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EDCI 342B SYLLABUS 
 

Curriculum and Instruction in Elementary Education: Language Arts 
 

F A L L  2 0 0 7  
LDL (REVISED) 
 

Meeting time and place:  Thursdays, 10:30 AM – 12:20 PM 
  Section 0201/Benjamin 2119 

Dr. John F. O'Flahavan 
University of Maryland 
Office: 2304F Benjamin Building 
Office hours:  Thursdays, 1-3 PM (and by appointment) 
Relevant phone numbers:  301-526-4274 (cell); 301-405-3149  (office & messages) 
E-mail:  johno@umd.edu 
 
Some portion of this course is available on Blackboard. Go to https://elms.umd.edu and log in. 
 

Introduction 
 
The major goal of all teacher preparation programs at the University of Maryland is to prepare 
knowledgeable and reflective teachers for a diverse society.  Following the College of Education Knowledge 
Base for Teaching and specific performance standards from the Elementary Education Performance 
Assessment Plan (see www.education.umd.edu/pba), this course will help you to improve your knowledge 
and pedagogy in the following areas:   

¥ How children from a variety of cultural and language backgrounds develop reading, writing, 
speaking, and listening competence (Standard III-A; TESOL Standards 2.1, 3.1);  

¥ Assessments that enable you to determine how well children are learning (Standard III-C); 
¥ Comprehensive language arts programs that promote increasingly sophisticated literate behavior in 

elementary-aged students (Standard III-B). 
 

The language arts encompass all of the language modesÑ reading, writing, speaking and listening.  
Therefore, this course is designed to complement the goals of EDCI 362 (Curriculum and Instruction in 
Elementary Education: Reading). 
 

Readings 
 
Complete the required readings by the date listed each week. 
 

Bear, D., Invernizzi, M., Templeton, S., & Johnston, F.  (2008).  Words their way: Word 
study for phonics, vocabulary, and spelling instruction (4th  edition).   Englewood Cliffs, NJ: Merrill.  
ISBN: 0-13-111338-0. 

Random House/Webster (2001).  Handy grammar, usage and punctuation (2nd edition).  
NY: Random House Reference.  ISBN: 0-375-72005-7 

Ray, Katie W.  (1999).  Wondrous words: Writers and writing in the elementary 
classroom.  Urbana,IL: NCTE.  ISBN: 0-814-15816-1 

 
 
A list of additional and recommended readings is available for this course on Blackboard.  For a full 
bibliography, go to the course content section in Blackboard.  
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A Conceptual Framework For Teaching 
 

The College of Education at the University of Maryland prepares reflective practitioners for 
diverse society through research based professional programs.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Academic Accommodation 
 
If you have a documented disability and wish to make academic accommodations, please see me 
immediately.  
 

Honor Code 
 
The University has a nationally recognized Honor Code, administered by the Student Honor Council.  
The Student Honor Council proposed and the University Senate approved an Honor Pledge.  The 
University of Maryland Honor Pledge reads: "I pledge on my honor that I have not given or received any 
unauthorized assistance on this assignment/examination." Unless you are specifically advised to the 
contrary, the Pledge statement should be handwritten and signed on the front cover of all papers, 
projects, or other academic assignments submitted for evaluation in this course.  Students who fail to 
write and sign the Pledge will be asked to confer with the instructor.  Assignments that do not have a 
signed pledge will not be accepted.  
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Course Objectives 

 
¥ To improve participantsÕ abilities to recognize and assess a variety of signposts of literacy development, 

with emphasis on writing, spelling and group discussion competence (Program Standard III.A) 
¥ To expose students to a variety of effective, research-based instructional practices related to 

reading/language arts (Program Standard III.B) 
¥ To have participants demonstrate the ability to plan, deliver and assess a language arts lesson based 

on curricular standards (Program Standard III.A, III.B, III.C) 
¥ To enable participants to successfully promote the communicative competence (TESOL, Goal 3, 

Standard 1) and core subject academic achievement (TESOL, Goal 2, Standard 1) of English 
Language Learners. 

