterson, B. (199). Rethinking our 
classrooms: Teaching for equity and justice. Milwaukee, WI: Rethinking Schools, Ltd. 
(Rethinking on the calendar) 
 
Donovan, S. & Bransford, J. (2005). How students learn: History in the Classroom.  
Washington, DC: National Research Council (DB on the calendar) 
 
Fenton, E. (Ed) (1967). Teaching the new social studies in secondary schools: An inductive 
approach.  New York, NY: Holt, Reinhart, and Winston, Inc. (Fenton on the calendar) 
 
Fried, R. (2001). The passionate teacher: A practical guide. Boston, MA: Beacon Press. (Fried 
on the calendar) 
 
Menkart, D., Murray, A., & View, J. (2004). Putting the movement back into civil rights 
teaching: A resource guide for K-12 classrooms. McArdle Printing. (Murray  on the calendar) 
 
Tomlinson, C. (2001). How to differentiate instruction in mixed-ability classrooms. Alexandria, 
VA: Association for Supervision and Curriculum Development. (Tomlinson on the calendar) 
 
Tovani, C. (2004). Do I really have to teach reading? Portland, ME: Stenhouse Publishers. 
(Tovani on the calendar) 
 
VanSledright, B. (2004). What does it mean to think historically and how do you teach it?  
Social Education, 68, 230-233 (VanSledright on calendar) 
 
Wiggins, G. & McTighe, J. (1998). Understanding by Design. Alexandria, VA: Association for 
Supervision and Curriculum Development. (Wiggins on the calendar) 
 



Wineburg, S (2001). Historical thinking and other unnatural acts: Charting the future of 
teaching the past. Philadelphia: Temple University Press. 
 
Wong, H. & Wong, R. (1998). The First Days of School: How to be an Effective Teacher. 
Mountain View, CA: Harry K. Wong Publications, Inc. (Wong on the calendar) 

 
 

Assignments  
 

Assignment Date Assigned Date Due 
Observation 

Checklist/Questions 
October 1st October 8th 

Team Lesson Plan Template October 8th October 22 
Differentiation Observation October 15th October 22 

Authentic Teaching October 29th November 19 & 26 
Student Shadow Case Study November 12th December 4th 

Unit Plan November 26th December 11th 
 
 #1 Observation checklist/questions.  Observe a teacher of your choice and complete the 
checklist and answer the subsequent questions.  Due October 8. 
 #2 Team Lesson Plan Template/Questions.  Working with an assigned topic and a 
small group, design a lesson of instruction.  Due October 22. 
 #3 Differentiation Observation Reflection.  Observe two levels (e.g. GT and General 
Education 7th grade social studies) of the same class and complete reflections.  Due October 22 
 #4 Authentic teaching.  Teach a mini-lesson (20 minutes) to your peers in class.  The 
assignment includes a lesson plan with all materials needed to teach the lesson.  Please make 
sure the lesson is actually taught, not explained.  You will be assessed on your preparation, 
lesson planning, and deliver of instruction.  Due. November 19/26 

#5 Student Shadow Case Study.  Shadow a student with behavioral issues for a day and 
complete the attached case study.  Due December 4. 

#6 Unit Plan.  Design a two-week unit of instruction.  The scope and sequence should 
follow the local curriculum and reflect a unit that you will actually teach.  Your unit should 
include a unit template outline, complete lesson plans reflecting methods class and mentor 
teacher interaction, a teaching philosophy, and all supplemental materials including all 
assessments.  You will also ÒdefendÓ the unit orally.  Due December 11. 

 
 

 
 
Grading 
 Unit Plan         40% 
 Micro-Teaching        20% 
 Reading, Discussion, Participation, and Attendance  20% 
 Sundry Assignments (Observations, Case Study, etc.)  20% 



Calendar 
(Tentative: To be adjusted as necessary) 

**Note: All readings and assignments are due on the day listed 
 

September 10: Welcome and Introductions: The Learning Community, the Social Studies, 
Philosophical Musings, and Consequences in Teaching 

 
Essential Question: How do you create a learning community within your 
classroom? 

   
 
September 17: Philosophical Musings Continued: Developing a Stance and the 

Consequences 
 
 Essential Question: How does your philosophy impact your teaching? 
  Read: Chapters 8 and 9 in Fried 

Assignment: Based on readings, develop 3-5 questions for panel 
 
 
 

September 24: Who is the Learner? Learning Theory and Pedagogy. 
 
 Essential Question: How does educational psychology inform our view 

of learning and teaching? 
 Read: Preface and Chapter 1 in DB  

Assignment: Innovatively teach the class something important about 
yourself  (5 minutes no PowerPoint) 

 
 
October 1: Backwards Design? Working with Big Ideas, Planning Instruction, and the 

Consequences 
 
 Essential Question: What method of planning addresses student learning 

best? 
 Read: Chapters 1 and 2 in Wiggins 
 Assignment: Bring in Laptop if you have one 
 
 
October 8:  Still Moving Backwards?  Planning Continued 
 
 Essential Question: How do effective teachers plan? 
 Read: Chapter 8 in Wiggins 
 Assignment: Observe one lesson from any teacher in your building.  