 
 

Course Topics 
 
¥ Signposts of literacy development (e.g., word knowledge; emergent writing; etc.) 
¥ Scaffolded instruction 
¥ Components of a comprehensive approach to literacy instruction 
¥ Instructional practices that promote independence in writing 
¥ 6+1 Traits writing assessment 
¥ Instructional practices that promote speaking and listening 
¥ Instructional practices that promote word knowledge 
¥ Adapting the instructional program to suit the needs of every student, including English Language 

Learners 
¥ Various learning and teaching standards for the Reading/Language Arts (e.g., IRA, MSDE, MCPS) 
 

Calendar 
 
AUGUST 2007 
 
30: Course Overview 
                 Literacy, Identity and Culture 
  
Readings: Article: Au (1997) (Blackboard) 
 Wondrous Words, Chapters 1-3 
Agenda:  Introduction to the course and each other; the interrelationships between literacy, 

identity and culture; classrooms as literate environments; how cultural practice 
promotes literate development; the need for a developmental/differentiated and 
culturally sensitive approach to teaching language and literacy; consume-critique-
produce framework; respond to cases 

 
SEPTEMBER 2007 
 
6: Our Multiple Identities 
 Developmental Stages of Writing 
 The Integration of Reading and Writing 
 
Readings: Articles (Blackboard): Ladson-Billings (1995); Gonzalez-Moll (1993); Wolk (2004) 

Spandel (2005), Chapters 1-2 (Blackboard) 
Agenda: Exploring our ÒmultipleÓ identities; identifying with the Òself-determiningÓ literate 

person; placing writing samples along a developmental continuum; aspects of writersÕ 
craft (as seen through genre and 6-traits assessments); writing instruction with ELLs;  

Due: Bring a photograph of yourself as a child 
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13: Oral Language Development 
 The Integration of Reading and Oral Language 
  
[NOTE: Switch times and location with your EDCI 322B course] 
 
Readings: Articles (Blackboard): Cummins (2002); Hart & Risley (1995); Urzua (1989) 

Wondrous Words, Chapter 4 
Agenda: Characteristics of oral language development; high vs. low context; oral language 

and identity; comprehensible input; developing academic language; scaffolded 
activities that promote reading, literate talk, writing and the writer (e.g., read aloud, 
shared reading, guided reading, buddy reading) 

 
20: The Development of Word Knowledge   
 The Integration of Reading and Word Study 
 
Readings:   Articles (Blackboard): OÕFlahavan & Blassberg (1992) 
 Words Their Way, Chapters 1-3 
Agenda:     ÒWord knowledgeÓ definedÑ what does it mean to know a word?; developmental 

progression of spelling; learning to assess spelling; classroom cultures and activities 
that promote word knowledge 

Due: Bring spelling inventories to class 
 
SEPTEMBER 24-28   FIRST FULL WEEK IN SCHOOLS 
 
You have three responsibilities this week that pertain to this course: 
 
¥ Observe teacher-led discussions in LA and any other core subject area 
¥ Observe writing instruction in LA  
¥ Gather a collection of writing samples from your students 
 
OCTOBER 2007 
 
4:       The Writing Process 
 Process and Product Assessment 
 Developmental and Language Adaptations Required to Raise Writers 
  
Readings:   Articles (Blackboard): Villegas and Lucas (2002) 

Wondrous Words, Chapter 5 
Agenda: Steps in the writing process; the parallel development of oral language and written 

expression; learning to assess writers (process) and their writing (product); 
examining writing samples to determine strengths and needs; placing writing along a  
developmental continuum; examining the development of a childÕs writing over the 
course of a school year; adapting instruction for ELLs 

Due: Oral Language Observation; Bring writing samples to class 
  
 
11: Writers’ Workshop 
 Practices that Foster Self-Determination in Writers’ Workshops 
  
Readings:   Calkins (1994), Chapters 11-12 (Blackboard) 

Wondrous Words, Chapter 11 
Agenda: What is writersÕ workshop?; creating a writersÕ workshop culture in your classroom; 

scaffolded practices that promote writing development (e.g., modeled writing; shared 
writing; interactive writing; guided writing). 

Due: Writing Instruction Observations 
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18: The Integration of Language Arts, Science and Social Studies 
 Family Literacy 
 
Readings: Article (Blackboard): Family Literacy (2003) 

Wondrous Words, Chapters 6-7 
Agenda: Importance of non-fiction texts and content-based learning in language arts 

instruction, especially ELLs; teaching non-fiction text features; incorporating the 
writing process and the 6-traits during scaffolded writing opportunities; involving 
families in literacy celebrations 

 
25: Writing Conferences and the Writing Process 
 Mini Lesson Introduction 
 
Readings:   Wondrous Words, Chapter 8 
Agenda: What is a writing conference?; matching writing conferences to the steps in the 

writing process; promoting self-determination during conferences; what makes a 
lesson Òmini?Ó; using assessment information to determine appropriate mini-lessons; 

Due: Group Discussion Observations 
 
 
30:              Mini-Lessons 
 
[NOTE: This is a Tuesday session, 1-3 PM, Room TBD] 
 
Readings:   Wondrous Words, Chapter 12-14 
Agenda: Incorporating mini lessons into the writersÕ workshop structure and CCP practices; 

ÒreproductionÓ and as a CCP practice; peer review of mini lesson drafts 
 
 
NOVEMBER 2007 
 
1: Speaking, Listening and Communicative Competence 
 
Readings: Article (Blackboard): OÕFlahavan & Stein (1992) 
Agenda:    Peer review of mini lesson drafts; traditional, current, and emerging approaches to 

speaking and listening in school contexts  and to group discussion; an exploration of 
a variety of types and functions of discussion modes, especially peer discussions 
about text 

Due: Writing Conference Observations; bring your draft of your mini lesson to class for 
peer review 

 
8:       Word Study: Emergent, LN and WW 
 
Readings:  Words Their Way, Chapters  3-6 
Agenda: Principles of word study; word study is more than just spelling; Emergent, Letter-

name, and Within Word spellers; word study in the context of other literate activity 
Due: Bring your word study cycle groupings to class 
 
 
NOVEMBER 12-16:   SECOND FULL WEEK IN THE SCHOOLS 
  
Focus on the Writing Mini Lesson and Group Discussion Assessment 
 
21: Writing Mini Lesson Due (drop it off outside O’Flahavan’s office) 
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22: THANKSGIVING / NO CLASS 
 
29: Word Study: SA, DR and Vocabulary 
 
Readings: Words Their Way, Chapters 7-8 
Agenda:     Transitional and Within-Word Spellers; interactive writing and editing conferences. 
Due: Group Discussion Assessment  
 
 
DECEMBER 2007 
 
6: Course Summary  
 
Readings: Review of the key ideas in the course 
Agenda: Putting it all together; responding to cases 
Due: Word Study Cycles 
 
 

Student Responsibilities 
 
Your final grade in EDCI 342B is based on the successful completion of the following assignments: 
 
ASSIGNMENT Points (Total=100) DUE DATE 
Reflections on Cases (pre; in-class) not graded 8/30/07 
Bring a photo of yourself as a child not graded 9/6/07 
Collect spelling inventories/bring to class not graded 9/20/07  
Collect writing samples/bring to class not graded 10/4/07 
Observations: Oral Language Opportunities 5% 10/4/07 
Observations: Writing Instruction 5% 10/11/07 
Observations: Group Discussion 5% 10/25/07 
Bring Writing Mini Lesson draft to class not graded 11/1/07 
Observations: Writing Conferences 5% 11/1/07 
Word Study Cycle Groupings not graded 11/8/07 
Performance Assessment: Writing Mini Lesson 40% 11/21/07 
Group Discussion Assignment 15% 11/29/07 
Reflections on Cases (post; in-class) not graded 12/6/07 
Word Study Cycles 15% 12/6/07 
Attendance and Participation 10%  Ongoing 
 
Grading Scale: 
 
Please note that in order to proceed to the second phase of your internship, you must earn a grade of ÒCÓ 
or better in all of your block courses and successfully complete the requirements of the field-based 
internship (based on the evaluation of your performance by your mentor teacher, field-based instructor 
and PDS Coordinator). 
 