Complete the ÒObservation ChecklistÓ and answer the questions and be 
prepared to discuss your results. 

 



 
 
October 15: Wait a minute, they are all different!  Differentiated instruction 
 
 Essential Question: How does differentiation impact your planning, 

teaching, and the studentsÕ learning? 
 Read: Chapters 11, 12, 13, and 14 in Tomlinson 
 Assignment: Bring in lesson plan from previous class to add 

differentiation. 
 
 
October 22: Reading, writing, and rising up Ð The power of reading, writing, and other 

instructional strategies in the Social Studies and their consequences 
 
 Essential Question: What are the outcomes of my pedagogical decisions 

with respect to teaching and learning? 
 Read: Chapter 1 in Tovani 
 Assignment: Observe two lessons from one teacher covering the same 

content for two different level classes (e.g. inclusion and general education 
or A.P. and general education) and complete the ÒDifferentiation 
Observation ReflectionÓ handout.  Be prepared to discuss.  Turn in final 
copy of lesson plan with supporting material. 

 
 
October 29: Disciplinary knowledge and dispositions vs. Secondary school subject: or 

what do I need to pass the test 
 
 Essential Question(S): Who are our pedagogical choices and 

conversations really about (the teachers, administrators, policy makers, or 
students)?  What pedagogy is best for the learners? 

 Read: VanSledright, Chapter 1 in Wineburg 
 Assignment: Develop 3-5 questions about disciplinary and school subject 

knowledge (e.g. How is what historians do different than what school asks 
students to do vis-ˆ -vis history and can we teach students to think like 
historians?  What do historians do?  Can this translate to the classroom?) 

 
 
November 5: Where the rubber meets the road: Engaging students in disciplinary 

investigations and inquiry 
 
 Essential Question: How can I get my students to think like a historian, 

geographer, or political scientist? 
 Read: N.A.  

Assignment: N.A. 
 
 



 
November 12: Document analysis workshop & Utilizing online resources: presentation 

by Education Consultant 
 
 Essential Question: How can teachers effectively use primary source 

documents to deepen understanding? 
 Read: Chapter 6 in Wineburg 

Assignment: Bring in authentic teaching idea to discuss and a possible 
work session 

  
 
November 19: Authentic Teaching: Students will meet in assigned groups and present 

their mini-lessons. 
 
 
November 26: Authentic Teaching: Students will meet in assigned groups and present 

their mini-lessons. 
 
 
December 3: Routines, Respect, and Engagement: Classroom Management in the Social 

Studies Classroom 
 
 Essential Question: How does a teacherÕs personality and philosophy 

impact their classroom discipline? 
 Read: Chapter 11 in Fried and Chapter 11 and 12 in Wong 
 Assignment: Shadow a student who is considered a discipline problem 

and write a reflection about the problems the student is demonstrating.  
Hypothesize reasons why the student is manifesting these behaviors and 
some possible solutions. 

 
 
December 10: Rethinking Social Studies: ÒHow can we reframe social studies content to 

connect to our studentsÕ lives?Ó 
   
 Read: N.A. 
 Assignment: Unit Plan Due.  Be prepared to discuss Unit Plan including 

impact from readings/assignments/discussions from the semester as well 
as mentor/placement impact. 

 
 
 
December 17: Pick Up Unit Plans after class 
 
 
 
 



 
Appendix: The EDCI Conceptual Framework and INTASC New Teacher Standards 
 
The following framework and principles serve as a key foundation of the program in which you are 
enrolled and can be used to assess the degrees to which you feel prepared to enter the classroom as a 
knowledgeable and reflective beginning teacher. They also may serve as a means to identify and select 
professional development experiences and collaborative networks to help you build upon your theoretical, 
practical, and technical knowledge throughout your career. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The Interstate New Teacher Assessment and Support Consortium (INTASC) Standards: 
 

1 Understanding the central concepts, tools of inquiry, and structures of the discipline(s) 
and creating learning experiences that make these aspects of subject matter meaningful 
for students.  

2 Understanding how children learn and develop, and providing learning opportunities that 
support their intellectual, social and personal development.  

3 Understanding how students differ in their approaches to learning and creating 
instructional opportunities that are adapted to diverse learners.  

4 Understanding and using a variety of instructional strategies to encourage studentsÕ 
development of critical thinking, problem solving, and performance skills. 

5 Using knowledge of individual and group motivation and behavior to create an 
environment that encourages positive social interaction, active engagement in learning, 
and self-motivation.  
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6 Using knowledge of effective verbal, nonverbal and media communication techniques to 
foster active inquiry, collaboration, and supportive interaction in the classroom. 

7 Planning instruction based upon knowledge of subject matter, students, the community, 
and curriculum goals.  

8 Understanding and using formal and informal assessment strategies to evaluate and 
ensure the continuous intellectual, social, and physical development of the learner.  

9 Acting as a reflective practitioner who continually evaluates the effects of his/her choices 
and actions on others (students, parents, and other professionals in the learning 
community) and who actively seeks out opportunities to grow professionally.  

10 Fostering relationships with school colleagues, parents, and agencies in the larger 
community to support studentsÕ learning and well being.  

 