Letter Grade Point Range 
A-, A, A+ 90-93, 94-97, 98-100 
B+, B, B- 80-83, 84-87, 88-89 
C+, C, C- 70-73, 74-77, 78-79 
D+, D, D- 60-63, 64-67, 68-69 
F 0-59 
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OBSERVATIONS (individual; 5% eachÑ 20% total): The dates vary for these three assignments.  
For each of these, you will observe the featured facet of language arts instruction in your mentor 
teacherÕs classroom, document your observations in writing, bring these observations to class, 
and turn them in the date they are due.  The exact nature of the observations will be determined 
in class in advance of your observations.    
 

PERFORMANCE ASSESSMENTÑ WRITING MINI-LESSON   (individual; 40 points): 
Working with your mentor teacher, plan and deliver a writing mini-lesson that supports 
the instructional goals of the mentor teacher.  The lesson can be designed for a small 
group or the entire class.  Please note that it is important that you strive to include at least 
one English Language Learner (ELL) in the lesson.  Begin by collecting and analyzing 
recent student writing samples (ÒproductÓ).  Use the 6-Traits rubrics to evaluate these 
samples.  Make informal observations of your students as they write (ÒprocessÓ).  Write a 
plan with your mentor teacherÕs assistance.  Bring the plan to class for peer review.  A 
brief report is due.  The report should include (a) the lesson plan, (b) rationale for the 
instructional focus, c) any supplemental materials used in the lesson, (d) a self-
assessment of your delivery of the mini lesson, and (e) your mentor teacherÕs completed 
evaluation form. 

 This assignment addresses the following Elementary Education Standards and 
national TESOL Standards: 

¥ Elementary Education Program Standards: Standard I: Professionalism and 
Collaboration; Standard III.A, Planning (Reading/Language Arts); Standard III.B, Delivery 
(Reading/Language Arts); and Standard III.C, Assessment (Reading/Language Arts) 

¥ National TESOL Standards: (Goal 1, Standard 3/Use English to communicate in social 
settings) Students will use learning strategies to extend their communicative competence; 
(Goal 2, Standard 1/Use English to achieve academically in all content areas) Students 
will use English to interact in the classroom 

 
GROUP DISCUSSION ASSESSMENT (group; 15 points). Working with one peer during the second full 
week in the schools, choose one small group in two classrooms (for a total of two groups) and conduct a 
three-minute assessment of the groupsÕ capacity to conduct a peer discussion about a text the students 
have read.   Work with your mentor teachers to choose the text and the groups.  You will be shown how to 
conduct the assessment in class.  Afterward, choose one of the two groups and plan how to scaffold the 
groupÕs ability to lead its own discussion.  Conduct at least one discussion session to test the plan.  Prepare 
a short report; samples will be provided in class.   This assignment addresses standard B.3 (Delivery: 
Promote student progress in speaking/listening experiences). 
 
WORD STUDY CYCLES (group; 15 points). Schedule a time within the first month of your placement to 
give the spelling inventory from Words Their Way  to your class.  Working with two peers, analyze the 
inventories from each class.  Choose one of the classes and create reasonable developmental groups.  
Design a word study cycle for each group. Prepare a short report; samples will be provided in class.  This 
assignment addresses standard A.1  (Planning: Assessing spelling development). 
 
ATTENDANCE AND PARTICIPATION (individual; 10 points).  This is a class about instructional theory 
and practice.  Much of what we do involves small group activities and discussion. It is imperative that 
you attend every class and that you engage in a way that I know you are learning (e.g., asking 
questions; drawing conclusions; sharing hypotheses; drawing ideas out of your peers).  We will begin 
class on time.  If you are late to class (more than five minutes), absent from class and/or fail to 
participate at acceptable levels, your grade for attendance and participation will reflect this. I will accept 
official reasons for absences and tardiness (e.g., medical; family), but you must present acceptable 
documentation.    
 
I will keep records of attendance and participation. You may also be asked to complete activities at the 
beginning of class (e.g., a warm-up activity; short answer response to the dayÕs readings) that will be 
used to record your attendance. Attendance and participation will be scored separately, then summed 
across the two factors, as shown below. 
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Late/Absent… Never Once Twice Three of more  
Points: 5 5 3 0 

Participates… Consistently Often Sporadically Never 
Points:  5 5 3 0 

 


